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P ABSTRACT . )
N Tltle of Project: bevelopq;pt and Implementation of Prfgram .

Models for A881st1ng Votatlonal Teachers in Dealing with the

Educatlonally Dlsadvantaged Handlcapped and*ylnorltles ~.

§ <4 . v

Project Diregctor: Dr. Gary D. Meers, Special Vocational Needs,.
oD e T 3 / ’
Teacher Education. - . . . ‘.

N - - 3
SN . -

o L )

Assistant Project Drrector: Melinda Holcombe, Home® Economics

-
.

Teacher .Education. .. T s

_ .
Applicant Organization: University of Nebraska - Lincoln Campus

Al

)

SEatemeﬁt of Problem: - To deoelop and impfement a transporteble

“pre- anéVinserv1Ee delivery model that would prepare voiftionaf

.

teachers to work with disadventaged, handieapped, and minority

v

students.. L. -, : /, :
Major Objectives: e R S ‘

1. To extend the prgservice and ‘inservice programs for voca-

- (8

N
L]

tional educators in Nebraska

2. . To prov1de a881stance to. vocatlonal educators in the 1mprove- I

» -~

ment of 1nstructlonal programs to meet the needs q£ the educa-
-tiondlly dlsadvantaged handlcapped and”’ manrltléS . : .y
3. To assist in the development and dlssemlnatﬁgn of materlils
\and resources designed to help vocatlonal educaoors .serve' the

target populations. —

. |
- [}

=

- . ;
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Procedures: In this’ research proJect a_two day tralnlng

workshop was developed and, conducted throu hout the state of .

. .
- s,

Nebraska™ The workshops concentrated on orlentlng and expos-

ing. vocatlonal teachers to the unlque\needs ‘wants, and dea

s1res of d1sadvantaged handlcapped and minority-students.

-

A Special Vocatlonal ‘Needs Attitude Scale was constructed

L 4

to measure any attitudinal changes that mlght have occurred

during the workshop xraining.

~

r

- a transportable 1nserv;ce delivery model in the form of a twos

//47

day workshop that can be used throughout the natiof. >

A Special Vocational Needs AttitudelScaie was developed

that measured the attitudinal changes that occurred durlng the .7 .

/ \ .
- —training; : - - o
In. summary, a new tralnlng component was developed for »

training pre- and 1nserV1ce vocatlonal teachers to work Wlth

special needs students R - &
, ‘ - (f‘

Evaluation Procedufes‘j The -project data was subJected to sta-

tlstlcal analysis |to. check for S1gn1f1cance Factor Analys1s
Ed
and ‘the "t''‘test were the statistical methods applled .-
,Non-statlsticggzdata was also compiled. ‘'This data was
/ . . i )

-~

based upon observations and written workshop evaluations.

e -

C : . - o : o

. Contrlbution to Vocational Educatlon This prOJect produced -
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Introductron N ’

-
\ N . . .
3 3 I i ' >

A number. of. changes have been oecurring within edtication

- 1in regard to serving all students-found in public schools
: f

today. Leglslatlon on both the federal and state levels has

. ? ©

mandated‘that prev1ously neglected students now must be served
/ »
These special needs sEudents are generally categorlzed into

two general class1f1catlons d;sadvantaged and/or handlcapped

\ In an attempt td“lmplement these eduoatlonal changes
. . . Voom,

there have been programs set up whereby handlcapped students

P, (
are placed 1nto less restr1ct1ve enylronments that emphas1ze

. - the meetlng of 1nd1v1dual needs Wlthln a total populatlon

A similar attltude toward serv1ng the dlsadvantaged has been -
\A .. .
“operational for severaI years

’ The Vocational Educatlon Amendments of l968 focused upon
persons serVed 1n'vocatlonal educatlon in general rather than
"in subJect areas, For the Ffirst time, many- vocatlonal educa-
tors faced the realities of their s1tuatlons and began efforts }
to better meet all student'peeds. ‘
. N In order to help supply the vocatlonal educators with the

v, 3 \

-skills and expertlse necessary to meet these student needs,

a serles of vocational eduqatlon courses was deslgnég for -

o teachers of speclal needs youth These courses were 1mple-‘

‘mented at Several of the _State colleges and at the Un1vers1ty

s

of” Nebraska Llncoln —A smatl~portlon of vocatlonal educators

=

1n,the stdte have entglled 1n,the classes, *It ;s.assuged that

N ' .. o ’ 4 !

. - . . . .
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the lack of adequate teacher preparatlon results in S1tua-

,*tlons in which the needs of many- vocational students are not

being mét. It is doubtful;, as well -thaf'vocatlonalfprograms

serve all students for whom they may* be’ useful It may be
<) - C o )

concluded that though Some efforts have been made to ass1st

N

vocational educators in Nebraska to more’ affectlvely Serve-

students with special needs, much remains to be done. ° .
! \ . e

<

.
< ~~

Statement of the Problem

The problem was to develop and implement .a transportable'

pre- and inservice delivery model that would prepare voca— N

tional teachers to work w1th dlsadvantaged handlcapped and '

L

m1nor1ty students. . . N
More spec1f1ca1{y stated vocat10nal educators needed

to be made more cognlzant of ° the dlfferences between and\among

speeial vocatlonal needs - Iearners .especlally in three cate-

gorré%."- . Disadvantaged
) 2. Handicapped
* 3. Minorities

. T Definition of Terms /
.Speclal Vocatioral Needs' (SVN): A vocatiénal’ concept dealing
with disadvantaged, handlcapped “and mlnoritles in a

.. vocational ‘setting.’ o . -

Disadvantaged persons' Persons who. have-academic, socio-. -
. economic; cultural, or other handicaps that preVent them \U
from succeeding in vocatlonal education.

-'Handicapped persons: Mentally retarded hard of hearlng, deaf
speech impaired, visually handicapped seriously emotion-
ally disturbed, crippled, or other health impaired peru'
sons who by reason of their .handicapping condltlon canpot

- sutceed in vocatlonal educatlon ' .

w

2

‘K . (= -

-
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Minorities: A part 'of a population differing from others in

_ y + Some chéracterﬂstics and often subjected to differential
‘ ' treatment. | ' '
Objectives I g ) .
s - + Primary Objecti& s: 'The ptincgple objectives of this pro¥ -,

. . Vo - . et
ject were designed to fﬁlfill the broad purposes of the project

.

as follows: C : J : ¥
“ ' . ’ ’ -
. \ r, . . < *
) 1. Extend the preservice and inservice programs for
. . Vocational ggpcators in Nebraska. . .
2, Prdvide-assiéﬁance to vocational educators in the . .
., improvement of instructiénal programs to meet the
. needs of the educationally disadvantaged: handi-
. capped, and mitorities, ' Lt '
. - . . ~ L] . »
- 3. Assist ip the ddvelopment and dissemination of
' materialé-auﬁﬂresourqgs designed to' help voca- )
tional educators serve the target populations. - - 1
e .. The subérdinate objectives were designed to accomplish
T " specific combonents.dﬂ tﬁg project. These were identified as
e follaws: ) , : - .

L ‘.

I. Develop a model!for the inservice program to create

- ‘ an awareness .on \the part of vocational educators of .

’ . the capabilities, ofrthe educationally digadvantaged,

- handicapped, andminorities. |, ~ -

. ~. ® N The— . .

N 2. - Develop a model for the preseryice program to create -
‘ an awarenes$ on the part of vocatioral educators of

: ' the capabilities. of the educatjonally disadvantaged,
. handicapped, and minorities. N

P 1 . : -2

3. Develop resource information)packets for vocatignal

. . - teacheks to use in working with, potential employers

- ' . .and the' community -in order to develop awareness and
' - golicit suppoft for special needs programs.

- . -, - ™ ' . s ! sy,
4, Provide inservice programs to vocational. educatorsi
‘ " through several workshops.to improve service to .the J
' target population. .. | - ’ - )

'oo




H ! [ 2 . . - » e
SRR ) 5. Design and disseminate recﬁéltment techniques and- >
. - materials to attract qualified women and persons
.+ . from all ethnic ba kgrounds to_become involved in . e
) . _Vvocational - educat1§h in secondary‘lpqst secondary, ”l
. - . : 'and teacher education programs. - N PO .
. ) A - e . .
[y ¢ " . L} .o, P . . : s
.7 e . Location

~

The project was conducted during’ the <1975-76 schobl year.. - .

-

. v A . (
throughout the state of Nebraska, The state of Nebraska.enjoys

-
- a wré;—range of oultures and racés scattered throughout the

— .
.

T state - Thls mlxture of peoples, ideas, cusooms and backgrounds« ~

- B
U

served as a valuable Xesource yhen conductlng the workshops '

»

- ‘ e
. The flrst workshop was conducted at Chadron, Nebraska i

\

on the® Chadron State. College campus. Chadron State College

‘ : sits on the frlnge of‘the Black Hllls and serves the westernn- ‘
\ . + B
° portlon of the state.  (See map for workshop locatlons ) : )

.* . The second workshop was held at Wayne, Nebraskaﬁog the

Wayne State College campus. Wayne State College is’located

.J
.

in the northeast corner of the state and serves from the South

-

Dakota border southward S f

- L 4

The chlrd workshop was’ held at Kearney, Nebraska on the -
e .%
Kearney Statq»College campus. Kearney State: College is located '

oo in the. center of the state and serves an aiprox1mate 125-mile : _
-radius. o oL L B ',J;J
. e ‘ . L . g
) The, fourth ‘workshop Waslheld ip-Lintoln Nebraska- on the
. ) A

University of Nebraska campus. The Un1vers1ty serves the entlrg

-state, but for thlS prOJect>focus was placed on the southeast

- i ,
portlon of the stbte o I ( " L
) > . By’ seleetlng these s1tes no workshop part1c1pabt had to-
. dr1ve over 125 mi’ es*to“be involwved. : ) ’ ‘ T

2
@

‘ \‘l‘ * . . : 7 6 ’ ‘.2;'2{‘ ¢ ®
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Pogulation

f/' The population consisted of classroom or laboratory voca- *
. ional teachers from throughout the state. All Vocational .
areas such as Home~Economics, Agriculture, etc., were repre-

sented on a randop basisf (See Tablée 1 for vocational area -

R . . '

- " breakdown.) ’

In order to adequately'serve all the w op partici-

pants~dur1ng the two day tralngné sess1ons the attendance ‘
! ¢ T )
A was llmlted to th1rty people per workshop ‘ .

.
- -

< Slnce the treatment cons1sted of a two-day workshop, thete

‘
.« . > [

was no attrltlon but due to occas1onal errors in fllllng out .

the attltude scaie ”the specific items answered‘"varledlL -
. : .I ' ‘_' épproach and Implementatlon ,
; \
.. '*The approach to be used in dellverln%/the proposed pro-
. ¥ . N
ject comsisted of the follow1ng ba81q,steps )

-

1, Rev1ew and cons1deratlon of prOJect obJectlves
I . . N ‘ ‘ & ‘v r“(\h
_ 2.- Develop and. fleld test an attitudé scale that would
& be used to assess attitudinal changes occurring

throughout ﬁhe progect . - . « \

3. "Develop materlal resource packets for distribution
A to training- partlolpants . . >

I /
. 4. Select and/or develop components of the delivery ’
systeﬁ for presentation. J -
-“‘ ‘ > o~ -~
T 5. Gonduct tr#ining sessions throughout the state. ..
6. Implement preserv1ce model 1nto teacher’ preparatlon ‘-}
" T 1nst1tutlons . "
N . ‘_‘*
7., Evaluate and compile results of tHe project activi-

. ' ., ties. . . >

.
4

Step one, the review and consideration of project objec-

* ~ ’ . v . N ) . Dial .
tives, was completed in the.following manner. In previous .

B - 5o

¢

ot . c . P
- l_ ~ . "
S io o 0T L
-, L, \ . A M . '
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. ‘ ~ Table 1. Lo s :
s S TRAINING PARTICIPANTS' g

- VOCATIONAL TEACHING AREA

s ™ ) ’ N e - :
. . . Y
. “. Chadron | Wayne | Kearney | Lincoln
o ’ ‘ ’ " Y= S R .
4 - BusineSs ard T o L
:’-__//offlce Occupa- 3 . 4 5.

= - t:\.ons " . : -

R N A . \ A j
N ‘, Caad ) \\
- - - Agriculture 7 . 5% -4 1.5
‘ | SR
. Vocational - . e
Coungelor 4 4 .. 3
. - . - A .\'
Homhe Economics 5 . .5 - -3 7
. * . s ‘I N t.ﬁ
Trades and . ‘- :

. Industries. - 6 v 5 3 3
. ‘;' , i “ ; .

Vocational 4 _ !
OO * Coordinator ' 1 2 -2
” c — . * — /]

g Industrial Arts T2 - 2 2.5

__\' I ! - * . \ W ;

X . T T
. ' Health - e 3 ] . 2
' T - Y = < - " -
; Vocational Math 1 (3 IR T S
i & , .

Vocational =~ R -

i ‘English:- ) 1 1 2 l ,;
f.;:v AR . l . { :.‘ et
Vocational Rk . g Lo
N . Adnu.n:\.s trator 2 ° iy -2

‘, v ) - o ;.H - .

: T o I
. Participant . e . ‘oAb w
& Total . 30 ¢ 17730 30+ - K30,

’8{. - N M “ﬁ'ﬂ.‘*:(,‘ , ;:"E-: 'A]
4 ., L - ¥ T
. . N s [N §¢.: "‘
. ' N ' ] R . . })zé ' )
g - , : i
) T 9 : - 5.‘“ LT
o ‘ . 16 ‘ Do
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s communication with vocational teachers throughout the state,

it ‘was found that there wag a lack of understanding about

the needs wants 'and abllltles :0f special needs students

Th;s need for understanding was. so, great that, certain of the

.

subordlnate objectives emerged as being essentlal to the: pro-
3. .

Ject s succ

EY

positioné. Objec ’vesvdeallng w1th the development of pre-- o

[ 4

§ while others served in secondary supporting -

.and 1nserv1ce dellvery ystems and the tonductlon of training

sessions received the most developmental attention Due to '

time and personnel constralnts W1th1n\the prOJect the subor*

~

dlnate obJectlves deallng w1th communnty and employer resource
packets and recrultment of minorities and women 1nto voca-

tional educatlon were .to be accompllshed via inclusion of
1nformatlonal materlals 1nto the resource.material packets

These declslons as evaluatlve .data later revealed were well - 4

grounded

Step two, the development and fleld testlng of an attitude

‘ scale was completed in the follow1ng manner : . ;///

<
I

i

-~

A rev1ew of llterature and assessment of commercial att1-

- LN

.~ vs

tude scales was conducted This effort produced no slngle
scale that would be approprlate for the study belng undertaken.
As a result an 1tem pool was developed utilizing items

N
from Efron and Efron, 1 Alcorn |2 and'by writing them as needed. -

\».- . 1

lRosalyn E. Efron and Herman'Y. Efron "Measurement for
Attitudes Toward ,the Retarded and ‘in Appllcatlon with 'Educators"

American Journal on Mental Deflclency, Vol 72, No. l} (July 1976),

- 2Dewalne Alcorn "The Relatlonshlp between the Attltudes .
of College Students Toward Mentally Retarded Children and Certain
other Characteristics of College': Unpubllshed Doctoral Disserta-
tlon *Colorgdo- State College, Greeley, 1963 .- . -

-
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were placed under the appropriate heading .

-

Since the project focused on. three specific areas, the scal®

-

was divided into these three ‘areas and representative items -

The.headings

hg ’ - . . .
were disadvantaged handicapped, and minorities. It was felt

that thiese headings would serve to focus the respondents' ' .
attentlon on these specific groups during the workshops.

One hundred andrtwenty five items were orlglnally selected

for the scdle. The scale was field tested .on 200 vocatiomal *

a

educators for format and item content: The recommendatlons

i -

and tabulatlon results of these rnd1v1duals were utlﬁlzed in

Due to tlme constralnts
&

developlng the flnal form of the scale
it was not po§s1blé “to.conduct a factor ‘analysis on the instru-

ment ,during the field-test segment.'

’
-

‘The final form con81sted of 80 statements following a

slx»po;nt leert format agree-dlsagree continuum. (See Appen-

dlx ‘A for scale.)
No deflnltlons or termlnology were glven to the respon-
It was felt that to.do so would only serve. tao blas the

-

thlnklng process as the scales were complet’d

dents
It was gare—
fully explalned to the respondents that they were to fill out

the scale based upon their own oplnlons attltudes and egper- \_,f

1ences

.

Step three was to develop resource material packets for

-

dlstrlbutLon ti tralnang part1c1pants ‘The resource packets

w%re to contaln 1nformatlon dealing Wlth three areas of spec1al

vocatlonal needs. These areéas were characterlstics of spec1al

neddiizouth communlty and‘employer 1nvolvement in the educa-

. 4

-
- -

11

)
v
4

o
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e

. facing*for,continuity.

,tent selectlon and development

} v

. tional process of special needs learners and recruitment

' technique guldes for vocational teachers (See‘Appendix B
for a‘sample resolirce packet). o , . C
Step four was to select and/or’ develop components of

the presentatlon syste Steps four and five were deVeloped

- . A

.-in conjunction with each other due to the necessity*of inter-

1

«

«  As prevfously mentioned it had been established‘from

state communicatlon ,that the,prlmary problem facing vocatlonal

[

teachers of spec1al needs youth was a lack of understandlng

about the. needs wants and ab111t1es of specral needs stu-

1

dents’ This att1tud1nal s1tuatlon served as the bas1s of con-

PO 1

81x specific objectives were developed for the f1eld acti-

v1t1es whlch were f1nallzed into'.two~day workshops These

” obJectlves were: Upon the completion of thls workshop you will

pe able to'

-

1. descrlbe the basis for special” vocational needs pro-
’ grams .

£

3. be aware of the d1fferencgs among and between stu-

f FE
dents e FE o
- ‘ . .»\} 4
{ . describe the rationale behlnd programmlng students~
S into least restrictiVe environments": s

. 5. be aware .of the effects of dlsadvantagements and/ér
N hand1capa_on human development. ) Ly
6. utilize communlty resources in the- education“procéss Y
of special vocational needs students . ) .
. b . e e . \

.,‘/ « . -\

2.:‘be more sens1t1ve to the ‘needs and feelings of people ¢




*

" state.

»
‘state,

k -
Utilizing these six objectives, high-impact camponents

were developed. These components consisted of simulations

.

where participants ‘experienced some of the frustrations and

failureés many times experienced by special needs youth, films

and slide-tapes of speclal needs s1tuatlons (See Appendix C.

for sllde -tape narratlon), presentation of 1nformatlon and

resource identification within the local. community., (See

Appendlx D.for” workshop outline.)

-Step four was to develop a delivery system that would
- \ ; ‘
allow the Project components to be transported throughout the

N ’
(See Figure A for Inservice Model. ) K -
A number of dellvery systems were explored and, after- '

much conslderatlon a workshop dellvery system was selected

The presentatlon components fit together nicely in a two-day

workshop These workshops were held all-.day Frlday ‘and until

1:00 p m. ‘on Saturday. This arrangement alloﬁbd Vocational

teachers to be out of the clasgroom ope day, yet: they received

two days, of 1nstructlon The components selected were from

|
-

one to three hpurs 1n length- thus

arranged’ to. meet local s1tuatlonsvshou1d they -arise. S

.the workshop could be,

‘\
Step flve was to conduct training sessions throughout the

oot

" The’ WOrkshop sessions were conducted in. four 81tes Rt

— -t

throughout,the state .0f Nebraska.

W4
The state of'Nebraska is .serviced geographlcally by state

colleges and the Unlver81ty of Nebraska—Lincoln In a coopera-

Tt tive agreement w1th the state college 1n each reglon a work-

-shop was set up and . condUcted

~.‘

—




.

»

_ Step six was to 1mplement a preSErV1ce model into teacher:

- ¢

-

preparatlon 1nst1tut1ons It was felt that the most expedient .

way -of accompllshlng th1s step was to 1ntegrate the components

developed in the inservice model 1nto the preservice- vocatlonal

programs It was felt th1s could be accompllshed either through

1ntegratlon into- present courses or tHe establishing of specific

Courses dealing with special: vocatlonal needs youth

(See : .

Flgure B’ for Preservice Modbl . ) ﬂé ’ . o
7 The maJor\advantage of using the;inserydce components‘in .
the preservice model was that the components were developed —
outlof ekpressed needs by_practlcln%gteachers Thus, preserv1ce

' A v s

teachers would be exposed to Practical, apﬁilcable teaching

strategles ' ; . e

l Step seven was to evaluate and .compile results of the pro- g

“Ject act1v1€1es "An ongoing recorq'was mdlntained of all act1--

-

.vities that were conducted and thelr resultantflmpact.
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‘ ' - ANALYSIS OF DATA | ~ - - - S
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—t

In thls part of the report the results of the prOJeCt

[

" will be’ reported 1n-four sectlons 5These sectlons all deaI
with the reporting of data as reflected through analy81s of

;fthe Spec1al Voc"tlonal Needs Attltude Scale whiéh d%s the

» b ~

Vehlcle by whlch ‘the treatment (workshop tralnlng) was, evalua-

re s — . .o -

t‘Qd K [A ' - —£ ' " s - ) \ ’ )

-

' v T . .

T-Test for'Paired Samples

-

Th t -test foﬁ_palred samples3 was chosen’ as’ approprlate

M

‘for pre- and pos/test comparlsons as, the same Subiects took
R both the pretest and the posttest The same questlonnalre

form was~used for bqth prea and posttests

+ " 'Of the 80 assessmént 1tems onlxkl7 or, 21 percent of ™

the tdtal showed 81gn1f1cant dlfferences between pre- and post- '

tests, Of the 17 which were 81gn1f1cant ‘only 5"or 29 percent

?

‘of the 17 were revealed as “good” 1tems on both,factor analy$1s

-of the pre- and posttest Thus relautvely few items of the

A\ ol

total populatiorn of.ltems accounted for the most. 81gn1f1cant .

- -

change and, accounted for_the;greaiest varlance in the -ques- -

>

‘tlonnalre 1tself

N '4 . L

Slgnlflcant ¢hange occurred fairly evenly- 1n all three .
. ;-
areas of the assessmedﬁ 1tems Dlsadvantaged (5), Handlcapped

(5), and Mlnorlty (7). (See. Table 2 for complete t-test. statisw
o

tics.) ; LT~ S . -3
) , > - ) e Y . >
. 3SPSS Program Ver81on 600 . o 4
- ‘ . ) . - - / ' -
- ) . , R 16 2 3 Lo ey !
. ) . ) . \

. . * - . .
. - . /

N
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. .t / SIS 1
‘ Table of Significant legerences‘

.-

SVN Pre- and\Post- Test Attltude Questlonnalres

! ~ . -Quéstionnaire . 2 2-ta11 Pretest Posttest S ‘ .
- Category - Item t-value " \Prob. Means?2 _ Means Mean Difference ‘Interpretation
. os: 4,45 (118) . .2,7815  2.3193 4622 ,  more agreement
e 09:, . 2.36 . . (116 02,3333 2.0940 12393 . more agreement
Disadvantaged ©10:% >, 2.6% (115) ,009 1.93977"" .2672 " more agreement
) . 12 © 2,497 Y (115) . .0l4 4.0172 .2759 less disagraement
. "l -2.36 (116) ~. .020 4.9316 |- 2393 -more disagreeMent
e it F--"TooC TTTTmTemese- i) Wbl 2 it i it ﬂ:‘”"“""'f “““““
- 40:%% 2,62 (117) . .0%o : 5.003% . ~2458 less disagreement
42 :% ~-3.07 (117) , .003 1.5 1.7373 »+° -.2288 less agreement
Handicapped 45 %% 2,78 (11e6) .006 5. 5.0769 2479 'less disagreement
47: . 3.20 . (117) .002 4.4831\ 4.0847 ,3983 less’ disagreement
" o 50: —3.21 (116) _.002 4.4017 3. 8547 5470 less disagreement
: _ 65: .7 3.84 (118" :qpl 2.5882. - 2,1849 4034+  -more agreement
. 66 2.70 (118) .008-. .3.6975 - 3.2Y73 4202’/,~ glsagree to agree -
. . - b7 2.99 (117)  .003  2.5254 2.23y3 , 2881 ore. agreement
Minorjties T 70 2.84 (119) .005 ' 1.9916 1.7395° %2521 more agreement’®
s 273 -2.53 (118) .013 4.6218  4.882 -.2605 . more.dlsagreement—
-, 74 3.20 © (1l1e6) BO2 - 2,5897 :2.3248\ . .2650 . more. agreement ~
jt . 734440 (118) 001 - 2.2353 1.8992 \ N 3361 ' more agreement
A . . . . i \. N \’\ , . §¥‘ .
0of 80 total items ofr questionnaire," only those 17 listed above hqd‘eigﬁif cant difference_becween Pre- and '
-osttests ‘all other 1tems~showed non-significance - o : . :

2Questlonnalre coding resuited in a "1"
disagree" -
Ttenis mepting or exceedin

I + Q“‘LT

meeelng or exceedln

A

g 50-40 factor loadings crlferla on posttest
g 50- 40 factor 1oad1ngs critefia on both pre- and, posttest

\

. Y

.rg.’

o

.*_.,-3{5

5

representing "stiengly agree" throug

/.

LI

a '"'6" representing "strongl& :

A

4o
;

%
a Fe

2
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’ Wfthln each of these areas there was some conceptual c1uster- e

Lng of s1gnif1cant items. For example _in the dlsadvantaged
area a number of the slgnlflcant 1tems dealt w1th curr1culum0

design and teaching approaches In the handicapped area, most
)

of the slgnlflcant items dealt with fairness to. handlcapped‘

1nd1v1dua1s including 1n the classroom In the mlnorlty area

H

- a nnmber of the s1gn1f1cant items dealf ‘with teachlng and
/

learner approaches to learnlng in both the handlcapped and

mlnorlty areas there was. at least one 81gn1f1cant item which

reflefted perspnal relations., - ; ‘-

An .item-by- 1tem analysls and 1nterpretatlon of signlflcant

deference . (change) from pre- to posttest is deemed useful and

-,

follows .- ‘ t . ’%?
- 7 - : BRI . .
\ : v I Disadvantaged - L 1
'f . . ~ 4 - . : .
TEM 8»: \ N "‘"t » ) -
: The curriculum for the dlsadvantaged should be occupatioﬁally
oriented. . ’ ?
Attitudes” of part1c1pants moved from moderate to stronger
. agreement on this item, which reflects emphasis in'the
. ° training on:curriculum needs spedific to the disadvan-
. taged) e L.
. ' o ] . WL
ITEM 9. - . o .

-

C ./
i

When settln u jectives, disadvantaged students
shou e al to partl 1pate Yy selecting an suggestlng
. bJectlves - ) . R -

‘ .

”xj "Attitudes- of parth1pants moved from moderate to stronger

' agreement on this item, reflectlng the emphasis ‘in train-

- ing on goal settlng and individual need meeting, '
ITEM-lO ‘ ‘ - . * -

. A

- . . r}ﬂ‘"u

: ~,
The ob]ectives of a course for the dlsadvantaged need to be
\\ stated in beha 1ora terms unlque to their situations. N

1

.

I3




o -

- ?

L

- . Individuals élrea&y held attitudes in sdlid agreement

. © .  to this approach, yet they moved to agree more strongly
s "~ -~ with this approach due to the appatent reinforcement of
. ‘ *  the training progtam. T, R

.- . — “ . . . < - v
e ITEM 12:. R P

. .

15

Parents of ghe disadvantagebd are much ‘more willling to talk
about their children's problems than parents of the non-
HgsadVantaged., . : ’

' - _The participants.more strongly-disagreed with this item
before training than afterward. The training exposed
- particg?ehts tq the process of re-evaluakimg their own
© communication patterns. Thus, participants were appar-
ently made aware of the difference in the nature. of
- communicability of disadvantgééd and non-disadvantaged
parents concerning their child's problems.

ITEM 14: “ °

Q . b

’
- 3

It is discouraging to teach disadvantaged students because

parent$ do not appreciate your efforts. . . .
. . FEREY : '

draining participants had moderate digzgréement upon
entering training, and the traiding reinforced this *
notion such that they developed a stronger position

. of disagreement. That is, they felt that parents do

appreciate the efforts.of the teacher and that it was Lo

not discouraging to, wor ith disadvantaged students.

. .« #

« 3 [ 4 .

. ’\ “. . " Bt ‘?'u i
S . - Handicapped . X . '

_-ITEM 40:. )
2 It is unfair to the normal students to‘have'héﬁdicapped stu-
o .dents in the same classroom. ’ i :

A}

.

- . S

B . . ?
Training participants more strongly disagreed with this
' statement prior to training than following-training.
a Although the change was not as great as on some of the
other "items, it was still sighificant. This suggests
that some aspect.of the.training reéinforced the notion
. ' that in some ways it is not fair to have handicapped .
" ‘vchildren in the regular classropm. One training com- )
ponent dealt specifically with programming .for individual *

needs, as opposed to societal .pressures. - .
- 3 ¥ * -
P : [4 . . ; g
. IEEM 42: - : T ARET ’ °
- [ * “'1" N ) L4

I could see myself Having\a handicapped person as a true friend.

- P
_—— ' . . ° (e

[ . . e

N
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T e

..“ ponent on dealing with handicapped peéople as human beings
and showing zhgifhy rather than ‘sympathy. . "o
. s s . . ., 7 . d ) .
CITEM 45: | S T
" If T had a handicapped child, 1'd feel achameds . # .
. .~ T. O

! S o
3 ' * - .

Again, training participants felt more strongly in agree-
ment with the statement. before trainingsthan fallowing . -
training. In fact, the change was-.from a position of very
strong agreement to less strong agreement, which meant
that.the-majority of the participants still agreed with

, the notion of having handicapped people. as ‘true friends. '
This chaﬁgeF@ay have been the resul't of the training com-.

\>The attitudes of the participants on this item chgnged )
" from a position of very strong.disagreement ‘to less
strong disagreement. ,Some aspect of the training appar-
ently imcreased the level of 'sensitivity .or awareness .
to gg}s issye., . . ’
‘ITEM 47: >

h e . -
h .

Handicappéd students are incdined to be‘behav{orApfoblems..
. . 4 . '

Attitudes of partidipants changed from disagreement to.

less disagreement implying that as a result of some aspect
of. the training, the participants felt ‘more cautiousnesi'
related to the perceptions about the handicapped.

ITEM 50: B

The best glaie for the care of the handicapped student is in
the home, '

»

"Participants changed théir attitudes from a moderate dis-
agreement to a less moderated disagreement with this

statement.
value .and i

the handicapped..

A portion of the training emphasized the
mpoytance of parents in meeting the needs of
This aspect, along with the increased

khowledge about handicapped learners, may have made parti-

" cipants fee
tant part t

and educati
-
"
X ) —
ITEM 65: -

X

1 that‘the>home.(pareQ;s) plays a more impor-
han they had previously believed in the care
on of the handicapped. g a

Minorities
——uritles

. -
3 .t

Many of theée minority students are trying harder to take advan-

.Lage of meaningful iearning situations. . *

. s .
: 1 “
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Participants changed their attitudes from moderate agree-
ment to stronger agreement on this item. Segments of the
training emphasized the similarity of aspirations of

. - minority to non-minority students.

ITEM 66. ) - a L

Standards must be realistic and different for the'minoritiesk

Although this is a two-part statement, participants
changed their attitudes from moderate disagreement to ¢
moderate agreement* ‘This shift from one side of the

. position to the other suggests there may be some equi-
vocation on :this issue. - The training: surveyed the possi--
bilities of adapting the criteria of evaluation to the
cultural background of the individual. . ‘ -

ITEM 67: - “,‘ s v

Minorities have ability, but just haven't had a chance to .-

develog it. C .

Participants changed their attitudes from moderate agree-
. Went to more stronger agreement on this statement. Cer-
ain training components dealt with cultural differences
. and societal opportunities for minorities. 'This training
=g%;”§pparently changed, their attitudes or at léast strengthened
' their beliefs -in this area.

ITEM 70: - . Co S I
.o ) S =
Minority students can perfoérm in areas of decision making as
well as manipulative skills.

This" stdtement reflgcts a past cultural bias toward minor-.
ities. - The training participants ‘initially agreed with
the statement, indicating that they were sensitive in a
positive way to'this past bias. In fact, the participants:
changed their attitudes from jggreement to a’very strong
. position of agreement on this item suggesting that as a
result of the training, this area.was strongly reinforced.
ITEM 73: S / Co

- . .
-

Individual minorities are very nice bul collectively they are
terrible. - } ~ - :
.Participants changed- their attitude position from moderate
. disagreement to more strong disagreement on this item
. which indicated that the Waining dealt with this area in
a positive way, reinforcing'the[gge-training position of”
the participants. R -

- -

29.
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. with great warmth, depth, and loyalty.” .

‘This imgriés thdt the training did not emphas

I3
.

ITEM 74 o s T . /

’

When friendship is esgablished,with minorities, it ‘is done so

Participants already agreed-with thig statement prior
to training. As a result of training, they changed from

° moderate agreement to Sstronger agreement’ which suggests
- that the training reinforced.this attitude.

ITEM 79: ) . a0 e T

-

E

/- - - -‘ - - 3
Special programs which increase minorities' knowledge of their
own cultura ackground are very helpful, :

4 - T e o . ] @
Participants changed their attitudes from moderatq agree-

ment to strong agreement on this issue., This reflects
an emphasis of the . training on increasing curriculum con-

L& ]

-siderations spe#ific toiminorities. . . -

- . o@ v ‘ e ~

Areas on the assessment-scale which showed no significant
. . N
change provide useful infoimation concerring the training
< . . @

effects. " _For gxampie, in the.area of the diéadvanféged, itemg
which refiected the psycholog& of ‘this grqﬁp such as mbtivation, -

interest, concern, and pefsoqal;ty along with'causes (social)

for Being disa&vantaged had no significant attitude change. "

ize these areas .

empﬁaﬁicaily enough to make a

o » ) - -c - -.wl ’
n imprint of much significance on

the pért?cipant:- Arqagﬁbﬁ/;ignificant chane°regérding the ;
. \ . .
disadvantaged were in the items whielrdiscussed curriculum and-

classroom behaviors. These results imply ‘that the training

strongly imprinted in these areas. o v

- -

. In the area of theé handicapped, assessment items which .

-

emphaéized relationships of the héndidﬁfzed to the environment, -

iegai aspects, less than humane treatment,. and generally‘vefy

. negative viewiishowed_yo_sigqificanﬂ change. -This lack of

. ® . .
- hl »
~

5 s .7 - \ « he .
. . y . . v .
' . 4 0 ] .
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< change suggests that- the part1c1pants probably held strong

v1ews in these areas prior to tra1n1ng, and the tra1n1ng had

»

" little effect on these 1n1t1al attitude positions, Slgnlflcant*

. 'change occurred in the areas of rights of the handlcapped and
in personal relatichs with - the*handlcapped reflectlng the(am-.
. N\ .
phas1s of the training. . -

Regarding minorities, the areas Wwhich showed no signifi-.
» * ~—

* cant change ‘were similar _to those of the disadvantaged area--

psychological*concepts author1ty relatlonshlps personaL» "

appearances and general negative views of mlnorltles as non-.

learners. Th1s finding 1s _comsistent w1th the earlier lack -

of emphas1s on\psychologlcal-mot1vat10nal causal and general oy

- -~

surface perspectlves of d1sadvantaged persons Slgnlflcant/

change occurred in.the m1nor1t1es area on relatrqnshlps of the

. 1earner s background to curriculum and !%arnlng approaches
. N > . . )

and greater depth of awareness. of learner dlfferences
S | The'r!!ults indicate- overall 1ncreased sens1t1v1ty to l“'

humane v1ews of the handlcapped d1sadvantaged and minorities.

1Y

Increased depth greater sens1t1V1ty to, 1nd:'1dual,and cultural

k““~ differencdes of learners, in relation to undexstanding these

groups at*a persenal level -were the greatest gains of the:train-
ing;«v ” v - v o '\ ] ’ . -
’ M N . N - 1

3 . .
. - - » 3

Interpretatlon of FactorjAnalys1s

@ Factor analysis: was applled separ teLy to the pretest

. -
) e

-+ _ and the posttest of“ghe SVN Attitude Scale. ' The type of fac-

]

- " tor analysis employed was Pr1nc1pal Factorlng with Iteratlon

. - ;-
> t ¥

. »
- . P
b4 S
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This method is most widely accepted when maximum-sensitivity
to the factor Structure is desired. Varlmax rotation was PR

applied to the factor matr1x to simplify the factor structure.

A important assumptlon of the Varlmax rotation method 1s that
the factors remain orthogonal’ (uncorrelated) with each other ) 4

throughout rotation_ Although the assumpt10n4lf orthogonallty

©, . is not/a}w5§s accugate regardlng the factor strﬁgture it is

4,
; the clearest rotatloa*procedure for slmpllfied 1nterpretatlon°

of. the meaning of the, factors and factor loadlngs for 1nd1v1~
dual items. The spec1f1c computatlons for the factor analysls
can be found 1n the %econd edition (1975) of the SPSS manual
N. B. Nieet.” 1 - . : ‘

. In order to interpret.the strongest items within each
factor, two levels of criteria wereé wpplied to the analjsis.

- The first level is more powerfuI)than the secend and‘applies a

&

minimum factor load1ng of .60 or hlgher on any one factor w1th '§E§
[ 4

’ -
‘a loadlng of not more than .40 for the 1tem/on any other fac- -’

tor for acceptance\of an 1tem Commonly referred tQ as the
60-40 criteria, it results in ghe rejection of items (attltude

statements) whlch are of less strength and which maylload some-

.0
-~

what equlvocally on several factors The second level of critéria

/

whlch was applled‘was that which allows 1téns with factor load-

1ngs of .50 or above to be -accepted prov1d1ng that they do not

-

“have a loadlng of hlgher than .40 on any one other factor Thfs

-

record level cr1ter1a is. less stringent than the first and is

..

used’ prlmarrly ‘for makimum 1nterprétatlon of the.total data. As

<

4 -

\h) ‘ . | s
EMC e ‘ R ' ) . 2432& / >
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is the[first criteria, the second is termed 50-40 for simple
.reference purposes. Items wh1ch.do not meet e1ther the 60 40

or 50 40 criteria are considered to be weak items not deserv-‘

ing further analy81s. Since the hlghest posslble load1ng 1s

1.0, loadings of .less than .50 are obv1ously weaker in strength

than those above ;50. . ) X

Most hotahle in the comparlson of the pre- and posttests

was the complete reversal of Factors I and II 1n the pretest

with Factors II.and I of the posttest.” (See Tables 3a, 3b, 3c,
' and°4a, 4b, 4c, for speclflcatlon of conceptual ltem grouplng

and Tables 5 and 6 for factor loadings.) _In the pretest Fac-'

tor I‘ labeled Equity of Hand1capped1 had ten (10) items meetlng

/
minimum acceptance criteria and accounted for 53.7 Percent of

- 3

the total varlance In the posttest this pretest Factor I be-

oame‘Factor II although five (5) additional items were added‘

C - 4.

and the percentage of _total varlance dropped to 31 6 Percent.

(See Table' 7 for Factor Movement between Pre~ and, Posttests, ) o

*- One 1nterpretat10n for this reyersal of factors was that s1nce

orientation of the part1c1pants toward the 5

Al

. .
handlcapped was not emphaslzed as much as in the. other‘two

Y v
- 3

categories. Most likely as a result of tha%kralnlng, new in-
sights, knowledge, and awareness were added to the ‘areas other
. than'handicapped.' These areas (mlnorltles and dlsadvantaged)
are emphas1zed in the shift of factor struqture Of greatest
‘1mportance, however, is that the factor structure for Factors I
and II in the pre~ and posttest remalned conceptually similar.

¢

- - v
= - 25, % ' . ‘ .
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Table 3a

FACTOR STRUCTURE" OF ) S
. ¢ . SUN PRETEST '

i

(53, 7% of

- . 3
" Factor I: - Equity of Handicapped ‘Learners tot var.)

- ¥
-

(Rank Ozdered): . -

w ¥

*Significant items oprthe T-Test.

41: Aahandlcapped Person can li&e‘just as useful ‘life as a
) normal person. : ‘ o C
55: Most handicapped“students cannot be trusted:
*40: It is unfair to the normal students to have handicapped
studentg in the samevclassroom
39: Most of our social problems would be solved if we could;,
somehow get ‘'rid of the handicapped people.
60: If I here an emplo§er Itw0uld hire a handicaﬁped person.
3 . « . )
57: I believe that. teachlng handicapped students would be a
. very rewarding. . ) v
50 - 40 Criterion SR s )
(Rank~0rderedf ) R N
52" Handlcapped students are usually better off in‘ﬁental
. institutions. , .. ~ S
21:  When. challenged and understood by the teacher disadvan-
: taged students are exciting to work with, _
*45 If I had' a handlcapped child, 1'd feel ashamed L
49: Handlcappéd learners have the same right to an education ’

as normal children. .o, . C ‘\

» . .

T gy




~—;”Fa§tor II: Minerity Individuals' )Behavior tot. var.)

- 60" - 40 Criterion
(Rank Orqered)

NN

-
+

78: .Minority students have poor attitudes. : I
77, Minority students find the idqe oﬁ years of'preparation i
for a career, vague and without meaning. : .
63: Among minority spudeﬂtéh pbor~grooming and lack of cleanli-
ness are characteristic, : _
71: Minorities just want to "get by" in life, '
76:° Minority studeﬁps will not work out aléernative'solutipns
*  to problems; they just give up. RN
72: ‘Minorities ate selfish, display negative attitudes, and do
as little as they can possibly get by with,
61: Minority students are usually cooperative. ) )
. ' s
50 - 40 Criterion ‘ ‘ ’& ’ -
(Rank Ordered) . . I . - T
80: Minority studefits_have a difficult .time setting goals for ~ ' -mt

Table 3b

T FACTOR STRUCTURE OF
. . - SVN PRETEST

- 1

< e Y

RN A
Perceptions of (30.5% of-

N ) N

W

N ‘

their life. .. -

0y .
B
. - -

. Y
. i N .
\ . .
3 . h .
‘. TR -
N
LA - -
.
-
. . .
. . an , . *
; o * L - - ®
. - ’
j .

e




~“Table 3¢

FACTOR STRUCTURE OF
SVN PRETEST

, - - o >
, e . Pgrceptlons)of . (15,7% of
Factor III: & . Disadvantaged Stullents tot. var.) ’

. @

60 - 40 Criterion ° o . -
Rank Ordered) X

.
-
b

~

t

015: Disadvantaged students lack intérest in agpcation.\

-~

17: Gfooming and personal appearance ig far below average'
among .disadvantaged students.. -

-
4 -

50 -~ 40 Criterion C B
(Rank Ordered) " ~

-

.24: The majority of disadvantaged students have reading.-
problems. ' « o
- - ) .

13

16: Diaadvantaged students have,chiﬁs on their shouidéra.

<

4y




" 60 - 40 Criterion

Faétor I;

; ’ —_ Table 4ba ° gn

. FACTOR - STRUCTURE OF
. SVN.POSTTEST

- N ?

Perceptlons Df Mlnorlty -

(55.8% of'

and Dlsadvantaged Learners' Behavior

7

.

the handlcapped
led into criminal ways. T

S, ' - 29 3:7’” .
: N\ 4 T

tot, var.)

areveasily i
. P g

(3}

~

nk Ordere .
17: Grooming and personal appearance is far below the average':‘
' among disadvantaged students N . i
78: Mlnorlty students have poor attitudes, P
76: Minority. students _will not work out alternat1Ve solutlons
to problems; they just give up. © S
. ' ’ - X
77: Minority students find the idea of years gf preparatlon for .
a career, vague and without meanlng > e
71: Minorities Just want to "get by”dln life. ‘
. < ~. J ..
62:° Most mlnorlty students have a dlsllke for anyone in’ authokdty.
16: Dlsadvantaged students have chips on thelr shoulders N .
72: Minorities -are, selflsh dlsplay negative attitudes, and do-
_ .as llttle as they can pesslbly get by w1th .
‘61 Minority students are“usualli cooperatlve
"19: Dlsadyant %ed students make a réal effort to be,proper. -
1n persona dress- and- appearance : .
50 - 40 Crlterion - I . t ]
(Rank Ordered) e -
, " . ‘ S
80: Mlnorlty studentswhave a.difficult time setting goals for
. . their llfe .o " . |
25 Dlsadvantaged students do not- seem to_:;;sabout learning:\
75: Mlnorlty students are usually quite hig 1y motivated.- 7
54: Many mlnorlty students ‘hated schdol and teachers before they
o ever. started first grade i ' e .
15: Disadvantaged students lack 1nterest in education.
32: ' Because ‘of their condition,
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& R . L4
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~ . “Table 4b ' /) T

FACTOR STRUCTURE OF .
; .~ SVN POSTTEST - -
. . . Belief in.Equity of (31.6% of s
Factor_;I: . sHandicapped Learners tot. wmar.)

60 4.40 Crlterion
(Rank Ordered)

A
52: Handica@bed'étudents are ‘usually-better off in mental
" institutions. T . L
!/ o 7
. - - 9 o .
51: I would- rather see handicapped students enrolled in public -
school classes than see them enrolled .in mental dnstitu-
tions., - . :
LI T - -
56: It is a waste of the taxpayer's money to atteémpt to teach
) Handicapped students within the regular classroom.
\ ~

60: If I were an employer, I would hire a handicapped person.

57: 1 beliéVE‘tﬁat teaching handicapped‘student§ would be
_ Very rewarding. . T TN ’

39: Most of our.social problems would be solved if we coyld
--someh®w. get rid of the handicapped people.. o

43: 1'd rather have a 'thild bbin dead thar handicapped. -

*42: T could see myself having a handibapﬁedoperadn as a, true
. friend. S

x ' . -

s !

50 - 40 Criterion T .
- (Rank Ordered) :

L)

' 44{_ I would trust a handicapped Person as a babysitter.

*45:  If I h@d a handicaﬁped child, I'd feel ashaﬁe&. a

. AL ) .

59: " Students that disrupt regular classes are probably handi-
capped students in the same classroom. ' .«

49. Handicappeﬁ learners have the same right to an. education
as normal children. » ’

'55: Most handicapped $tudents cannot be trusted.
58: 1 generailflfeel rather uncb@fortable around héhdicapped. )
pupils. s

<
DY

*Significant items\?n the T-Test . /;/

038 7 TS
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o i . . Table %c . o

S ' ' . FAGTOR STRUCTURE OF * - - -
. DR _SVN POSTTEST .
) .‘,; %rogram Neéﬁs of the

Factor III: Disadvantaged and Minorities -
\~ . . .

. - © 60 - 40 C¥iterion . . S o7
. . (Rank Ordered)" - . )

(12.7% of *-
tot, var.)

. ) 2 - ,
! none . .- . .
- . ‘ K ' ) . .
50 - 40 Criterion’ , . ' c.
(Rank Ordered) ‘ ' \ ‘
<, Y . -,

‘ s [ ° A . *
*10: 'The objectives of a course for the disadvantaged need to
. be stated in/beh@vioral terms>unique to their situations.

*7@ Spedial Pregrams which-increase minorities' kn

- their own gultural background are very helpful,
. 2&:',If disadvantaged students are interested in the ‘subject, -
: T ,tggy will be more inclined’ to.respond. ' a .
f e ‘-," .-, ; . Lo
\.,\ - ) “\ R A R . -
! .. N ~ ) : - . s .o
. ) : ° o :
2 ’ A N . ’
_ " . * T : o ”
Fl - ~ < . -
0 - —ey
< *
> . . ‘bj . - '7
’ ~ P " ! = ’
3 T : e
‘?‘”/‘» b . - '
*Significant- items on the T-Test '
. 5
L. - .
1 ¢ s s "
o # Y . 31 . ’ .
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. .:%*? . s ~
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. ) . Table 5 ’ T ° e -
~ ,
St . L VARIMAX~ROTATED FACTOR MATRIX _ oo
- . (Pretest) " ‘ N
. L4 © ¢ »
& - 53.7% 30.5% 15.7%
, Factor 1 Factor 2 Factor=3 . B
V001 0.29039 0.13167 0.11679 = . -~
V002 0732235, -0,11512 0.04189 . . ~.
V003 - -0.06598" @ 03212 © -0.17641 -
V004 -0.27600 0418478 0.36423 ‘
V005 -0:10212 0’00769 ' 0.01256
V006 -0.03705 -0.10239 0.27312
V007 0.10428 -0.07337 0.42054 - .
V008 =0.01916 ©-0.,08407 0.45823 _ ,
V009 o.o4o7§4k)k -0.22503 0.11488 .
V010 ‘' 0.138637 . ~0.02741 ;0 0.29891 -
Va1l -0.38186 " 0.09506 0.01122 -
V012 -0.03199 0.03569 -0.27478
- V013 0.13853 0.04159 -0.37695 5
- VOl4 -0.24574- - 0.12658 . 0.44498
V015 -0.16577 0.15411 « . '=0.72969%* 4
'V016 -0.08924 0.26918 Tt -0.51002%
vol7 -0.00703 .0,24523 T~ 0.65218%%
V018 -0.29591 T 0113736 0.47338
¥ V019 : 0.07025 "~ -0,09255 ~0.43140
V020 0.14589 -0:00743 -70.31049 )/
V021 0.53888% -0.03479 -0.02164 f\\\\J 4
vQ22 0.46324 -0.08060 ! "0.22345
- V023 0.23025 . 0.12382 . - 0.16964
. V024 . 0.01304 ¢ 0.,14313 . “(.56187% «
oy VO25 _ 0729960 0.25566 . ¢0.48762 ,
V026 0.47885 9.01193 -0, 12594 . -
(. vo27 0.34556. - ~0.04160 . =0T11111 ¢ — .
V028 - ~0.35304 /% -0.01278 - 0.00910 ~ -
V029 -0.13472 0.05600_ Y 0.10808 .
V030 .-0.46568 0.09943" -0.05123
V03 0.48799 - 0.04612 _ 0.10984
i V032 -0.42998 0:20875 . % 0,21974
/' V033 ©-0.43120 0.14042 . -0.01906 vl
, V034 .0.296724 AH#-0.19142 .-0.10281 SR
Vo35 ¢ %0.26307 -0.07243 -0.24712 .
V036 " 0.42252 -0.18098 ~ -8.15499,
V037 .-0.37739 -~ (0.22883 ° © . :0.04897 o
V038 0.55371% .01615 * ~-0.12500 . = .
V039 - =0.63578%%* 07152 ‘. 0.04043 ~ - °
. V040 =0.64194%% 0.02883 - -0:03831 .
- ; L e, L « . ’
L ,’ \../\ * . .' . ‘Q' . ) . . oL '.. . . *
Y/ - * IR e C I
L0 e
» . e ®
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/ . o . Table 5 .°
[' S (Continued)
et Factor 1 Fagtor 2
V041 0.68303%% -0.03721
V042 . 0.61461%*, 0.25522-
V043 . 0.34037 ., 0.11634
© V044 0.43945 . 0.05567
V045 -0.52488% 0.17955
W46 . 000079 -~ - 0.16994
vo47 °=0.32909 ~ ¢ 70.33534
V048 0.48026 0.08359
- V049 ~0.52395% -0.11390
V050 “ =0.14407 . 0.04559 o
V051 0.56740% -0.11259
V052 -0.58222 0.14407
V053 0.42247 ¢ 0707157
V054 -0.47956 .. -0.00054
V055 S . 20565002%% - 0.16767
V056 ~ -0.42690 . 0.27114"
V057 " 0.06351%¢ °" 0.06348
w058 -0.30289 -0.01177
V059 ~0.43432 . 0.25623 ®
V060 0.60583%* -0.09939"
V061 -0.01070 ~0. 60541 %%
V062 ' -0.08650 0.49832
V063 . <0:02602 - 0.68886%%
V064 ' -0.03232 0.33023
V065 Q.07694 -0:45100
vV066. . 0.08991 , 0.24865
V067 +0.36703 0.02682"
V068 . -0.09968 0.18954
V069 .Y 0.37%96 -0.13488
V070 " .39726 o« =0.44577
Vo7l [ -0.16251 _ . °  0.66405%*
V072 ew=0.14344 ° 0.62646%*%
V073 <p.38104 - 0,48197
V074 -0.10909 +-0,11541
vo75  © . _-0.28674 . _0.35462
V076 L - 50.22901 °0.65472%%
V617* - 0,02957 0.6928p**
V078 0.00432 0.75019%%*
V079 . .0.26952 ~0.14867
V080 © 0.16152 "0.52275%
T .. y
» Y N > -
. *50-40, Criteripn ~ o
*60-40 Criterion L
, e - 33 41

Factor 3

--0.06712

0.03034
.14731
.02330
.Q7894

-0.16926.

»0.17057
0.17301
0.01738
0.03365

- =0.04157 -

*0.01655

-0.03139 -

0.02378
-0.04047

--0.08563

-0.05962

-0.01404 .,
. ~0r13225

0.02827
-0.05386

-0.00187.

©0.09191

L ]

-0.10447
0.05259
0.15161
0.18286

-0.02298
0.26955

0.21797

0.19452
0.14828

-0.03923

0.10173
-0.40064
0.10394
0.25685
0.27590
-0.05060
0.27757

S
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Table 6

r

VARIMAX ROTATED FACTOR MATRIX

(Posttest)
55.8% . 31.6%
Factor 1. . Factor 2
0.19740 -0.23473
-0.02815" " -0.27749.
-0.24066 0.06588
0.40910 -0.01326
. =0.21047 - 0.23044
0.35389 . - 0.07675
-0.22414 - -0.07807
-0.25082 * -0.21164
-0.19310 -0.12909
0.12672 -0.24473
*0.16022 0.31639
-0.30324 .. 0.08908" -
0.28862 . -0.31809"
0.36700 0.12090 -
0.54607% 0.19466
. 0.63530%%* " 0.24605
o.Zgg75#* 0;o9sg§-
0.48809. 0.1711
-0.61169%* -0.06255
0.36237 -0.06160
-0.15037 ' -0.42638 -
-0.00624 -0.27501 -
-0.04188 -0.18936 -
0.31054 - 0.01807
"0.58572%" 0.08441
0.11427 . -0.29003
008107, ' 0.29224
0.2?233 0.07578
0.01435 o 0. 5
0.1854; 50~ 23607
-0.0825 -0.35511
0.50960%* .0.24847
0.09295% 0.43782
-0.20782 - -0.18796
-0.27628 -0.01456
-0,21125 -0.36740
0.20511 0.44870 <
-0.12909 N\ ~0.47160
0.13145 * 0.62229%%
v 0.21119 0.55210%
' 34 -
, 42

-~

12.7%
Factor 3

0.28890
0.37364

-0.22722

-0.10388 ,
0.07021.
0.15448
0.41661
0.39457
0.46703
0.55340%

-0.26820

-0.18202-
0,28107.

-0.04308
0.16681
0.22263 '
0.10578 "

-0.08966
0.20191
0.43956
0.49055 |

_0.50494%
'0.31931
0.43514

-0.19076
0.17375

-0.02920
0.19126 ,
0.26187 .

- -0.08986

0.35564

-0:27471 -

- 0,33815
0.26334
0.03195
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. Table 6
(Continued)
s .

- Factor 1 " Factor 2 Factor 3
V041 -0.03291 . -0.45577 10.31044
V042 0.10698 -0.60418%%. © 0.23370
V043 ©.11056 0.61281%% -0.06947
., V044 0.11133 . =0.58458% 0.07738
- V045 .. - 0.02284 ©0.56727% -0.09815
V046 -0.13634 - 0.13471 ©0.22869
V047 . 0.42203 -0.21789 0.26648
V048 -0.12224 . <0.41816 0.22210
V049 -0.13931 =0.53534% 0.25315
" V050 © -0.05756 0.13684 . 0.14090:
V051 - -0.06157 -0.69765%% 0.05134
V052 - - 0.10207 0.75042%% 0.00605
V053 -0.09132 . -0.40304 - 0.36041
V054 . 0.17995 0.44095 -0.20353
V055 0.21069 - 0.53097 -0.31455
V056 . 0.17467, .- 0.68865%% -0.11267
V057 -0.05969 -0.65868%%* 0.15274
V058 " -0.05537 - > - 0.52136% * 0.08662
. 'V059 - 0.28302 0.56636% -0.18517
: V060 . -0.06248 -0.67761%* . 0.12171
Vo6l | =0.62336%* -0.00056 . .0.08800

V062 - 0.64721%% 014566 - -0,01143.
- V063 -0.61366%% 0.%9203 -0.00402
" V064 0.55748% 0.06180 - 7 @L07981
. V065 © -0.34767 -0.16002 0.34384

V066 - 0,17092 -, =0.11746 0.36864 .
voe7 0.25848 . -0.00545 . 0.34644
V068 . ..  0.07673 . 0.14278 - ~0.01386
V069, . -0.14950 -0.17905 0.42903
V070" -0.31797 . -0.29594 0.37571
Vo71 0.67136%* 0.25914 -0.17367
X < V072 , 0.62379%* -0.11924 -0.09916
_ VO 7:3maiwe - 0.34273 0.259 -0.29515
= VvO74 . ' -0.19041 , -o.13o§%\ 0:48629
N © VYOS -0.58545% 0.04992 0.01372
V076 D.69223%* 0.14560 .+ -0.16966
V077 4 7 0.67200%% 0.04608 . -0.05251

vo78/ . 0.69928*%% 0.11837 . -0.30043
V029 - .  -0.29334 -0.20650 ' 0%52990%
. .. > Y80 - 0.59261% -0.09126 '

0.05353

*50-40 Critérion‘
F*%60<40 Criterion

243
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Table 7 - .
~ FACTOR MOVEMENT BETWEEN PRE- D POSTTEST . - o o
' ’!. - ¢ 4: . R ’ ’ ) H
. D Factor I . Factorrll L v~ Fédtor III‘f
R \ : i
. - D ) ; , . -
Pretest. Equity of Handicapped Perceptions of Minority Perceptions of Disadvan- -
Learners. oo Individual's Behavior taged Students
we ! R o C
1 w . ) . . * -
Posttest Belief in Equity of Program Needs of the Dis- *

P&¥ceptions of Mingrity
" and Disadvantaged _ .
Learner's Behavior .

Handicapped Learner§ t.

advantaged and Minorities

-
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In the posttest, Factor I; beeled Perceptlons of Mlnor-

1ty Learner's Behavrors had sixteen (16) 1tems meeting the

L4

minimum acCeptance criteria and accounted for 55.8 percent of

a

the total varlance Although composrng only ren (10) items,
a conceptually similar factor had been Factor II in the pretest

- and accounted *for .only 30.5 percent of the total variance

)

It is evident, glven previous d1scuss1on of the reversal of

-

,pre- and posgtest factors that the content of the training- 1n

the area of-mlnorltles made a much‘greater impression on the

o

¥

part1c1pants”than d1d their pred1sposed orlentatlon on the
handlcapped i} In both Factors I and II. of the posttest a num-

ber of items. meet ng criteria were added to ‘the factor struc-

3

ture 1nd1cat1ng that 1ncreased awareness and knowledge were

'

=present at the t;me the posttest was given following training.

o

To substantlate the more long- term effects of the training,
the attltude scale would have to be glven several month% to a
year following the tralnlng ‘ ’ ' .

£ -

Factor IIT of the Pretest, labeled Perceptions of Disad-

’

vantaged Students, changed to a factor (III) in the posttest,
v ;«-i\_;
Disadvantaged and Minorities. Factor III in the pretest

acc0unted for only 15.7 percent of the total variance and had
’four 1tems meeting’ cr1terlon Factor III in the posttest was

'
reduced in strength and accounted for only 12.7 percent of the

total variance and ‘had only three 4.tems meetlng cr1terlon :
Not one item.from the pretest met criterion and appeared on the
posttest 1nd1cat1ng a conceptual change effect of the training-
lng which emphasxzed currlculum needs ' . .

Y - '
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'-w1th one reference to’ the handicapped -Thus,

»

" For the factor Equlty of Handlcapped Learners (I in pre-

test.and II in posttest),

more'surface or1ented perceptions jand beliefs to more indepth,
[ 4

comprehensive understandings of the hand1capped

there was-a conceptual shift from

i

_In fact an

- apprepriate -label for the posttest factor 1s Bellef in Equity

-of Handlcapped Learners as opposed to 81mp1e perceptions which

New items added in the post-

were revealed ‘in the pretest
test reflected concerns with public schooling of the handicapped

"and personal-emotional feelings about handicapped persons.

<

In general, the différences between pre- and posttests for

this factor\reflected a greater breadth and depth of under-
'standing and sensitivit§ to the handicapped, although the

total strength of importance of this factor in relation to the

o

minorities factor was reduced by 22 percent in the posttest.

¢ 0 &

The factor structure remained almost pure for the hand1capped

with the exception of one.item relating to the d1sadvantaged

‘occurring on the pretest. . . ' .

4 - ®

The conceptual interpretation of the factor Perceptions-

of M1nor1ty Learners gﬁa\tor 11 on the pretest and I on thee
posttest) reveals that whereas on the pretest the factor nas

. very pure for minorities;, on the posttest the factor became‘
more heterogeneous for the . m1nor1t1es and the disadvantaged
there is evi-
dence that the’ training broke down preconceived categorizat\ons
Aof the - three areas and resulted in integration of simllarities .
In fact,

for these areas. the pretest factor is best termed

Perceptions of Mlnorities as opposed to thetmore SpeCIflC label

i ) -
\
v

- ' -

’
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-ugsed. for the posttest:

Perceptions of Minorities and Disad-

vantaged Learners. Furthermore, eight (8) new items are added

I

to the factor in the posttest which reflects a much broader
e &

4

awareness of differences and dreas of concern for minorities

and the disadvantaged. 'The new items in the posttest reflect .

a concern for the nature of the minorities and disadvantaged

as learners. as opposed, perhaps, to tﬁe genefdi populace. The «

increased strength\of-this factor by 25 perbent‘sugéests that

* the tralnlng brought ‘about an 1ntegratlon of attitudes regard-

ing minorities and dlsadvantaged  The complete conceptual ‘

modification of Factor III from the pre- to the posttest sug-

gests that predlsposltlonal attitudes of the part1c1pants were

orlented toward surface perceptlons of the dlsadvantaged

¥

"These perceptlons changed when more indepth kndhledge and aware-
7

ness was obtalned through part1c1patlon in the tralnlng,sand
the posttest factor reflegted a new emph381s on curriculum needs

of‘thé*dlsadvantaged The pretest predlsposltions toward the

dlsadvantagedObecame 1ntegrated with the Perceptions ofggﬁggrl-

tles and Dlsadvantaged "the new Factor I'in the posttest. .

Overall, the conceptual 1nterpretatlon of the factor struc-

ture réflects more increased depth of knowledge and awareness

of the handlcapped minorities ‘and the, d1sadvantaged

lefer-
ences in pre- and posttest factors suggest that the tra1ning

.

resulted -En integratlon of attitudes about the disadvantaged
with those of the minorities implying that by the end of the

]

related based upon individual needs. - s

° L — °

-

~

-

_training, minoritieés and the d1sadvantaged were seen as inter~ & °
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Relationship of Factors to T-Test
< * F

Only two assessment scale items which showed s1gn1f1cant

dlfference on the t- test appeared on both the pre- and post-

test factor analysis and met the mlntmum 50- 40 criterion.

These two items were isolated on he Eqplty of the Hag;;capped

factor. That these ltems appeared on both types,of statlstlcal

analysis is one lndlcatlon that they represent the host sallent

features of the training program At least the data indicates
that of the elghty items presented the partlélpants v1ewed

’ N
these’two ltems as very powerful representations of. the traln-

ing. -The flrst item is No. 40 and the. second is No.,45. Nim-

- . ¢

ber 40 refers to an increase in agreement regardlng normal
students part1c1pat1ng with handlcapped students in fthe same
classroom. _ Number 45 refers to more agreement related to the

participants not feeling "ashamed" to have a handicapped child

-

‘ (as. part of their\family)ﬂ Essentially these two items repre-

J
sent the prlmary areas of emphasis regardlng a better under-

standing of the handlcapped--school\xd famliy 'I'he reference
to school is an indication that traifing s1gnlf1cantly increased
"the attltude of the part1c1pants on the. issue of the‘handlcapped
as deserving 1nvolvement w1th regular classroom activities.

- The lmpllcatlon to the famlly lndlqates that partlcrpants

‘gained more posltlve feellngs .about their personal (and more.
-

intimate) relationshlps with handlcapped lndlviduals espéeialiy

as family méﬁbers . : < o C -

4!

T
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Three other items appeared as significant on the t-test
e ; ‘ holl : . .
and met criterion on the posttest factor analysis. Item No. 42, .

"having a handicapped person as a true friend,'" isolated. on .

the Eﬁuity’of Handicapped Learners' fa’;or and correlated

A
highly with item No. 45 referr1ng to handlcapped as family

members. The training re1nforced the 1mportance of close

-
—— U S—

Wfrrendshlps with the hand1capped as one vehicle ' to more genuine

acceptance of ‘them as 1nd1v1duals Iuems No. 19 aﬁd No. 79

o
~ e,

~ were also significant on the t-test°and met criterion en the

¢ 5
4ﬁosttest factor analysis Item No. lQ ¥6fers to course objec- .
tives unique to the needs of the dlsadvantaged and, item 'No.

refers)to sped[aA programs’ relatlng to the cultural backgrégbd
‘? te 3 "\‘\ . PR
of m1nor1t1e§ as helpful to m1nor1ty Learners These latter
e+ two 1tems werevlsolated on Factor/IIF?ofﬁthe posttest Program

L% &

» Needs of the D1sadvantaged and M1nor1t1es ? Ks' d1scussed 1n~
earller analysis \rﬁ is ev1dent that the trainlng 1nfluenced
the teacher concern of developlng curriculum that is adapted

¥ & 4 Ll 4 , -

to ‘the cdlturaljand s1tuatlonal needs of the Pearner It 1s‘

¢

- even more s1gn1f1cant that both m1nor1§;;s and the d1sadvan—

taged are viewed as one 1ntegrated concept for curr1culum adap- g

i x 10 =

‘tation as evidenced by both of them @ppearlngspn'the same factor ..
o . G : -, .

a

in the posttest. ' S

Overall, the training had.indicated posifive effects on

two important areas of concern-iﬁhe schoof(andkthe family % .
< “

Partlclpants demonstrated“greater understandlng and sens1t1v1ty

to learners who are hand1capped are memﬁers of minorities, or

> * -
. P \ .
f . Y
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are disadvantaged They integrated their conceptualization

of minorities and the disadvantaged into a more Anified per-

L)

spective and demonstrated a new awareness of currfculum needs

s e -
)

related to these groups ‘ .

-~ . 7
- . .

s Other Observations ' .

.In developing an evaluative instrument that would produce

~

a statistical measurement whereby data could be generated that-
/

woyld reflect the'prOJect s act1v1ties a number of alterng-

— .

tives were explored. As each alternative was discussed by the
project staff‘ it became more clear that attitudgs were bdng
dealt with and that they ﬁad to be assessed in some manner to
measure change if any oe oecurred sThus the pneviously discussed

instrument was developgﬁ and” used. As'a result of field test-

ing and us1ng the attitude scale in the prOJect several neces-

Sitated changes became Quite clear. . T

First in future research the .three categories within

\ ..

the scale (handicapped disadvantaged and minorities) should

be omitted. . The researchers should retain them for data pur-

poses but not display them Within the scale Also, the items

-_

"found within each category should be scuffled around to where

tﬁere is no. set pattern or categorization for any of the three

.areas It was felt‘;bdt tHese categories might have influenked

the participants' responses—as they worked through each category.
¥ ) . .
‘Secondly, the scale could be reduced in the number of

statements “by selecting only those items showing significance

at the 50}@0 criteria level In addition‘ a "cushion" or support

“~
) - e

o

-
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item pool of the next 15 percent high-scoring factor items

v

v could be incorporated. This would produce a scale of approxi-
' mately twenty-five (25) items. T - '
> ¢
Third, to reduce the contamination-of identical pre- and | .

posttest;gssessment scaie admin#stration,'an identical item

~

. Pool needs ‘to ba developed. This item would allqw for the

h

prj assessment of attitudes changed durlng the tra1n1ng without

needless biasing of the data.

In~addition, non-statistical evaluations of the workshop -
. ‘ 'Y
training were collected from the participants. The evaluation

form s1mply asked the participants to list. what they thought

the pos1t1ve and ‘negative aspects ofkthe training were.- Con-

¢ —_—
sistent throughout the evaluations were these common observatlons

-

1. l'The tra1n1ng made me aware -of human d1fferences
2. "The training made me aware of the necess1ty of .
ot treatlng all people as individuals : ‘
\ 2 b )
. 3. '"The tra1n1ng made me aware of the necess1ty for ,
- - Ip
- eurriculum modification and individual program- ‘s
mlng 1 ; . . , . ‘ s
4. "I plan to implement these niewly acquired human-

. ' awareness techniques in my vocational classes.' 1 A
5.%"1 apprec1ated tHE training because 1t'made mé .
.involve my emdtional feelings as well as my . pro- '

fess10nal skills." . ) , . . L
() 0
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- SUMMARY, CONCLUSIONS, AND\RECOMMENDATIONS

L 4

PART IV -

»

£}

1- - Summarz o :

R - ~
The purpose of this study was tg develop and evaluate

pre- and inservice models for the delivery of informational

>

\

services to vocatlonal teachers of special needs youth. The

preservice model was'campus-baSed and designed for yndet-

K

hraduate vocational students. The 1nserv1ce model wasnfleld-

based and de81gned fqr\vocatlonal teachers Jpresently teach1ng

in classroom and laboratorles. N o ' s

» ’ <

Concurrent with the ‘model development was the construc-

tlon of a Speclal\Nocatlonal Needs Atti e Scale that.was used

to assess he attitudinal changes that occurred as a.result of
the inse ice workshop treatment This-scale was then used
) throughout the duratlon of the project. . - ..

A

\

Four 2-day workshops for inservice ﬁocational teacheré

AN

were conducted thnoughout ‘the state of Nebraska A’totai of

120 teacherefwere 1nvolved

3

Data, collected'v1a the Special Vocational. Needs Attitude . .

»

Scale was analyzed: by using the two tailed ”t” test with the'

level of sxgnlflcance set, at .10 (or .05 for each tail). NIn

addltlon factor analy81s was app11ed to the prééest and post-

test of the SVN Attitude Scale. Non-statistical°informatiqn

was ‘compiled from, the participants' written workshop evaluations

4

N .

-
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S Conclisions
I ' =

‘The,following conclusions are based upon the analysis of

-

&, s . . !
“*data and the non-statistical observations:

© . 1. The treatment (workshop traiiing) assisted the
2 participants in achieving a greater understanding -
and- sensitivity to”learners who are handicapped, .,
are ‘members of minorities, or are disadvantaged. ’.

“The project objectives were§vafid and were achieved.’

The Speclal Vocational Nfeds Attitude Scale seérved
'as a measure of treatment effectfveness as well as
3 focusing agent on the three student’ groups in
need of being served. ~ ¥
The workshop madel served well throughout the' pro-
ject and was transportable throughout the state,
.. . PR - & )
The components, of the Preservice model were inte-
grated into teacher’preparation programs for
vocational te€achers. :

4

L Discugsion. of the Conclusions

- -

A}

A .
. Given the results of- this study, and in conjunction with

' ~ . .
national trends to serve disadvantaged and handicapped students
‘more effectively<in_vocational education programs,za pumber of -
. - - . ' .
results from this Project can be realized. oo ™ ,

1. The increased'sensitfvity and undgrgtahding on* the.
" Part of vocational teachers toyard special needs

youth will assist -in mdte effectively meeting-indi- .

vidual student needs. el n oL

-

A transportable workshop.modél‘ﬁés.been deyveloped®
that can be shared throughout the stake and nation.

and oriented to 'special needs students 'prior to
their entering the field. ' '
v L]

‘Preservice vorational teachers are being‘ekpbsed

’ »

. The Special Vocational Needs Attitude Scale that
".Was developed serves as a measure of attitudinal
change that occurs thrbughout the various treat-

ment experiences. ) ~8

S~
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hadt - - -Recommefdations for Further Research
! ~, . Duritig the gourse of this project a number of related .
’ résearch_aﬁle areas emerged that are suitable for further inves-
—Bgation. In this light), theﬁfoilowing. récommendations are .
. .- Y ! ' 3 L: f : ., ’ N
- offered: /» - , 7 . S
- 1. A replication of this éti.tc}y ing’ the same design,
v, - activities,'and. instFuctidnal Materials should be ‘
PR N conducted in_at least two othep states, : .
- »~ o . = . - ~ . .
S 2. The- Speeia:_l,VoqatiorJal Needs Attitude Scale- should
‘- . be Turther ref(ine'd and field tested.
6 » ' s ¢ LI i ' /' .. 4
-/ ’ 3/ An identical‘item pdol of Special -Vocatienal Needs .
e : Attitude Scale ‘itéms should be developed ahd field, °
- . ;. tested. |, - , - ‘ . / .
} o, K,( ‘ , . . i .
S 4. A program summari-2ing the results and, implications P
.x ] "7, of this’'study should be developed to present to ' T o
Feer e ‘@ther state vocational" departments of education and
RN - > teacher preparation =ﬂ'§n‘st§tutiqns. .
5. A folléw-up study of the. training pai‘ticipantfs shoulg -
. < .be.conducted. SR C
.’ - \ <] N R . ] . ,
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Soc.

Sec.. No.

. - SPECIAL VOCATIONAL NEEDS ATTITUDE SCALE

o

-

* “The following "attitude sCale is divided into three major catagories

entitled pisadvantaged, Handicapped, and iinorities.

Under each

. category read the statements carefully and respond by circling one
of the headings located to the right of each statement.

ings are:
SA - Strongly Agree
MD - Moderately
Disagree

A -‘Agr(ee

DISADVANTAGED

°

1. Socioeconomic, educational, or ' SA
cultural impoverishment often ~
prevents the disadvantaged from
succeeding in regular, vocatienal

programs.
th . .
2. Being able to identify the dis- SA
' advantaged is important; however, /
having knowledg# of the under-/ _—

lying causes is also important.
3. 'Disadvantaged ‘and non-disadvanc. :ed SA
students seem to have no unusual
.problems in their daily.associa-
tions, .
4, Basicall&,mtﬁe disadvantaged are ° Sk
againgt the goals and/or aspira-
tions +6f the middle income class -
/}n society. s ) -

i .

5. Teaching the disadvantaged i%
no more difficult than teaching

- “<the non-disadvantaged, -

N
»

[
{.

6. '"Motivation" is more crucial in SA
\(\ teaching the disadvantdged than

o all the other problems put to-

- gether. ‘ . .

i

14

. 7. One of .the best ways to reach "SA
the disadvantaged student is to )
provide him with practical and

- concrete activities.

- 8« Thé curriculum for the dis- " SA
* advantdged should be occupa-
tienally oriented.

A d ¢
A

A oM D
A MA MDD
S
A ; MA- MD .
A M W
TR
Y
AG‘MAJ'm

The head-

MA - Moderately Agree
D - Disagree SD =~ Stropgly .Disagree

SD

SD

SD

" 8D

SD

)

<58




11.

12.

13.

14,

15,

. 16.

When setting up course obJectlves s

dlsadvantaaed students should be
allowed to participate by selec-
ting and suggestlng obJectlves

The ‘objectives of a course for the
disadvantaged need to be stated
in behavioral terms unique to
their situatioenms.

'Disadvantaged students should be

a331gned to programs rather

- than’ belng allowed to choose their -
. courses in occupational education.

Parents of the dlsadvantaged are
muchr more willing to talk about -
their children's problens than
parents of the non-disadvantagéd,

s

Many students who need to be in

programs for the dlsadvantagea
ate omltted ;

It is dlscourag{ﬁg to teach dis-
advantaged students because:

parents do not appreciate your

efforts

D1sadvantaged students lack in-
terest in education..

Dlsadvantage stydents have chlps
on thelr shoulders.

Groomlng and personal appeara;bi '
if far below the average among

' disadvantaged students.,

Dlsadvantaged students have no

‘ desire to acquitre mlddle class
values

,s

. Dlsadvantaged;Ztudents make a

real effort to be proper in per- .
sonal dress and appéaramuce.

Motivation is the hardest- part,

. and this.is possible only if school .

work relhtes to life. as it is
seen by the disadvantaged.

When challenged and understood by

, the teacher, dlsadvantageq Stu-

dents are exc1t1ng to work-with,

.
———

Lt | o~ - 54

SA

SA

SA

SA

SA

. MA

MA

MA

MD

MD
MD

MD

-8

SD.

D *

SD

SD

'SD -

SD



Y22,

24,

R ’

‘.25,

- 26,

- . -
g -

+ taged studénts is due, in lafge

.o, .
A . L4

If disadGahtaged*students are -
interested in the subject, they
'will be more inclined to respond.
Any success ih teaching disadvan- SA
part, td the
teacher.

-

personality of the

‘The majority of disadvantaged
“students have reading problems,
Digadvantaged students do not SA
Seem to card about learning.

The| ability of *Some ‘disadvantaged
,stddents is quite high, and-if -
given the’ chance, they can be a

. SA

-

; very\ valuable. asset to the United
' States, '
\ Ve

-

o S a

- HANDICAPPED
O \

-

With the current trend in indastrial-
technology, thére are going £6 be

. .fewer jobs that handicaps -can fill.

~ /

29.

¥

34,

It's unfair to the handicapped SA
student to put him in a classroom -

with normal children,

———

The most impgﬁtant principle in. SA
teaching the“handicapped is to

protect -t \m against failure,

Having a handicapped child is the
pyice some people pay for evil °
llVing . , «\\ A -

sA

. 1 R

As properly concdived programs of
special education| grow, handicapped
students will find more employment
opportunities.

Because of theit condPrion, the
handicapped are.easily Ted into
criminal ways. : "

*. 33, “It must-be hard 'forgive yourself SA
if you have a Thild who is handi-
capped. ’ —
Much more money should be spént SA

on research into the causes of
various handicaps.

P -

SA:

sa

SA

55 -
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MA

MA

<«

SD
SD,

SD

'D SD ,\\,.

SD

SD

SD




35.

36.

37.

- 38.

R

41

42,

43.°

e -

-

We need more laws for the protectlon

Qf persons who are handicapped.

Decent parents are just as likely
to have a handicapped chlld as any
other parents. "

It seems unJust to -spend twice_as
much money*for educating a handi-

- capped student than for apnormal

child.

A handlcapped person can lige just

as happy a life as a~normal person,
s

Most df our social problems would

be solved if we could -sghehow get

rid of the handicapped people

It is unfair to the normal students
to have handicapped students in
the same classroom.

A handlcapped person cah 11ve Just
as useful life as a“normal person.

I could see myself having a handl-
capped person as a true friend.

I'd rather have a child born dead
than handicapped.

" I would trust a handicapped person )
- as a babySLtter

"If I had a handicapped child,, I' d

Eeel ashamed

or the handicapped; klndness is

“more important than any educatlonal

program. ,

Handlcapped ‘students are inclined

to be behaV1or problems, .

‘s

Public school special education
classes for handlcauped learners
should be located in regular
school buildings, not in a build-
ing. away from the regular school.

Handlcapped 1earners ‘have the same
right to an education as normal
chlldren

" SA

. SA .

SA

'SA

SA

SA

SA

SA
SA

'SA

MA - MD D~ SD

MA b D SD

A MD~D SD ..

MA(/MDDs'D'w

MA WD p, SR, -

MA MDD SD

MA MD D SD

7
MA .M D SD
MA MD D SD -
~ \
MA MD:.D SD
MA ™MD D 'SD
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" 50. The best place for tle care-of - SA A

the handicapped student is in_ » %
- the home, . ' ]
'151. "1 would rather see qgnd;capped oK A

. students gurolled in puplic school
*+ 'tlasses than see them enrolled in
;mental instlsutlons

‘ 52.k Handicapbed 3tudents are usually . “SA A
" . better off in mental 1nst1tut10ns

- 53, 1 believe xhat a good regular class- SA A

room teaclier shodld be able to pro-
v vide:her /handicapped. pupils with
g many va able and. worthwhile ex-

g periencds. P o

teacher, there is very ’ -SA A
intellectual’ stimulation o
.andicapped learners.

. 55. Mosguhandlcapped students cannot
be/trusted

money to attempt to teach handi-
capped ctidents withfn the re-.
gular-ciassroom, ¥ ’

students would be very rewarding.  _ °
58. I generally feel rather uncomfor- _ SA A
s tabl& around handicapped puplls

are probably hatidicapped and should
be/placed in special classes’

: 60: 1f I were an employer, I would . SA A
' hjire a handicapped person e .

- . MINORITY - .

- 61.5 Minority students are usually co- - ' SA A
K operative, Lol :

§4‘62.':Mbst minprity -students’ haVe a dis- SA A

! 7 like for anyone in authority. ‘ .
.63. Among minority students poor - *  SA ‘' A
.~ grooming and lack oﬁ,cleanllness e L

° are characterlstlc 5" <

-— \ t < .

R - LT ’

56. It is a waste of the taxpayer s SA A

57.. I believe that teachlng handlcapped ‘ SA A

'59. Students that disrupt regular classes SA A

/ R
{
MA MD D Sp
MA D SD
. R

MA 1D D SD

&



ot : S .
. . - - »
- - -
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" 64. Many ﬁlnorlty students hated school.. SA A MA MD D SD .
and teachers before they ever 1
\ started first grade ~ ' : -

65. IMany of ‘these minorlty students are SA A MA ‘MD D SD -
trying harder to take advantage of & - s
meaningful learning situatlons -~ : T !

66.° Standards must be realistic and ' .SA A ) D SD
different for the minorities

@

«

. 67. Mlnorltles have ability, but just, SA A MA MD'D SD 7,
: ~haven't had a chance to develop it. =
' e . >
68. In general, minority students - SA& A MA #D,D SD°
»will' be outstandlng athletes. . e T '
69. Spme of these ninority students SA A YA MD ‘D SD-¢@
will be outstanding atQ}etes ‘ -8

.2 70. Minority students can' performr in " SA . A MA, MD D SD
; . areas of decision making as well 2 ’ :
as manlpulatlve skllls g .- ‘ '
71! Minorities just, waht to "get by" SA A MA ‘MD D_SD/
in life. ST . @.'

.72 Minorities are selfish, dlsplay . SA A MA MD D SD
. negative attitudes, and. do as’ ' '
llctle as they can. posglbly get N\ - ' \

by "’i\ﬂ\ . Vo -

i 73. Ind:.vidual]y, minorit;les are very . SA A MA MD D SD
nice, but collectively they are ‘ . e
. ) terrlble. « . . :

.~ 74, When friend‘s{up isf established vith  SA " A MA MD D SD
- minorities, it is done so with - o T
great warmth, dgpth, and loyalty. ~ ) . P n

Minority studehts -are usually qulee “_ SA A
*  highly motlva ed.

- . “Mimodity students w111 not work out ) {SA <A ; S D
: ] alterhative solutions to problems : N . >

they Just give up. ~ T

A . - , "?f':: )
.77 dinority students. £fnd the idea of . SA A MA MDD SD

. ¥ years of preparation for a career . )
T . vague and thhout meaning, ~ = ( CLE
AR [ /"—‘ - % T : - .

78. Hlnority students have poor attitudesf SA A MA MD D SD
MA

79. Special Projrams which increase minc-  SA A%

. . rities’ -knowledge of thelr own cul- 9 ‘ . =
Y . ' tural background aevaery he\Pful ‘ . ‘ : - .
* \‘l o ) b " . .

ERIC" - - - %
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“ yexplo#ation, preparation, placement, and adjustment.

i _DESIGNING CAREER EDUCATION. PROGRAMS FOR
{ . *  THE SPECIAL BEEDS) STUDENT

."'
¥

Céréér Education programs are proliferating throughout the -
couﬁtEy with the majofjémphasis being placed.on career awareness,
Career Edu--
cation is not viewed as a limited program for-a limited population,
Consequéntly, attention must be focused on preparing all students,

to choose self-fulfilling life goals,., Adequate_Career Education

.will provide the opportunity.for every individual to make-ﬁnggue )

contributions to the evolving functions of society.

0f particular interest to many professionals in the field, is
the Career Education of special needs students. Special Needs 1is
a broad and inclusive conecept that rakes into .account any handicap-
that requires alternative and/or supplimentary education in order
to prepare the individual to adequately function within society.
Special Needs,-subsequently, could include any student categorized °
in one or more of_.the followings-

- Mentally impaired

. Emotionally disturbed
Physically Handicapped
Socially disadvantaged
Culturally deprived

»

Economically disadvantaged

ygouwnmpwnoH

"*The problem existing at this point

teachers to adequately deal with

classroom and laboratery situations.

special needs gtudents who “have ©
Education programs on the basis o
is lacking is material that would
select an appropriate educational

: Academically deficient

s .

in time i® the “imability of -

the special needs student in the

een "p ; :
f academic and: 3ocial bias.

It is not uncommon to find
laced" into various Career

What

help the special deeds student e

program.

' riatg/érdgram.

.~ students; few have had any traini

.

teacher's inabiility to identify individual student int
preferénces, and you find a disintegested student in a

Teachérs are ‘being told that: they will be held/acc
the competencies  (knowledge, skills, and rjudgment) gai
of their students rather than the traditional mean (sco
class and should expect an increasing number of speti
students. This is frightening, as- ell it should- be,
cators believe théy are completel

Compound(this'with the

erests “and
i inapprop< |

ountable. for’
ned. by all ™
re of their
1 needs >

-~

[

Most edu-*" .

nqualified to deal with these " -
and most are frustra

ed to the

point of changing job situations ‘or exiting from the proféssion °

completely. ! . .
. ' v -l i . ¥ - ' , .

. q‘.‘ T j- ol ) . ,.,i
' - ’ 7.2‘ .
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Goals should reflect the direction, 'desire, or emphasis of. & program,

“defined goals and objectives, but -such is not the case with special

~

hntipian

. follows.’ An example of a program goal might read: "All “special ‘
. needs students will be expose to\rggl-lﬂfe ocgupational:situations."

Publishers, 1972, p. 35, " . .

p v . T ;
. ) -
% E r ! CoEo : e :
N B . 3 . 3 B H g 3
¢ ' * K . v . LY

' ' .- : . ' E . - . * Y *
©  Most preservice educationm programs within univer- . ‘
. < -sities do not require (special nieQS) ‘prepardtion - .
Vi for regular classroom personnel.™ ' '
{ : ! - '

.

.“
5 <
H

* In order that the teacher ean adequately handle the potential .

student body, it will be necessary to -develop a gystematic approdch
in the designing of Career Education programs. our components of -
this model are: (1) identification of-:program goals;r(Z)'specifica-
tion of competencies; (3) defining indicators of sticcess; (4) de-

situation of integrating specidl needs into,the/ggihstreamhcf the-

veloping modalities of instruction; ‘and (5) program evaluation.’ -
This paper will; therefore; attempt to specify how these compofents
can be utilized when designing Career Eduéaqio? programs. ~
T . Lo : .

3

~

i

Identificgtion of;Program Goals'

¢ . , » -, > ’ .
The first compdhent in the.Career Education design model is the °
. establishment of program goals. Mager defines a goal as’ a "'state

ment describing. a broad or abstract intent, 'state, Or condition.”"” "

Students in regulér«prognams scmetimés,functioﬁ without clearly -

needs,.students. These individuals need ‘specifics when they are
being dealt with no matter what the task at hand might . be.

¢
-

When setting prograi goals,jg goal analysis must be conducted-
This analysis.should include such questions as':

‘,1.. What have I done with the program in the past?
%2 How satisfied were the stydents and I with the
‘ " program upon completion? .- N ‘ ‘
. 3. -What do I want to do in the ,future? = ¥

a. Remain the same .. = o e

b. Change comple o S X

c. ‘Change and modify the old method . - »

. There are various technigues and information sources that can’’

be utilized during the analysiS process. One example is the use
of survey forms asking forder students, parents, an fellow teachers
their opinions 'regarding past career educatiort’ programs. The sur-
valjor can quickly see from these forms if major program segments
have been left out of the classroom proceedings. ‘The result would
be ther clarifying and development of more attainable and applicable -
goals. ‘ ’ ‘ e TN

When analysis is complete; writing of actual goal statements

-
v _—

P

. 13.R. Yates, "Model for Preparing Regular Classroom' Teachers
for Mainstreaming," Exqeptional Children. XXXIX, March 1971, p. 471.
e - ) v~ s =
?Robert.E. Mager, Goal‘AnalysiB, (Belmont, Califoggia), Fearon ¢

62 ( -
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* This goal reflects abstract ﬁgtent of prov1d1nr s*udents Vlth these“
kinds of experiences yet does not describe the actual method of
"exposing the students to the.situations. There is built in lati-

tude to achieve the goal that best fits the individual need of each:
student,

- . ’

+ Goal statements are direction indicators for becth the teacher

- and the students. These statements need to be .constantly réviewed
and changed periodically to' reflect the current emphasis of the . .
Career Education program. " The achievement of goals is dependent on

tﬁe clarity of the next four areas. ‘The first being the specifica- -
tion of competenc1es. . . . RN

- ¢ . -

Specification of Compétencies

- A N * -
2

e Competencies can:be defined as, those ", . .knowledge, skills,
and judgements which the student will demonstrate at a preaetermlned
‘proficiency level;"> _and are derived! from subJect matter, education-
al philosophies and ‘student characteristics. - In an instructional
program, competencies can be used to de@ermine whether or not ‘stu-
dents have obtained spefific goals; thus, competency identification -
is a function of goal & nlevement e : )

When identifying competencies', a teacher must keep‘in mind the
individual student rather than the-class -as a whole. Consequently,
‘competencies should be selected.that requite different perforpances
from students of varying levels of ability, yet contribute ‘to\ the
achievement of overall progxég\goals .

» . e |

~

| * Once competenc1es have been identified," there should be a prb--
' cess developed by which they are categorlzed under. several major
"headings according to. subJect-commonalities By categorizing .im
.. such a manner, the scobe of the program i1s laid out and the context
»  within which students will work is established. Thus, major
3 .headings _such as intereéts, abilities, and aptitudes would denote
.various segments of the progran or instructional scheme. The. stu-
. ' dents would have a clear pitture of what category they are explcrlng
_ - by utilizing the general heading stragedy. .

It should be noted that competencies may or may. not be pyramid-
ed in relatlonsnlp to one another. | If a competency is to be a pre-
requisite.for another competency, rdefinite evidence must be pro-

. vided to substantiate the requirement, otherwiser a bottleneck will
"be produced within the—program ~
" The advantage of competency categorization is its logical order
. through which, instructional content can be sequenced. To have a
- -laundry lisc of competenciés would prove nonsensical in’an educa-
tional program--similarly, competencies alone cannot -provide ade- -
quate. ir.forzaticn for the .total instructional program. Thus, further,
specification of content is requlred to assure program relevancy

dnd .validity. “ s . ) c6 L

o 3'Fred s, _Cook and Rita Richey, "Two VAE CBTE Models: A Model
for a €ompetencv Based Instructional System,' Competency-¥ased .
o Teacher Education Series, NO. 2. -Wayne State Univ., Nov. 1973, p. 2.
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Defining Indicators of Success ‘ -
b

e -

At”the ‘heart of a successful Career Education program is the
ability of the teacher to specify those student dutcomes that in-
dicate achievement of competence and eventull goal attainment. In

- the writings of Bjerstedt (1972), Kibler et al. (1970), and Davis

‘et al, (1974), the traditional "normative™ indicators have given

) way'-to demonstrated or performance indicators--commonly referred

© . -'to as performance objéctives, =~ .- ) T

! Most teachers are a bit unconfortable or undecided when they '

are asked to spécify objectives for the average class,- Many times

. they feel -they are writing objectives to satisfy the school adminis-

"~ tration rather.than for the good of their students. When called
upon ‘to write objectives for students with special needs, they find
themselves in a complete dither.as to where: to “start and what to
write. Thus, ‘a systematic procedure must’b¥ used when defining in<

dicators of -ggecess for alt studeénts, . . ' T

. .

_:\- There are-normally two major consideratfions given. to éhg spe-.
cifjcation of performance objectives: (1) the performance to be de-- |
monstrated by the student, 'and ¢2) the ctriteria by which ‘the student
'will be evaluated. The first step in identifying these indicators
should be the specificatioif“0f performances for each competency N
.identified in the program.;! At this time, criteria should not be
“specified--for there is no absolute formula that can be used, other

#:.  than personal professional opiiiion, Egr identifying criteria. . -
. ) ~ e ' . S Lo
v, Once performances have been specified, '‘the néxt logical step

"is.to Tield test them under realistic conditions. As each®student
- .. ‘completes, or fails to ¢omplete the specified performances, detailed
@@ records should be kept as to the acceptable level of performance o
‘criteria needed by each student .to pass the objegtive. . CL ¢
Crutcher and Hofmeistér suggest the use of a constant monitor-
. ing system to'®eep the studénts up-to-date on their progressionary .
’ achievement as well as ponitoring Shé succes§ or failure of the ’
instructional strategies employed.” Through the utilization of a
# " system such as this, the teacher can ascertain the learning style
of the special needs youth and present the career concepts in such

a mannef, ° o~ , " -
2 [
- A -

Developing Modalities of Instruction e

i

- .

It isigene;aily agreed upon by most learning theorists that all, .

individuals do not ledrn in the same manne"and“§Eathe same pace.

1] -~ @‘ 5 .
4 . - N
b .

. . .

& ’

\
[

R . L Vg ) - s M . R
-4garh cogipetency should have at least two or three performances
listed under it,-if not, it should then be restatéd in.terms of a
‘'performance and categorized under another competency, or .elimimated
fxom the program, Ve b8 g ’ :

1}

, 5Corinne Crutcher and Alan Hofmeiéter,'ﬁffective Use of Objec-
otives and Monitoring," Teaching Exceptional Children; Volume VII,
{]{U:o. %i,Spﬁéng, 1975, p. 78. 64 : ~
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Likewise, it should be noted that special needs students should %pt

be exposed to the same type of Career Education instructional modal-
ity throughout an entire imstructicnal- sequencge. b}

*  Research tonducted by.Hill (1974) indicates that students have
two types of cognitive or learning styles: (1) a preferred style,
and (2) an actual style. The preferred style identifies which con-
) . ditions and modalities the student would like to learn under, while

the actual style is the conditions and modalities under which the
student best learns. Thie .is"an ektremely valuable tool when
dealing with special needs'students, for it is difficult to identify’
those instructional techniques apprcpriate for students with one or
more handicaps. | : § ' '
_ What must be realized is that the learning activities and in-
formation diffusion techniques used in a Career Edycation program
_ should be as 'varied and stucdent-oriented as possible, The entire
. Careger Educatjon concept ‘lends itself to a variety of meaningful
"activities that .spark student awareness and interest/in choosimg an
occupation, preparing for it, and entering into it.- N o

with the glut of audio-visual materials dealing with Career
Education, much-care must be given to the selection and use in
speciak neeii classes. Through the delineation of individual
stident leafning styles and,appropriate performance statements, it
- will be possible to develop a career education program tailor-made
for each student in the program. _
’ ‘ . ’ . ¥
¢ . » - i . r

- - TN

% Evaluation h

- —a-beribn. o
: : x )
Program evaluation is a dyal component process by which the in-
\3 . \ Py . - 1 '
struational system-and student outcomes arg both rev1ewed.and analy-
¢ - zed. When conducting an evaluation, the t mponents will be in-

extricably combined, for the instructiopal system will be a functlon
of the instructional systm. Thus, what is occurring is ajgontlnual
- feedback system whereby the ‘success of each ‘component will influence
“any modificdtion made within the total program. - . .

: §§ " ¢ If the program is set up on a performancé-based mede, it will”
*. be easy to evaluaee the success of the program, for the students
will or will not have gained those competencies identified with each
program -goal. When it is found thgy the pro ‘goays are not being

met, there are three options available..® \ iy
1. A change in program goals is‘nééde§.~ R y
2. A change—in the instructional system is meeded. &
" 3. The program should be eliminated. ./
) - - S ‘ o / .
The first two options are normally easy to accept, but the x

third is always overlooked. 1I1f a program is not'succegbful,“it is
only logical that it should be eliminated and replaced with a new
_one--when this does ocGur it should not be viewed as a failure for,
‘there, is often more gained through a failure than through success;

- ‘. ’ -
. )
° . — 3
* Y
h B .
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Conclusicn
Career Education is an exciting and challenging concept -that
has benefits for all stulents. The special needs student faces life

with a unique set of pyoblems ©r handicaps that hinder success in.a
regular school setting. ‘ o

With the aforementioned modifications and strategies ih mind,
the conscientious educator will cevelop an“educational program that
will meet the needs of all students.

. @ )
The challenge is to present Career Education in a meaningful,

worthwhile way that will stimulate the interest of the special needs
youth and -involve the total individual in the setting of life goals.

-

[
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EPORTFRON (| 0SER LOOK :

NATIONAL INFOPMATION CENTER FOR THE
HANDICAPPED . .
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1S OKAY TO BE BIFFERE,T: TEL0 00 MAITREALG
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U

We hear a lot about mainstreaming these days. More. and more
it sgems to be seen as the idea that will, like the crucial ‘piece
in a puzzle, "put it all togegGFr" for handicapped children, as far
as the educhtional picture goeS. CLOSER LOOK has been getting an

_increasing number of letters from parents asking what it is and’
what it means for their own child. Will he get more help, or less,
if he is "mainstreamed?" Some write about happy experiences they've
had, some about experiences that were not.so happy. Some are just
plain bewildered. . .

‘

We .hear from others, too. A mother of a "normal" student
writes to ask if the retarded child in- the third grade will "hold
my child back.™ A teacher expresses her fear that she won't be |
able to handle the hyperactive tep-year-old who has béen mainstream-
ed into her classroom,. A pre-teen girl writgs to say she thinks
the teacher is spending too much time with the slow learners, and
this worries her she is afraid that somehow it will affect
her own,chance to "do well" and make it to college. )
i ’ ‘

Obviously, we don't have all the answers. We doubt that at
this point anybody does--although a great deal of time and energy.
on .the part of parents and professionals is being spent on investi-
gating ways of making the theory work and learning how to translate
it into the positive force it promises to be. e

" What's Mainstreaming All About? . - :/ — Y e T .

It'S all too easy to let a worpd slide intg our vocabulary and
simply assume that we're’all talking about the same thing. So it
may be worthwhile to ask: what is mainstreaming? And -what isn't
it? -

’r . s . ;

Basically, it is a thrust toward integrating handicapped child:
ren into regular-schools and classrooms, with many opportunities
notyonly-to join in the usual activities of a normal§ school day, "
but'also to be accepted members, of their own society of non-handi-
capped,peers, to be "counted in." On the other side;one thing it
is not intended to be *is a wholesale elimination of specialized

-

servic¥s, programs or classes designed for children with exceptionz '

v - o ‘. ]
. . -

/n\ed 5:. o . s ) .

. - . » . ° .
In'simple term$, the mainstreaming philosophy majntains that

' .
as ‘many physically, mentally and emotionally handigapped children~a.

"¢~ . possible should be included in regular classes--with as much- extra

support from professional specialists as each requires. Extra ‘

~ € b ~ ")
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proféssional support covers a wide -gamut,. including interventi®n by
teachers who are skilled in_helping youngsters .deal with emotional
difficulties, tutogigg by math and reading specialists trained to
work with learning disabled children, mobility training'for the blinc
to give only a few examples. Even when disabllity is severe, and

the child needs to spend a greatcr amount of time away from the .re-
gular cldssroom to get the kind of teaching and help that he trequire:
he can still be encouraged to take part in all the activities fhat

have always been open to other children--such as art and music,
shop and P.E. S ‘ '

’

The mainstreaming copcept accepts the need for,full-time at-
tendance in special classes for the fewest among thé¢ handicapped N
child population wyho, because of.the severity of their disabilities,
need the most unique services, But they too, according to the ideail,
are spared.the stigma of segregation. Though taught in special #
classes, sometimes in special schools, they are assumed to be,in
the mainstreém of school life and, wherever possible, participatesn,
fully in' regular activities,. .

. A growing number of/schools are.ipmplementing this design, and
even where there is no formal declagation of adherence to mainstream-

ing, programs are responding to fresh currents.of'thinking.1

What Happens When the Wal¥S Come Down.. ‘ « e

’ [

\

- It's not hard to see_the benefits when some of the rigid walTs
" "divigding child from child are brought down. One retarded fifth

grade¥ had never even realized there was an sassembly room in his
gﬁgschoo until the day he was asked --by a perceptive music teacher--

“if he would like to play the cymbals in the school band. A music

lover, the youngster was thrilled, performed hié part (two claps

of the cymbal, on cue from the music teacher) with dignity and, at

the-close of a concert for parents, dedided to step forward, eyes

shiming, to take a bow as a sploist! . e T

kil +

There are innumerable stories that tell you what happens to .-
ids when they're seen simply as members vf an ordinary classroom,
without any 'special™ label. At itis best, the new approach provides
an opportunity ‘to strengthen that hgrd-to-define quality called
. '"self-image" and helps to heal some of:-the:erosive effects joftiso-
lation and rejection. - . o : :

- - - . A

. Attitudes Need to Change To—

-

'But it 'is important ‘to point out that all the-program reforms,
new ‘techniques and special resources which are now being debated,
develdped+and tested must stem from a basic change in attitude.
When we talk of the
capped child in the
‘genuine conviction
to one child and de

fnstrqam, our starting poiq;‘has.tp-bé our
there really is no special status we assign
o another because of IQ or looks or whatever

o . .

¥ ——
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upports!" that ‘have to.,be provided to the handi-*
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"Let's Look At the. Problem
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IT'S; OKAY TO BE DIFFERENT: ’ . ya

\
- o

. . C i “ . ) . -
other differences exist. Acceptange47§ conviction that every child

.1is worthy of the ,pest we can give--is the. heart of the matter. We

have to really mean it when we say that to be different from the

"porm" is not just okay--it's what being human is all about.
< ,

" One writer, Robert Perske, put it this way: "All of us are
limited to some degree. With this new view of human nature, no one
needs to be seen as less than human, 6r more than human . . . it is
up to each of us to make a life £from our owft uniqueness , . . It is
my strong belief that the highest human dignity . . . comes from
developing into ,the bestyBob Perske I can become with the givens
I've got." | . ’ ‘ '

by
Ky

Perceiving, appreciating and nurturing the "gfvens" of each
child underlie the .push toward mainstreaminfg, and to do this #e
must look at life in new ways. A clima;§€2§;t be created in which
mainstreaming can flourish, and that's ough assignment. Tt
means breaking down myths and stereotypes that persist about handi-
capped. It means povercoming fears and misconceptions, mosit of . .
which go back to early childhood. It means finding -out how to ‘
teach new attitudes;7\even how to construct a curriculum that ex-
amines old values-and) fésters new ones. ’ ~

S L
) " ~

No system is fail safe, nor should we expect it to be.s But,
it is important for all of us to look closely and carefully at this
new system, to:see its possible dangers and pitfalls as well as its
prqomise. One of the greatest appeals it has is flexibility, its
capacity, at best, to orchestrate as many teaching alternatives
as possible. Ve hgpe it will grow in this direction, taking inno-
vative chances on what will work, but. keeping in mind always the

.individual and &aried needs of°2 ‘child--not only academic needs,

but needs for friends and success, challenge and -fun. : .

' - One educator said recently that ,unlgss we ére ready and will-

ing to mobilize a full range of supportive respurces ngeded by each
child, the mainstream could become another "dumping ground." Too
many children have been in that kind of mainstream alrgady—-failigg
to learn, giving up, getting socilal pomotions, joining -the crowd
who drop along the way. One junior high student who haQ/a year out
of special ed put it this way: "It was great to be in a real e¢lass
But, the teacher didn't have any time to help me. A d the _kids -
made fun of me all the time. I couldn't,hack it.", Without the’ -
kind of help that's needed for a kid to hack it, invisible walls

#.can effectively isolate and reject him, whether he's in the main-

stream or out of it.

Py —_—
- - -

Xlso, in the gnthusiasm for inEegration,'we hope there won'}
be a downgrading of the place of the sn 1 special. ¢lass or school

in the spectrum of needed services. The ppen door 1is whach"makes ' &
all the difference, and the respect felt for the children in that
. . ) . ) . , '(\\‘ <

/’ . % e A . . ~" N - ~ ‘ . N M
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special cléssrdom. The extent of the need for highly individualized
trained help away from the pressures of the regular class is some-

thing that has to be decided child by ‘c¢child, ;and the resource must
continue to be made available. ¢ )

3

Things to Remember _ :

. : -~
e In sum: . -
— ? ) N < . / >
- Mainstreaming is a significant ®educational movementg . .-

a possible answer to thé long tradition of isolating
andicapped children. The result of segregation has

b to depress thc potential of far too many childregn;
aipstreaming has the capability to do the very Qp- (\

~~pUSite, to open doors to participation and normal
grow‘th. . - *

- By itself, mainstredming 1s not a‘panacea. It must .
be backed up ’not only by many kinds of special re- .
sources, but by people who are dedicated to creating

. , an atmosphere of acceptance.-, '

i

J‘\
- Parents must be sure that mainstreaming 1s giving’
‘ their own handicapped child what he or she n ds, .o
. tgﬁt adequate yesources exist to make the nes‘§7stem
truly responsive not just a- fad--or, at its very’
- . worst, an educational cop-out. . D>
The hope is that out of all this effort will come greater op-
portunity for everyone. Ve hope that our nor-handicapped children’
will gain a conviction not only of their own worth, but of their
oyn strength--"their capacity to mobilize themselves to deal with
life. he mainstream after all, is not an easy place to be. Each
of us, to survive in it,“must find what has- been described -as "our P
own well of strength.'" For generations’, ou¥- society has dealp the
handicapped the insult of pity. Now, the new phiio&ﬁphy-is sfaying:
"You, too, have a well of strength. We will help o find fit -and -

use it." A teacher who works with handicapped teenagers regently |
¢ called this whole process ﬂlifestreaming." It strikes s, thag,' |
= quite possibly, that's recally what we're tdlking- about. . 4 \\\
. - A A "
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. . . , CHARACTERISTICS OF THE DISADVANTAGED THAT AFFECT LEARNING "

The first requisite for planning effective instructional Strategy is an understanding of the trainee.
Instructors must recognize that disadvantaged trainees have both positive and negativefcharacteris-
_ fics. The perceptive instructor will recognize these and will capitalize on them in Planning and ex-
—ecuting his instructional strategy. : : ' - 4
. - , -

& ’ <

Some of the mgre prevalent characteristics and methods of working ﬁifh_dfséd&antaggd trainees, to . o
meet their special needs, ,are described in the following categories.'. It should be recognized that a
trainee manifests one, oftén more than one, and sometimes .all of the Yollowiﬁg characteristics., It

s\

should also be recognized that the following list is limited to some of the more prevalent deterents
. . s s . . 13 - 1Y ( N T ~

to ledrning. : .
. NEGATIVE | %‘gﬁff- -« POSITIVE : - - NEUTRALIZING-
CATEGORY] ~ CHAPACTERISTICS =N TRALIZER — CHARACTERISTICS - METHODOLDGY
BRI S . They are apprehensive when they |A. They have a capacity, for | 1.. Do evenyé£ingwpossible to
enter ‘the ‘training environment - close and 1cyzl.persona}l | eliminate fear, and anxiety,
) which difﬁ;rg significantly . relationshifs, expecially 2,.Display a "I'm here to '
" " | from their hdme background+ . o with'pegrs i, . help you'" attitude. Main- -
T\ . . , ol B..A positive ﬁhﬁuql respect;. tain a horigontal relation--
. L . * will evolve wien an in- | ship witn trainee. . -
) structor succeeds in wip-} 3. Rclationship-should be: .. -
: : ning their confidence and; This: Instructor..:Trainee
N o S trust, s . = <« - 1" Not this: Instruetor
. ¢, ) C. They=have the inate " ¥ | - Y d .o
o T ability to.very quickly | * s, . ... . Trainee’ -
i ’ : . L ) "detect insincerity, 14, Be sensitive to. traine
s . _ T - . . . I ‘problems. c .
, 4 a o . . " . a. Offer praise when(it is
. I . . . earned, ° )
L o, e *  b. Capture every .opportuni-
™, * - . - L "ty 'to encourage trainee,
T . PR : S " | 5. .Learn trainee's nime at
" o . e TN o : . first contact, Be consis-
' ’ - . e - ~ tent in your personal fe-
3 , , . . -0 : ference to each trainee. !
v ’ R ' ., (first name,.last name, '
o S o L etc.) e L
) ‘ ' ) ! | ) ' ’ s
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. CHARACTERISTICS OF THE DISA2¥ANTAGED THAT AFFECT LEARNING- '
R ' NEGATIVE > ‘ ., POSITIVE .. . NEUTRALIZING
CATEGORY CHARACTERISTICS-" NEUTRALIZER ---% CHARACTERISTICS "!' METHODOLOGY
II."” |They lack self-confidence 1A, They are stimtilated. by &\ l. Give recognition.
tdue to failure syndrome. successful experiences. 2, Provide for success by
' N vl . B. t are capable of work~ ,-estyblishing ;a series pof
l ' ingy well  and hard on a . .. shof't attainable goals,
. | - o specific task.which has 3. Givye trainees. increased
ey 1 ' . ° purpose and utility for . résponsibility as théy
J ‘ ‘ them, ke o i o demonstrate that they can
_ b he : . ’ ' ", " assume-it, .
t ’ ’ . - : ¢ - ) L.
~IIX, {They become bored easily . A. They. are creative, moti- + L. Relate the utility of ex-
and have.short -spans of .° vated and proficient in - perlence to which the® T
. attention. _ areas whére-théir'interest ' trainee is exposed’! to some
fr e T . “lie.- - ? . some occupational or life
" . B. It requires less. spimula-:  need, ’ ot
. tion for them to ‘become 2, -Vary°both .dssignments and
' ) . motivated than for teaching methodology often.
¢ - "normal" .stidents, 3. Strive to involve traineés
o Yo . ' ' . - in plamning and executing
N .« s .- . - \ assignments. . :
( ' ) ‘5 ~ " 4, Demonsbfhte‘often:;ﬂ o
. - B B . ' - Toa, Utilize&and wary. teach-
. ) ) . . %, - N ing aide. Y
. 4 - L - ~ oY J%- b, Make each step clear '
< e -, v T - . and logical (as they
. ‘ - , “view 1it). -
' . | ' ¢. Meaningful repetition.
- - o i" "15,. Reinforce each experience
‘ < = Pd with a practical applica--
. ’ ' . “1 . tien activi;y. o
. i '
Y . S\$\§ ¥ ' -
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‘CHABAGTE%%STICS OF THE DIS§DVANTAGED THAT AFFECT LEARNING : Page 3,
. ) . . ' I ~ ) / e
' T\ NEGATIVE . POSTTIVE NEUTRALIZING y
\ . CATEGORY | , CHARACTERISTICS +-»> NEUTRALIZER-> CHARACTERISTICS METHODOLOGY . ¢
. IV, L They cannot understand A, Théy~do not gE%ar& occupa-

tional training as -degrading
or representing a low status
-agctivity, . . . .
B. They are more impressed by:
need for occupational
training, thus enhancing
‘motivation,. L
C. They are more practical than!
-apstract-orienQed. '

‘e

Egtablish definite and in-
termediate goals, . e
Make sure that goals are
clearly understood wnd
satisfy present'qgede'

_Utilize wekl prepared hapd-:

outs psepared for current
lesson and future referral. -

5

. ¥ the reélationship of .
: " “’Ischool to long range
N . |goals.
» ‘“
\d » / '

. 1 > .
\‘ .A g &
s V. They have work habits that

‘ may impede their employment
" |and upward mobility.
~ [4
w Y oo C s
. ‘e 4
‘ AN . !

i
A. They -are very loyal to f1.
L

those they feel they can
trast., '

B. They take gre@t.pride in

carryijpg out responsibility |2
they cgn adequately handle. )
SR o 3
Ty, SRR 4
Y T B
| .o X 5

cceptable

Help to develop.a
job discipline{Ta b

2., stress ,punctuality

b. good study habdts
Develop routine for per- .
forming jobs or assignments

. When feasible, have traine-
" es write down instruc®ions.

Keep written assignments
short “and spécific. .
Develop ability to follow

written instruction,

-
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.. CAARACTERISTICS OF THE DISADVANTAGED THAT AFFECT LEARNING °

- e

— NEGATIVE ‘ T POSTTIVE — NEUTRALTZING

CATEGORY - CHARACTERISTICS . NEUTRALIZER _ CHARACTERISTICS METHODOLOGY

thI. ‘They have poor -communication A. They are very pereeptive 1, Provide related materials‘’

skills.‘

o

e . i

P

Vif://;hey are poor readers, \>~_/ﬁ They have high interest *in
- e ’ p ¥ : (T

areas relevaht to fulfilling

k4 - -
AF-
v_ k) v'@/
1’ R - - RN
2 ) _ - . »
R ,
H ke
L2
88 .
[ P?’

to non-verbal communica-
tions., -..

B. They are vexry articulate
in non-s ta_rﬁrd English,

-

<r

their need§? v

B. Relate well .to quick success

actors.r

Al
¥

correlated with occupation-
al subject matter..
2. Imperativel Readin materi- -
‘als must be graded to their-
reading level, .
Activities and materials.
that improve: |,
¥ a, Listening Skills.
b. Speaking Skills
c. Writing Skills .
.4, Build technical vocabulary.
Familiarize yourself with -
eech communication
. techniques. :
Group distussions to im-
prove interaction skills.
-7. Use 'taPe recorders for A
' feedback to trainees a$ to -
how. tHey.sound to them-
selves. Ty

1, Technlques to improve read-
ing skills.: .

2. Practice in following writ-
ten instructions and pro-
cedures.

3. Provide releva”tlnaterlals '
abput their occupational
area-or areas #f interest

. &, Utilize materials develop-
ed, for their age'ixfel e

Pxovider graded mat&rials
written at their reading '
< olevel. . g e
. o7 _ab§39'
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CHARACTERISTICS OF)THE DISADVANTACED’THAT AFFT?B LEARNING - - v Page 5
! ’ N‘"GKTIVE POSITIVE NEUTRALLZING
CATLGORYZ‘ : CHARACTLRISTICS*"yNEUTRALIZE°;zCHA CTERIS?ICS $ETHODOLOGY
E - } - ’ . )
VIII LTﬁey have'personal habits F A. mkav become very loyal 1. Provide activities that ‘
Jand standards that may not‘Ee and’ productive employees +identify. business standards. »
-l acceptable in business ‘and or_learners when they. 2. Assist trainees to make B
« }industry.s aré shown they are get- self-analysdis that identi-
e ' . ting a fair. shake. - fies their training needs.
‘ = ‘ B..Can be very appreciatlve 3. Role play activities that
- - when fart A-is.ptrevalent, - are relevant-to bu31ness T
. . Many' ehavioral and emo- .stamards. oo
. , O , tional defects may dissi- 4, Develop activities that
- v & : pat Awhen they realize a " provide exposure to the’
__ A ’ N "square’ shake" is preva- business world, * -
o C S 1ent - . " 15, Introdbce the role of or-
‘ . SR Dt , ganized labor and its re-
IR - & - 1at10ng&1p to .the 'trainee’s
. ‘ LT N = Ly occupatfional ch01ce. :
‘ , ﬂ T ) /L/ - . . . 6., Provide an acceptable adult
‘ a - " model. Practice what you
. i PRI ) ‘ preach, :
- IX. {They.have personality defeets’| A, RéIate wéll.with peopleé, 1. Provide opportunities fo:
that affect emgloyability° who demonstrate honest . group‘interaction and sggt
1. ) : 'f_comcern " - pression. ' .
o .Ki - . - 2&*' ;' .1 2, Provide for groupr and per- !
NN . o . ; sonal counseiing., 7
> - - ’ . - :3 Maintain contact withf social
] b . | service agencies for%i;o- g
" A D Lo fessional services, -~ |
. % gﬁ . . %
) R SR , J
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CHARACTERISTICS_ OF .THE DISADV{\NTAGED THAT AFFECT LEARNING . ¢ Page 6
* ’ "NEGATIVE . POSITIVE . . ;  NEUTRALIZING
€ATEGORY CHABACTERISTICS~-?NEUTRALIZERL-)CHARACTERISTICSl ) METHODOLOGX,
. “X. Lack of exposure to positive | A. Relate well to alternatives | 1. Don't be "preaghy."
vt aspects of life. . . When they experience a better ,

i e —~—way of life., .. . 2. Provide proper ‘adult

Lo e . L : , K : model, , .

Log - . B.. When exposedfto more positive | .

; ‘ / experiences, will assume some | 3, Arrange for positive
S ) of.tbese'characteristics, exposure and experi-
S K L . , ences., R

) - ,
A ~ ", ‘_. {’ X R N { ¥

T N,
.

. 'chgracteristics, It is recommended- that you respond to
- .becoming sensitive

‘. repetition in the ‘suggasted methodology.

ot may be adapted,'to.any of. the ten negative characteristicgs:
. T ! ‘ ¢ - ‘.". ' ’
, ’ : N
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NOTE:. .The above is not proposed to be' an exhaustive list’ of .suggestions for neuf&alizing negative
these as a point of departure in.
to the chargeteristics that might inhibit learning,
You will also note some of the

You will note,some
suggested ‘methods
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THE DISADVAITAGED

- CORHUAICATTEG /1TH

BY MICHAEL E. CARBIN

_‘Aqeriéd?s.attempt to re: ssis®t her disadvantaged% eﬁl' -
ployed: and u deg»emp15§35;ﬁ::h;3§3—g interesting mixture of conmon .
sense, wisdoh, misconceptions, slogans} and emotions. It has been
marked- by“the ‘intensity and dedication bf the many middle-class ‘
citizens who have become actively iqmgﬂve in the effort: And it -
has’ been parred by repeatfd:failures in comyunications between the
middle class and those they are trying to he\p, Even the terms by
which the unemployed and under- mployed are/described--disadvantaged
and hard core--have created difficulties and .in sbne cases have
been rejected or ahandoned. The Jewel Food Store Company in Chicago

.. refuses .to use ‘the term hard core in its special traihing progranm
for marginal workers, and the Schmidt Bakin Company of Baltimore
‘\\~,nses-the term special hires, indicating 7 pective worker wholf
does tnot meet the firm's traditional criteria, '
* .,There is 'no such tH&ng s the disadvantaged.
properly-be described as disadVantaged, but their
- “tremendousl Thus an approach that works with on
a necessarily ove successful with another. As: Gladys M, Johpso
an offici f the Mishigan Employment Security'Cbmmisif’hy'*
mented at a resgnt meeting in Chicago of: ate” efiploy egt se
representatives:, ., (ﬂ o //St—~\: A ¢
’ (Iaéiur time, the best definition } have is "tMfat
- a disadvantaged indivigual is born at the wrong /
time, in the wrong place, to thé Wrong parents, =
mayba'd?\iﬁé‘wnong sex, and the wrorng color.
This invo ves -a“very-large grodp of human beings;
some are black, ahd some are not; some are child-
ren and some are aged; ssome are,physically handi-
capped and somé are emotionally handicapped. £
It is a common misconcéption' that becausé the disadVantaged
. individual often 1ac3s formal education; motivation, or,cultural
sophistication in the generally accepted sense, he is somewhat
less intelligent and that whatever language' he uses (especially if
he is black) he cédnnot be understood.s Certainly many people clas-
sified as disadvantaged do not talk the way most Americans do,
. This does not mean, however, that -they can't commupicate. As one
poor black put it: 'We know how' to communicaté. You doh'g’know
how to ‘communicate with us," _ o, ) ‘

L

-
,
-

s A-DIFFERENT LANGUAGE . ,

1

DisSadvantaged individuals 'can communicate., .What is often mis-
understood is that their Verbal expressions are a somewhat sophi-

" sticated means of excluding outsiders, and that in practical know-
ledge they are far from inferior. Their lahguage and form of - .,
knowledge differ from those acceptable to the average American '
because the disadvantaged form a separate community within American
society, a community iselated both geographically and psychologi-

. cally, : I , o B \
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Residents of this.community (ghetto; slum, degressed prea, etc.,) ¥
. _are, for ‘the most part, restricted from leaving jt by pog? health, :‘
lack of momey, or psychological fear. T.cy 3T separated, from :
"normal’ society" not only. by location, -but also by .their attitudes
and behavioral patterns-and, if they are b ck, by their color,.
. _. ' Their primary exposure-to the '"outside" htough the mass media..y
' (’—\ The environment, upbringing, and ecsnomiq condition of the dis- o
advantaged precipitate physical and emofional handjcaps which iso-
late-them from the understanding anpd acceptance of "normal" Amegican

LI 2

N society (and, conversely; %merican middle-class society is often a ™
Ruzzlement to them). Successful dohmunication.between the two . $
# gToups‘depends on understafiding these handicaps, and the'character- ' ;
istics a middle-class‘indiﬁidual.develops as ,a result - of his«en- ¢ L
svironmernt and upbringing. L~y : Tore . e "
. » t . Vi - . . -

_“The middle-income pareat usually will begin very.early to de-
veldp in the child a respect for cleanliness, property, and achieve-:
ment, Overly aggressive Bﬁhavior”hﬁﬁlabe sharply curtailed. The-

child's daily schedule will be fiore systematic and complex-than
'the “disadvantaged: youngster's; equipping him for the ‘highly skilled,
dnd . complex world in which hé later will have to compete.. .
. N TOR . - . P
- >y ® The disadvantaged child often comgs from a famidy where privacy
Ls unknown; where the family and the surroundinfg résidents, resort ° J
to violence for immediate solutions to disputes, and where discil x
Pline through-the™use of force, is common. : ,
f S G . -

L]

. »

> -

The \child from a di§bdvantag€@ background usually is less’'verbal,
more fearful of strangers, less self-cohhfident, 1ess motivated to- . ¢
¢ ward scholastif achieyement, less  Competitive in the intellectualy~- ® -
~ realm; less .éxposed to the intellectual stimulation, less variéd _ .
in his recreational’ outlets, and less knowledgeable about the world

s outside his immedjate neighborhood. He gemerally is not "wordbound": {
and is attyaéatto practical rathet thqp abstract problems. "

. LY

° s

The disadvantagéd child's restrictive environment frequently: o
causes marked deficiencies gn listening), speechs“and réading, a lack =~ /
of understanding of social ituations, afd {nadequat® developmgnt ‘' °
of problem solving techniqiilk. Typically, h¥® is a. physical le¥rner,
that is, He ha% difficulty @faderstanding-a concépt unless he "does °

_At" with his hands. Years Of deprivdtfon and .discriminmati'on ‘have

" left educational and cultural handicaps, themselves causing mehtal o
blocks to splf-imprggement. .He usually ljives in a‘énpwdeg} deferi-

. orated neighborhood.” His iOme often is burdened with physical or *
mental illpess, .Divorce ahd.dispersal of family members are .preva-
lent. The family is apt to be matriarchal. - -

' . The disadvantaged ch#id has beenh raised within the_value .struc- -
ture of a white middle-class society whith extolls certain goals-- _
a good job, social respectability and idcceptance, .a héme in the su-
burbs--as gratifying and desirable. But: society has made it almpst

. -impossible for him to achieve these, goals. As & result, the tough- : "
Bess, the hostility, and the indifference exhibited by many dis-— "%
TR o B T
. . = .o : pe 3
" " 78 nr - - .o .
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advantaged youth ‘and adults frequentIy masks are worn ‘to hide their

_ fear and insecurity., An execut1ve of one large industrial corpora- -

tion which gave physical exams to 1, 000~ di advantaged male job ap-
plzcants reported that their most common a@¢ lment was hypertension. \
, . " -

S C SCREENED OUT IN PAST .

PRt

w 41 In the culture of-poverty, failure is-exFerienced early and re-
inforced often. {A strigng sense of failure and suspicion ,pervades
the life of the 4 isadvantaged adult. He may have acquired a police
record for the same activity that resulted in noth1ng more than a .
reprlmand for a youngster from a middle-class family, He is im-
mensely susp1c10us of decisidn mak1ng in which- he. has played no

part. \ . .

- -

, In his search for work, for that one value American soc1ety holds
"|in highest regard, he is belng méasured by the standards of a society
! }rom which he has been isolated all his life. Because of his lack

"' of education, tra1n1ng, motivation, social values, or because of h1s
/ police record, he systematlcally has been screened out from any job .

| offering the p0551b111ty of upward mob111ty. And now "the soc1ety

- which has so Gonsistently excluded him is attempting to convince

-~ "him that the opportunltaes he was den1ed‘1n the past are wide open

today y P P

~
¢ . . ‘ +

Under the circumstances,- it is no surprlse that these overtures
.. to 301n tﬁe establishment are met ‘with distrust., As James D. .
Williams, cHief.of public aff irs for the Office-of Economic Op-
portunities Commun1ty Action Programs, explains:
- ¥ - There s no such thin as g01ng into an area and
w7 saying, 'here T am, -Feady to help you poor people, '
o and rece1v1ng immediatel'acceptance., The game in
R "the ghetto is $imply 'not played that way. ‘ .
AV W11Lmams emphasizes that "the . language in which any message is
deLavered is as important as the message itself. A common failure
" among thosé who.aren't quite, certain how ghetto people talk among .
nthemselues is_to resort to the use of the vernacular. When the ver-
. nacular is used accurately, this technique has some limitéd value,
but these instances are outnumbered by .negative examples that re-
sult in®further ,alienation of -the target, The most*® effective mes~
Y. 'sage-is omne. stated in- clear simple English.  Kéeep 1tvhonest keep
ﬂ 1t,s1mple and keep it addressed to thé: target group." ,

v
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| The commun1cat10n barrxer is not 1nsurmountab1e if the person. °/’a

attlempting to commun1¢ate apprec1ates the realities of the situa-
‘tfon and ‘the, capab1l1t1es-of the peoplé w1th whom he is dealing.
e

“So many mlddle class pedple came 1nto the ghetto thinklng that
because this -man lives in a depressed area, or beéause he - lacks'a
forq@l education, he is automatically. inferior;" says Frank ‘Petti, .
aﬁprogrém degeloper for a large eastern 'manpower tra1n1ng firm.

ell, these people never got an edscat1on,1n school. But-they got .
an educatlon on the street the likes of.which no white, middle- class
man or woman 1s ever going to get. To survive the ghetto, you have
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.to be extremely clever.and a1ert. These people are smart in their
own way, and they can spot you 2 miie off, they can talk rings' , |
around you, they can con you without your ever suspecting that you /@x
are being taken. . It takes a smart man to do this."

' .
~ .
ol «"C.

1 (TESTS NOT ALWAYS VALID

Most present personnel qualifications tests (with a base in'
ddle- class values) cannot detect this intelligence. Clara Bell .
KL Jones, a training and procedures supérvisor for the South Caro-" "
lina State Employment Service, tells of a young man, identified a‘ﬁ#-( ]
. previously as hard-core uriemployedi, who wanteda job requiring manu- ‘.
_al dexterity of below-average degree. When he failed the company's
" aptitude test, he was” advised that another line of wotk would be
- 'more sui?aFTE??SMﬁis abilitiés. The young man then said he ‘could— -
strip” an automobile in ten minutes. On this basis, he was given .

’ the job, and proved to be £, satisfactory worker.

I3

? Tt 1§/4arely lack'of’intelIigence or learning ability that in-
hibits ¢t job performance of a disadvantaged individual, Employers
-participating in the Job Opportunities in the Business Sector

4 (JOBS) Program are finding with increased erQuency that their
special-hire trainees generally dre quick to pick up a skill, once
* their motivation and confidence in’the Job and themselves have been
" developed.» ’ - , ' .
-, , o~ ) . : -
. Donald Dyson, a coach-counselor for a Baltimore- program to SN
train marginal employees, poipts out that "guys withjail records
can sit down and tell you 50 %to 60 ways, to ‘sqyiuggle grass (marijuana) -
into the cut (jail), something the campany sdpersonnel director
» ., could never figure out. That's just because ‘their frames of re-
ference are worlds apart--and this is the biggest problem in-their
. communicationrs. These guys from the ghetto are as inherently smart
©-- .a8 anyone ‘else., They might not know the right verb to use. But,,
. they can get their message across. They don't want to be talked .
.+ down to, they want to be treated with dignity and respect. And
they want to know that you!re being honest'w1th them, With their
experience4 they can sense insincerity the’ minute they meet you, and
‘then it.all becomes a ‘game " - . B . -
b}

While this practical knowledge is tempered with fear and a .
suspic¢ion of the outsider's motives ‘and approach, most experts agree
-that the most effective means of communication is person-to-person .’

. dontact. It is a delicate prop051t10ﬁ but when executed simply
*  "and honestly there® 1s no substitute for this approach.

£
<

-

- "The man 1s standing there, wonder'ing what. your angle is,"
Dyson says, "if he can't find one, if you're not being completely
=. honest withhim, he's going to invent one. - These {eople are on -the
.defensive from the word go, and they will use an entirely differeq;
language to ‘exclude the outsider until he has won their confidence.
He has to prove himself to them.- If he can’t,the ‘entire thing ex-
Pplodes. ) , S -
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.his position., "We talk, but do not try to communicate,” Cecil A.’
Réed, commissioner of the Iowa Emp oywent , Security Commission,
explalns "We hear but we do nét listen. We tend to see the in-
,dividual in this gther.group as we expected to see him and to hear

ﬂthe th;ngs we expected to hear. . At the.sanme time, we subconsciously

» feel he is totally different from’ us because he does not want toc

L/plive like we do. He is a failure in our eyes because he is on

welfare and we ‘have made 'it;ahe has eight children and we are smart

enough to limit our’ fam ly s1ze, he has. qu1t h1s job* w1thout a- , <

nother and we would never do that." '
+ And, of course, the individual that “out51der" is trylng to

o reach 1s g01ng through exactly the same process.,

(O Y *

4

Another essent1a1 pr1nc1p1e in the communication process 'is to
Tk with rather than for the person, "You have to make it crystah
c?ear that your effort is one of togethernéss," says Gladys Johnson,
" "not an attempt to substitute your way oé life for his. In deal-
ing with any disadvantaged group, it is hgt you do with them, not’
what you do for them " ) . »
The average dlsadvantaged 1ndLv1dua1 .rarely. reads a, newspaper
or adverwisement.'. As ole state employment service ‘spe¢ialist can-
- dxdly admits !"Generally speakifig, the d1sadvantaged ¢an't read,
‘and those .that can need a better reason than we've given them so
fat to read the stuff we put out." The disadvantaged do watch ,
telev1s1on, and they often listen to the*radio. The most frequently
,used and most highly trusted form of communlcatlon,,however is word
“of mouth--direct, personal, verbal contact. ' Communication within’
- 8 deprived area is rapid, :«The word of one trusted man .can turn
, of f (or on) an entire community in an amaz;ngly short per1od of
ﬁ time (w1tness the dLSturbances caused by ‘'rumo¥s)’,

l . ' ® ,r

| ' LITTLE GOMTACT WITH,GHETTO . : .

) , M ~ A . . . ” .
"Traditionally, local state‘!mployment -service offices ‘have

had little cogtact with tlie- ‘ghetto resident,"” says Madison Jones,

program coordinator for a Washington-based tra1n1hg“f1rm. "For

one thing, the employment office mormally  has been’ anywhere but in

_/ -the ghetto. g more importantly, ghetto residents in the past

\3 have experience failures at txrying to obtaln jobs through. these
,Offices. Once-the word got around., the rest of the community shun-
; “ned then. Unfortunately, those offlces just couldn't, within the
1 buteaucratic frameworl, deliver whadt theéy had promlsed And in
the eyes of the ghett res;dent, that,fa{Iure killed the operation.
i A\ dramatic example of this is seen in.the results of a survey
) "of the job seeking patterns of 450 dzsadvantaged young men from
- §rth Phidadelphia. The study revealed that in seeking work, only
had first contacted an employment off1ce~-pr1vate or publlc.
Of these 15, only four had reglstered w1th the state employment
.service. - ,

a4, /

The outsider's usual 1nc11natlon, howeverp is to maint;an ) .
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It is commonly aé{pmed that a recruiter coming into a deprived. -
neighborhood must be a member of the ethnic group which lives there.
If the.target popubizion.is Negro, for instance, the:recruiter '

" must be Negro. It s assumed that by using target group residents ° 1
. the barriers against  the.outsiders will be dropped immediately. - . \
This assumption is not necessarily valid. - - .

\ M

- -

It does not take a Negro to recruit among Negdroes; the poor
are not the ‘only grbup_who‘%hn help the poor. Whites gan recruit - - ,
among Negroes, if they possess the empathy and the honesty required =
* by.the task. Retruiting specialists wi'th, wide experience agree. . |
that many.Negroes will pay closer attention to a-white eﬁETByee of
a company than they will to a black resident who has been hired as -
a front. They know, the white represents the company's operation, -
and, can quic¢kly answer the questions they waht'answerezg )

<

: ' [ . A : .
For this reason, one employment specialist Teécommends the use
of teams--a member oX-the,target group and’a white representative .
from the company. The former will "open the door,' and the latter
‘will answer the questions.” ’ "

1]
«

The most important considgration’is that the recruiter approach
the people he is .trying to reach in an environment where they feel __—
comfortable and are at an advantage, ad that what is promised is
_promptly delivered,. As. one state employment service official ex- ‘
plains: "It seems that. the employment service,.for one, has to. Bt
move out of the. manpower office and into the community. Once we

_havé convinced the disadvantaged that we are treating them’gseQBals}.
then we can get them to come to us.'": - A

A'number,og\state employment services age doing. that, Minnesota .
with a disadvantaged population including both Negroes. and American
Indians, uses neighborhood workers, jpbmbbfﬁes,‘and volunteer re- * - ./

.. ~ sidents. Neighborhood workers comtact people in their homes,-on
the street, in pool ‘halls, bars, churches, and at social gatherings. /
." Qut-stations haye been located in housing projects. Indian.repre-

sentatives work. on thé-state's 10 Indian Reservations, Jobmobiles--

houSe trailers equipped as offices--move periodically .from place e
© . _to place., ’ A . 5
Other states e making similarxr eﬁférté,‘especially'sfnce the
i fedéral-state employment: security system adopted the human resour- :
. . ces development concept. This concept stresses the person-jto- .

person "outreach" approach’. Idaho, for exgmple, uses Indians liv- .
ing on and off reservations to channel potential.hires to convenien~ =~
tly located field offices of tle Idaho Officé of Employment. The
Indiana State Employment Service reports that one of every 14 'dij-
..advantaged individuals who filed new applications in ‘its offices' -
uring 1968 had been reached by a staff member on an outreach -
- agssignment. Many states are using the jobmobile approach which
Minnesota is. finding highly successful, Ty )
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FIRST TWO WEEKS CRUCIAE  °

-

. Once the dxsadvantaged individual has been reacthed and res. |
cruited, the communications problem shifts from one of breaking | s
through to one of maintdaining and building acceptance, conf1dence,
and motivation. The first two weeks after recruiting, and the ° ,
first two weeks on a job, are the most critical. The highest drop- .

. out or quit rate occurs dur1ng these two periods. The 4ndividual
has ‘broken out’, but ' now finds himself in a totally foreign en™
vironment. The psycholog1ca1 pressures he'experlences are strong.

He often assumes a more heav11y defensive posture than when ini- - .

. -~ tially approached, because he is away from his own base of opera= -

tion. Unusual problems begin to surface, matters which’ many job
- supervisors never considered to be problems. Often ‘the trainee -
hesitates to ‘relate hi$ doubts, fears, or lack of understandlng s
to a superior put of fear thdt he w111 be, subJect to r1d1cu1@’and~ 2
‘anger. - ' o :
a N Y f . P
The honesty, sincerity, and understanding that were required
in the initial approach now become increasingly important. If
the trainee drops out, it is rarely because he does not want the
work.  More often than not, an action has been. m151nterpreted an
impatlent word has'undermined his confidence, or a problem that
mlght seem trivial to others has,ﬁeveloped that can, in 'a few .
minutes, destroy what it took weeks to build. .

P

-~ -~

A Baltimore manufacturlng firm recruited 23 disadvantaged men
for its training program. -Seventeen stayed through training and
,moved into jobs. The six who dropped out along the way .did so, ,

their counselor reported because of family problems, health .
reasqQn difficulties in arranging transportation; or personality .

conf%mgts with superv1sory persqnnel--not because” they did not
want to work.

"You will always lose some from.a program for the reaspbns we
" have come to expect when work1ng with the disadvantaged,” says
‘Frank Pettl, "but in my experience, they never drop out because’

. .théy do not want to work. Some simply cannot make the transition.
You must remember that we are attemptihg td bring them to the
poxnt wlere they can function 4f an economlé society that is for-
eign to their way of thinki ng. This requ1rq§ a basic attitude
change on their part and that is a difficult ach1evement for any-~
one. E ; ‘ . \ 7 . .

.. , R
"These people are ﬁen frnm their environment:and asked to
functiion for eight hpdﬁ a day in an alien oné. Their habits are
-being corrected, thelr behav1ora1 atterns chahged., This puts
. treyendous pressure0on them,-and cglls for incxeased sensitivity
,- on’our part. . . ’ A

-
- .

’

,

”Special Consyaeration, however, does not.iéply a lack ,of
normal discipline,; Discipline is one thing they un'derstand and re-
late to. The more you give in, th'e more your relationship is
going to deterio7§te. They respect discipline, if it!s fair. A

i
.
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stricf:york.attituda--strict'dis;ipliﬁg, with undergtinding and
. positive point of view--is something they respond -to.
- must,be discipline with empathy."

But, it

t
The solution to the communicatiqys problem that eXxists. between
America's establishment and the disadvantaged lies within the es-
tablishment itself. It is not a matter-of subst

nizing the attitudes and behavioral patterns of the individuals far
what they."are, accepting them as the basic operating premise, and
working accordingly, : : C ok
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. ituting a superior.
.language for an inferior ‘one.  Rather, it is a. matter of recog-
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PAIN IN"SCHOOL IS naving an indifferent téacher*
.. 7 My unhappy experience was when "I was--well--well”just last
]+ year. I worked on a'project for about two wéeks 'cause my
.. Pparents didn't think I was doinz enough extra-projects for, | R
.| school.. So, they wanted me to do.one? So I did it. 'Then, P
‘ When'I broyght it to. school (these’ were the last few days) my
""+] 1 ‘“teacher told me that--well--she didn"t' really tell me--but she
' didn't pay ve€ry muth attention to my project. I made a~map.
“. 'And it just sat in the back of :the room for a few days and I°
« |, . finally brought it.home. "I never got a grade on it, ot any- ', .
| thing. = s - I
v . e ' E /

* * PAIN IN SCHOOL IS learning to feel embarrassed# .
Vhile in the second'grade a question was ask&d and I raised’
.-my hand with much anticipation because I knew the answer and I .
' was the only one who had any idea of the correct answer,

o I wa$ wrong and the tedcher proceeded to tell me how dumb
I was "to ‘think that I could do bétter than her.more. well-versed
_studénts, This tirade went on for about ten .minutes-while she ..
. told me to go to the hgad ,of the class and talk about why I had .
made such a "stupild" answer. At the.end’of this she told me my
.~ .- Zipper was down which gave ‘me much more embarrassment. o -

: . o - S ¥
PAIN IN SCHOOL IS traveling a lonely road with a hurt that
: takes many years to heal¥*- g = - (- .o )
. . . v ‘."‘ . e '\ R ]
.« "I am sure you will be better off in .the serviee. The :
& service ¢an teach you a trade. +laybe yot can finish. high school

while in the séervice."
,Seventeen'years old and my worid had just completely collapsed
, around me. I had just been.told by my counselor that I would: be
" better off in the service than in school. ' g
He was polite, very sympathetic buf he was,stiilwsa&ing :‘
"Sorry, boy, you are ‘too’ dumb for school:!" «Even -today I would
'like to tell him to stick his advice in Bi§ dar' My work inw ..
school 'had not been good, but I felt much of that was due to the.
fact that 1 did more playing than' studying. : o

* . MWhen I left school that day I Wondered what I would teBl my - .
parents., What could I tell myself? How ¢ould I fight-a gnawing, .
cancerous emotion of worthlessness? I wondered how I could' face
my bdddies. I remember having an overwhelming 'urge to run, to - °

- hide, to get away.. But, where does a seventeen-year-old boy «
hide? ,The only hiding place I could find was the service. That

.
N . N o \ -
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day, 1 enlisted rn the Javy be+ore I. went home There .was only -
one paper to be signea before I left for the serv1ce that was

’ a parental-’ permLsslon paper for ‘men ‘undér . elghteen years of .
age--they signed! & . .- - _ v

The hurt I felt. that day almost tdlve years ago has actuaLly

% .

+helped me today

Whers I am’ working! with-a boy who is called

stupid,

can t Yead, maybe

feels like ‘he isn't worth much.

‘1

oL e e %13

can go a little further than just sympathizxng with him, I can

feel what ‘he feels 5
'
Some-’ réfer to such feellngfas sensrtrvrty

will, but. I can Smely tell my students to ''move over,
1've been down this road before once by myself

you have company
J1t! s a ldnely road let me travel with you.'

3

L

»

*From, Schultz, €.,
Joy in School.

Huechert,
Champaign, Ill.
s . L

g . P
- 4 . . <
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C., and Stampf, S. Pain & !
: ~ Research Press, 1973. - |
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" : . Do's and Den'ts _
. . for the Teacher of the )
L cupaﬂ@nally Related-Studeht.
e, P " In the 'Study of
, ) - ° 7 Communication Skills - .
‘ ) \ - © - "< C

Oon't tell the students anything that thgy can

D6 let them find out for
*r}nlnk and know. .

N
A
.

.

Don't tatk when you can Ifster. '

é

\

B “\w.

Do give students plepty of time to bring-out what they heve to say.
. . « -~y . »

Don't correct’every error In, épéech or wrifting. .
. . .,,. i choe . ’ '¢-‘ . L5

Do remember that these studenfs will be In secondary

years,. and that there will.Be time for‘correctlon later.

‘.

A

school fdr s

}\"'

N . . . S * \ L T - *
* Don't assume that students who are inarticulate or underachleving are

.. . - '/ ’ - '
discover for themselves.

‘*rhemsé\lves, and tel{ you and *rp'e‘class what *rhe.y.

AN~

“not able to think In a mature way about things that concern them.

Do understand that you*rside_of__sghool.fbes.e students have been

probtems and communicating wkth their fellows. °- -

solving

Do make them feel that what Is tak

talking ‘about. -~ . . K

e:n~ up In school Is worth <Kh[nkl'n§‘ and

.

4

Do become &' par*r"ngar,in the producﬂon of the course b\,l'rr'lodlfy'l ng yo(sr

" lesson plans’ aceprding to the needs of your students, and by adding

new apd contemporary materials as you discover, them,
Do enjoy. ﬂ{e students, the méfer{lai, and l*rheir l'n*re’récﬂ'on .under your
guldance. . ' S ) ‘ '

s
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Those -of us “dpgaged in the teaching of the English language and =~ x
communicative skllis are most certainly .aware of the need for a pro-
gram designed To'facf[ifafe sequential development.of the speclal

. needs, disadvantaged and “handicappéd sfudent. The limited success
' and ‘Igw dchievement of thls type student in the traditjonal.-English’ -

classroom may all too frequently be traced te a very low-levet of
Interest. in subject matter and formality of presentation, The'speclal

-heeds student, who finds himself competing with a-lass composed of .a

high pqrcentagé of college oriented students, wild have'a great ten-
dency to "tune out" ‘the material as Irrelevapt to him.

.. Solutlon to this problem seems obvious: take-small groups of
these students who are occupationally orientéd, (class enrolIment of

no more than flfteen students recommended) &nd Innovate methods,
materials, 'and technlques”specifically chgsen because they are relevant
to the.Interests, abllities and needs of these students.. Indlvidualized

¢

* Instruction Is the essence of the program,  thus, strict ‘Iimitation of
-class enrol Ilment Is of utmost “importance to successful Iimplementation.

. . . ~L
. The transposition of tne teacher from a formal English g¢lassroom
to_the fype of Instructional. situation necéssary at'this level Is not
an’easy one, but the_teacher <is the key fiqure and empathy flexigpliTty, -
adaptability, patience, and tolerance are the "toois" of ‘the trade. The
program introduced herein Is intended only as -a core around which the -
teacher may.construct a course of study designed to meet.the needs &t
each Sfucent indlvidually. Any aftempt to adhere rigldly to this' core .
zjy seérye to nulllfy the main'objective by Iimiting flexibllify. The
acher must analyze each student, and strlve fo'bold his Interest by
being and remalining relevants. Un%ortunately,.a system of grading is
ugually requlred., In this regard, the feacher should keep In mind that

. there Is no greaTer motivation than success. No matter the level of

achievement at which the student Is working, success must be maximized
and fallure minimized., ) o '
. . . a }
Statistics dlvulgd that these fypEs_of students, when concerned
wi'th communlcaflon,:will‘pommunicafe,orally ninety to, ninety-five ber- N
cent of the time. Recogplzing Yhis fact, the teacher.may wish to /
gmpbasize oral participation.: e - ’
l‘( t [
Fimally, the teacher may question the frequent use -of reﬁ%f!fion
In the overall curriculum. -1t Is our oplnion tha?,on]y through the

use of repetition and reinforcement does learning take place with the -
"special needs student.:. ' . ' . C.

. . . 4 Y
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Source Unkrown . ' '
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The lrrational Curriculum ]

@ 2

Pobert W. Young

s ©

¢ > - " Y
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s there a point of "no return on invg~tment in the college prepar—
-atory curriculm--a point beyond which the eléction of addittonal ada- e
demic courses is of little preparatory value to the” student?

a
a

‘* Mary > , thought so. She ~raduated ftom a. largé three-year
-high school in 1963. and entered sollege’ ir Sthe ‘fall'of the same year.
She elected 18 semester courses in business; education,during the tenth,

" eleventh, and- twelfth-grade This wasg- exactly tulice the number of .
academic. courses in her high school program. After one year of college
her grade-point average in the academic partion of 31 hours "of English,
biology, sociolozy, oeos raphy, speech and tvping was 3.25, of B plus. ,

l.\ . -
s »Kay S did not thinP ‘so. " She, oraduated in 1963 from the same .
high school and enterad the same collepd ag :the same time “as Nary R .,
Kay elected oné wiph dchool typing course and confined the remainder of

" her progran - to traditional college orﬁnaration. Ber first,year college .
‘grade—point axeraoe in the acadenic nortion of 27 hours of Fnglish; <«

" biology, sciencqh psychology, bealth and nursing courses was 2.3b, or

. C plus. ‘ .

Both girls were the same age °lg“months) at hi?h school gradua-
tien and both from 1ow—income neishborhoods: they hed identical intel-

* ligence scores of 114+ Mary's 'academic high ‘school yrade-point average
was 3 09 Kay s was-3.26. Both 2irls were of the sate raca. ” -

[ .

' Jane B and Sue M 'were 2s alosely paired as .Mary and .
Kay. In high school Jane elected three cdgfses in bookkeeping, four. i
typing, one in shorthand; two in sales, and two-in office practice. Sue
elected one typirg course and confined the remainder of her high school
program to traditional coflege preparatory coursess Jane's academic
gradeﬁnb*nt average afte¥~one ycar of college was 2.00 and Sue's was
1.84. ~ , . S ®

Joe and Tom‘were matéhed equally Well includinp identical high

+ 8chool academic gradevpoint averages of 3.04. In- collegg Joe elected
32 hours of Eriglish, math, aciencc, and..€ngincering courdes. Tom
elected 30 hours in English math scien'ce, and architactural drawing
courges. Joe achleved a college acaderitc grade-point average of 2.9, while
Tort's average wag 2.18. Both hoys attendbd _the'University of Michigan.

.+ Joe's colle?e preparation included sevon industrial arts courses, and )
Tom 8 included two. T oo Lt e :

e - | ~ .
. ")‘ ‘, L
Robert W, Younp 18 sumerintendent of West "orris pe°ional Righ ochool
Disﬁfict, Chester, °New Jersgy, and was formerly orincipal of Dearbord

o High School, Dearborn, Michigan,

[RIC . e f?)G
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* . * hgpacadcmice As Polleg, repa:g;iqnj< ' -~ s
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These are.accounts of three of 130 Ddirs < °tudents r-ported in the .
writer's'doctoral dissertation at the Universi?“ of H{chigan An Paril 1966.1
This research clearly demonstrated that high. school students can elnct'ﬁrecry
from bqunbss ahd Industrial curriCLluﬁ° “ﬂthout jeopardi~igh thsir college
achievement* . , I4

v

- .-
Se - . . -

“: ‘The study fyrther demonstrated. th t students who elccted frazlvy in these
areas and who attended the Universitw of ““ickigan achievad siggifiqgntlv higher -
ade-point averages than did their matches. Further, the diffarences in
collese averazes were even more signitiuant if the students came ‘from highr
-income neighborhoods. . . .- ' . . ,
- [

Not only does there sezm to be 2 noinrt of "no. rﬂturn on invéstnent in
the cailcgc preparatorvycurricutum, but failure to recognize the value of 4
certait so-called fonacadcmic” programs ma v deprive’ many students of ennichine
.. experiences important 'to their succass in® ¢ollage, - . &

.

~ ‘ T ; :

.

-

. *

. L7 T . : . . .
o R r [ b
. — A Causc of Social Tonflict? ' . C

. * _.The research ipdicates-that therc is little excuse for education to
continue to worship exclusively at the altar of acadpmic excellence. Such
an attitude on the part of ‘educators may very well e a contributing facteg
in the sociai- conflict &ieturbing Amcr¥ca.  Cociety may long pay for feelings

of iredequacy engendercd in those youth who often have litgle choice- other

‘than to believe that the sthool 13 not reaily intnnustnd in:ther, ' -

e « . .

>

The admissions proccss of instigutiors of hio';r eduveation tust sh;r; .
responsibility for this negative aspact of oublic school cducation. Ina- .-
1963 study sponsored by UNESC , Frank Bowles statwd' T T e

- A
Only recently...havel'the oroblcns of opcrating the adnissions pro-
~ . ‘cess become so magnified by enrollmgnt Rressures ‘that they threaten

to concgal the fact that the very structure qof the’ procegs=-its meth~
ods and practices--can ba more damaging in its affeats on~educational
development than ‘are the obvious ~dmissions difficulties which attract
‘80 much public attention.? .« - A toeoy,
- - - ot B

Bowles belieyes that ingtitutione of higher educetion should waive or
alter their entrance rcquiremhnts to allow eecondarv schb&ls to develop mcan-
iugful prograps for .individuel students’ Fe communts ’s.follows

/ . ( . . , , .

bl
.

-

L

N
Unl 288 the studont can t2 confident t“at he is"a valued menmber. of
\ * ¢ . 3 - '
. - R ) - . ~ ¢ \’- s -

1Ro-bert b, quung, The 3elationship of Businaosg and Tndustrial Courscs in |
- High Schodl with Acad-mic Achievement in the T Tirsy Yaar. of-Collepe, Doctor s ~

thesis Ann Arbor, Mich., Universicy Qf | Michigan, April 1€66.. .
- L .

. 2T"r:auk Powles, Access ,o BiQh;r Education, Yol. I of The International -
Study of University,Admissions (6 Thone Lizge, .Belgium: UNESCO, 1963) .
- o . N . N . Y4
PP. "534 4. ’ . v . - ,

. . ) ) o . ' -y
‘ < . - v - N
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the educational cSmmunity, accevted on the basis of his individual )
‘abilities and achievemcpss, the cleborate stdwcture of education fails
in its-purposg and is ¢xposed to the ebuszeg that can be inflicted on

it by all those who uce educati¥nal institutions for their ovm pur-

25933.3 j _ - S

. & ¢ .
: Bowles observed the mania surroundine the tradftional subije¢ atter con-
. mected with college preparation, and he suspected that stronger‘ﬁﬁzgaé" of this -
subject matter lead the aspirant no closar to those charactertstics identified
with college succeds. He realized that students caught up in such a2 dilemma
vere being deprived of many troadening cl.ments fn the secohdary program of .
studics, and consequently deprived of asmgcts of their individuality. The -~

£ .

research cited tends to verify,this.

3

.As’more and mgre students aspire to- cpllege, the basic purposes of public
educatiqd‘become gﬁbcured.iﬁ’the cofipetition. Art, music, homemaking, 1ndqs-
trial and business courses'come.to be considerad unimmortant. At best th
are indelead in only if time permits, and ofnly as "fillers" here and - there t%{’ .
relieve a stringent academiec program. Students wHo otherwisé might have
concentrated- in thesa §ubject arcas feel ‘the stigmalattached to any. preparation
not considerdéd academic. . -7 T
"Very fuw stud;ntq have the couraws .to nursue their penuine interests if’
these diffor from traditional collepc prevaratory interects. _Thé writer .
searched. more th&n 9,000 individual racprds: in fivg large high schools before
he.could find 130 collepe-bound students who had clected five or more business
'-.and industrial courses afid who could ‘be.matched with counterparts who had
not deviated from the usual preparatory curriculunm. O :
.o . - ] LN Y
. -
Tragical}y those students incapahle of strong écaﬁonic pursuits feel
- themselves outcasts. They can be dbserved in the more often than not run-down
or inadequate vocational facilities of our schogls grvinz ‘to'be outiwardly
-~carefree in drder to.hide inm®r Frustration-.and discouragement. Added to*
"their burden is the prospect of compulsory military training, which' not only
spurs them to additional academic- studies beyond their canabilities and to
more failure, but which also stimulat<s gheg:‘mbre academically talented
pears to elect more academic subjects and(thus‘widen the £an between- ther
further. P :

. o

a;t is an iromic paradbx that the rop: capable séudentslpﬁhom ther dis—
courave ones emulate and who gain entrance to the more exclusive universities
andlgolleges, profit sienificaan?ein collegé,from high school busincss and

N ' <o

. industrfal experiences:

4 ¢ . : 0 °
e . P “ o7
.o '

< s N The Lost Intefration y ° )

. At the high school level thg'&lchotomy between the "high" and ‘the ?- .
"servile" gets its first social definition, setting tho’ stase for prejudicial
attitu@pb'by both” groups. Instead of a continuum ofvinQiyiﬁﬁality?mchere‘
are two distint "crowds'wﬁtbe corlege_ggg and the otheib._‘ o
e R \ 3 . -

———

. J1bgd. p. 59. -
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P Tﬁere have Begn attemrtggtosrebolvo this dicﬁotomy during periods of
eénlightemment in which educators, recoenizing the distinction between informa-
tion,and understanding; gried to integrate the’liberal with the vocationdl,,the
. academic. with the,practicalh g " e "

. - .‘-
- . 4 . AR ‘ oy

Johﬂ'Qewey s historic construct about the nature of understanding, as set
forth in his. Problems of,uen, clearly inolies the, advantape to be found in - .

34

. action-eentered sqhool Fapillties. . ‘., -

. X . /, r' ‘ 1,,‘ . ’ . _\ o, )

' Understanding has ‘to be in terms of how things work and how to do "+ - ’
w théngs. . Understanding, by . its vnry .nature, is isolated’ ‘£fom dction or

. > connected with{ it only Here' and tb re by accident. d L.

o [ s -

o -
" This principle has been largely forgotten in the afté?hath of Sputnik and’
under the drive for admis sion to college. oo N , ¢ .-
- “t ? <, N
Dewey 8 aistinction between understandlnp and information is’ similar
to the distinction betyeen thany, academic- classtooms and most industrial and -
business laboratories. Admittedly, understadding canrbe achieved in acadernic- |
classrooms ‘by 'dedicated teacu-gg and contrivcd or .vicarious expe*ienCes, but
- indugtrial and business cours 2$ are action-—centered to begin with and. often ‘

M util ze natural as compared. to contrived, expariences.

~ e

\ g - A

£, ‘ Unfortunatell,.fcw cducators have’ rccogni ed a dzstinctlon—between contrived

w activity and natural activitys It is'lronic that satutad activities’ consid red
beneath the d;;nity of the ‘cotlege-bouhd cen hasten understanding one'’s fellow

man. Here id the IOat integretion. LT e T
- ’ . - ‘ " A . ) - t~ - N ‘ . v
: w " U T . C -
. . . The, Rumanc !leei : . L . ’
‘\ ¢ . v . ta e ‘ o2
- . o - \ s “' e . N . oL -
. L . ‘ « : /

. There is little evidenc° that educators hﬁv° wver reco?nize the uréenox
of a humane-dimension ine “vocationalismw' . “enev kelievad that,t schools

foster a dichotomy of man, that the "man of letters' {is ?iven no true insight - .

into the technical forces shaning his society and that thé "eervyile”, the )
people making up the-technical forces; kavt no true insight.into the social «
congequences of their actions. It was on this.point that Mowey's followers
were never clear. They' set 2tout to provide the technicians with ;;sight,
vhich would lead to social and politlcal reponsihil ty, but’ they showed 1it-
tle inclination to provid’ the "men of letters' with insight into the work-
ing world in the sensc intend od by ewey. Nuoting again'from his Problers
of Men, ueWey desirrd e, L r Lk < T
- ceoto break down ‘in t~a fleldkrfaducation chiat” separation of the SR
- "utilitarian" and the "liberal’ which restricts Aalike the former.
¢ % #nd the latter. The bhalief that "vocational® education ‘canmot be o
humane is an illustration that gbu’d be humorous*were it not 80
v ; disastrous in effect. . T , - -
- Very few. understood the reaning of this. That ‘is why today appreciation
of the technical forces in society, as Dawey ruferred to the working world, is
relegated "to informhtion gisnensed by sccial studies lecturers and is rarelj
supplemented through practiccl experience and action. Ry faillng to pive 2ll -
studbnts some exposurc td 211 of the tasic areas in the comprehensive program,

the schools are fostering two outlocks on life, two groups which have preju-,
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- dicial att tufes towaré an cﬁ cther.* Tnis situition is,all the ndéry ridicu-
P lous becauot industrial and business. courses are good collegu preparation. |

£, , o ,

£ s | -

s . Co KA ' s » L o , .
ST e " \*-_—//ASZEIirins of Successf:l ~ollege Students - y

Lo ' J - [N
dents and which show the highest correlttlon with college achievem
a;in my, opinion, brientaqlon ~judgmcnt, Tc1%s- -rodm oartic1p~t10n me
\intorest -visual preccntivrnnss,.seriOusntos of purnoge, relevant ¢
- 1ndependent i onght, clear vocational’ "¢hoice, personal ad1ustmcnt
"and independence in selaction of gogls. - . v

\
a prescrintlon for good living. ‘Some
industrial ahd busin*ss _programs than
) itional “academic settings. A balanced program ‘would scem desirable
A vhich each student would gain from theorectical and 1iberal exercise
. ag gain in practical knovrledge .through natural axperierces. This a
to be ample reason to ealevate the &ignit" of business” and ﬂndustria
culums and to encourage 211 students’ to oartlclpete *n-tham.'

. \ <

\ d y
- o . * 4
.
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" These qualities are also

. are moro 1likaly to develop in

- - .

Preparation for Life . .

3 L
¢
Rt . K

In summary, then,

Y ' .,

- rgguires .practical exneriénce, and . that .vocationalism can offar”a’
| dimeénsion to education.
- by research-

LT ¢ ’ O { ‘ <,
i B

college achievement. . ) By .o .

it is mngudgnont that the schools foster go¢
conflict, thet “the intepration of subject mattar 3s well ‘as of peop]

Several things ere clear, however,,28 verif

Aiﬁ*students may substitute larg: numbers of business and indug

.

The traits and charactaristits °ssoc1 ted’ w1tH 9ucc‘sgful collega stu- "'

nt are,.
hatical

creativity,

\

of them
in trad-
-one in

8 as well
lone seems
L curri-

o

ial
e

‘humane
ied.

-

pardizing

v, ,
N ) .

. For students attendins more exclusive college s, and erchally
high- inéome—neigh*orkooﬂ 3, industrial and businecss axperiences
school may improve "their nrospects of

7/ ’
§ome of the qualitiazs aszociated #ith

- . 7 [y
»

L4

those from
in high

académic achievement in collcge.

successful col%epe students afe

more readily obtainable from hjigh school vocationvl'4tﬁan fron trad-

L.y itional collcge proparrtory,onrru‘plunsm . ﬁ%u-' w

<-. »

Ungble to cope with wcll-1ntended but misinformed paqent groups and
. institutions of. bigﬁor education, many educators rationalize that college
preparation is good prparation for life, Jvhen the truth 1s that a balanced-

Y

liberaJ-practical preparation for life s

"
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‘ e LY
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E lC. ' ‘
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\ also the best coll°ge preparation.

kinking, °
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derial -
, coursas for traditional .college pronﬂr tory courses without jed
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THE:BLANKET _Sy Floyd Dell o

, . ° Petey hadn t really believed that Dad would be doxng it-- .
sending Granddad away. 3"Away was what they were calllng it. o
Not unta} -mow could he,believe 1t of Dad. ° . \ , \

But here was the blanket that Dad had that day bought for ‘

. him, and in the morning he'd. be goimg- away. And this was the ‘
last evening they'd be hav1ng together. Qﬁ was off seeing that -~
girl he was to marry. He d not be back till late; they could ‘
sit up and\talk . :

»
> ¢«

‘ It was a fine September night They washed up the suppet L "
- dishes and then -took their chairs out onto ‘the porch. "I'll
. get my fiddle," said the old man,- "and play you some of’'the’old *
tunes. But instead of the flddle he brought out- -the blanket,
It was a big, double blanket red w1th black stripes )
"Now, isn't that a finé blanket'" sald the old man, smoothing
it over his knees. '"And isn't: your father a kind man to be giving
the 0old felldw a blankKet like that” to go away with?"
a"Oh,-yes it"s a fine blanket/m said Petey, and got up and
" went into the house. -He wasn't'‘the kind to' cry, and besides), .
he was too old for that. He\s Just ‘come in to fetph Granddad' ]

v fiddle. X .
” " ‘ ' " @ . h
: .~ It was the last night they'd be having together : There, ®
wasn' t any need to sayy "Play all the old tunes-." Granddad tuned~
gp for a minute and then said, "This is one you'll bake‘to remem-
er. ) -

~ 3
@ . ¢ b [ ~

" He'd never. be hearing Gra ddad, play like his again. 'It was
Just as well Dad was moving irto that new house, away from here.

He'd not want to sit here on_ the old porch of a flne evening with
Grandaia gone. A - o .

o
[

e

N .
. -

The tune changed. "Here;s sémething gayer." Petey sat’ and
stared Qut over the gully.® The tune stopped suddeni Granddad
' said: '"It's a poor tune, except to be dancing to, " And then: .
- It's a fine girl your father's going to marry.” He'll bé feellng ;.
young again, with a pretty wife like &hat. ¥nd what would ‘an old
fellowvrlike me be doing around their house, getting in the. way? T
An old nuisance, what with my talk of aches and pains And theén . °
there'll be babies coming, and I don't want to be fere to hear
N themxcrying at a11 hours It's besg that>I take myself off likeiw."%
. I'H doing." "

- {

¥ iR
-

i " "They didn't hear the two people comlng down the gully path .
Dad had one arm around the girl with the hard, bright face like -
- ... ’ " ' R ' ' '

) - ?

i ‘
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A

a doll's. But they.heard her.when she laughed right close by
the porch. The tune stopped on a wrong note. Dad didn't say

."I won't be. here when you leave in the morning so I came over to .’
say good- by "o e
"It! s,klnd of you, " sald Granddad, w1th h1s eyes cast'down
Jhen, seeing the blanket at his feet, he stopped to pick it up:
"And will you look at ¥Wis,'" he said in embarrassment, ''the fine
blanket." “She felt of t WOol and repeated in surprise "A
fine blanket--I'lY say it i She turned to Dad-and said to

him coldly, "That blanket real cost something. : " .

He cleared his throat and defendéd himself, "} wanted him to
have the best.'' The girl stood there, still intent on the blanket
"Ig's double, too,' she said.

ot

.y hd 1

fellow to be going away with,!' The boy- suddenly went into the
house. . Hé was looKing for somethlno He “could *hear that girl
scolding Dad, and Dad tecoming angry in.his slow way. And now
.she was suddeé y going away in a huff. As Petey came out, she -
‘turnéd and called:back, "All the same, he doesn't need a. doublé
fblankef'" ~And she ran off up the gully path .

Dad was looking after.her as 1f he weren't sure what he ought
to:do. =~ ; . .
R

"Oh, she's right," said the boy coldly “Here, Dad"--and he
held out a pair of scissors. ”Cut the blanket in two." .

Both of .thém stared at the bdy, startled. "Cut it in two,
I ‘tell you, Dad." 'he cried out.- "And keep the “other half."

"That's not a'bad idea," said Granddad gently. "I don’t need
so much:of a blanket."” "Yes," said the boy harshly, -"a. 31ngle
blanket’s enough for an old man when he's sent away. We'll save
the other half, Dad;<*it will come in handy later."

"Now what "do you mean by -that?" asked Dad.

] T

“"I mean," said the boy slowly, "that I*1l give it to you,
Dad--~when you re'old and I'm sending you away."”- .
There was a s11ence Then. Dad went qQver to Granddad and stood
before him, not speaklng . But Granddad-understood, for he put out
"a hand and laid it on“Dad’ s shoulder. And he heard Granddad
whisper, "It's all right son--I know you didn't mean it..." And
-then Petey cried. ) '
But it didn't matter-~because~they were all three crylng
_,together. . .

<
e

: ) 1 a7,

anythlng, but the girl came forward and spoke to Granddad prettlly:

. - "Yes, " sa1d Granddad, "It's doubl@;-a‘flne blanket for an old .

Pa—
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" And it was after that that he dreu the p1cture.
‘It was a heautiful picture.
"He kept it under his pillow

- Not to show anyone, but Just to have it with him -

and she said it d1dn,t matter

-

‘fcn t 1t beaut1fu]7"

A30UT SCHOOL

" This peom was handed to a high school an11sh teacher the da/ beforo the wr1ter

conmltted suicide. Original source unknovin.

He always wanted to exp1a1n-thpg§, ’ ////Q/////
* but no one cared.. * : ' T

So he drey,

Sometimes he would’ just draw
and it wasn't anything.

He wanted to carve it in stone . J

or write it in the sky - IR '
and the things inside him that needed _saving.

»

and would Tet no one see it.

And he would look at -it every nagnt
and think abhout it. . L

And it was all of him and he loved it - T :

Ihan he started school he brought it with him.

Tike a friend v
It was funny about schoo] :
He 'sat in a square brown desk . : .
1ike all the other square brown desks -

and he thought it would be red. ‘ T

And his room was a square brown room : ) \\\

like all the other rooms. * »
Ay it was tight and close.” And stiff ’

He hated to hold the pencil and chalk,
with his &M stiff and his feet flat on the floor, ‘~_
stiff,

w1th the teacher uatch1nq and watch1ng

The teacher came and spoke to him,
She told him to wear a tie like- a]T.the otner boys.. : '
He said he didn't like them ' _ ‘ -

L

Affer.thaﬁfhe drew. And he drew all yellow

and it was the way he felt about morning. . . o
And it was beautifu]j\~‘_~ . T ‘ .
The teakther came and smiled 4t h1m S .
“"lhat's"-this?" she said. . .
"Yhy don't you draw something ‘

like Ken's drawing? . = > ‘ .-

o T13 -




. After that hjs mother hought him a t1e

.and he always ‘drav a1r01anes and roc cets
Tike ev"rvone else.

. L g

‘And" he threw the old p1cture avay.

And vhen be lay out &lone looking atMhe sky,
it was big and blue, and all of evethh1nq,///
but he uasn't anyrore.

He was square and broun inside
and his hands ‘were stiff.

And he was 1like everyone zlse.
A1l the things inside him that ‘needed say1ng
d1dn t need it anymore,

'\

It had stopped- push1no It was crushed.
Stiff. . o
Like everyth1ng else. :




°f18. No bargalnlng power~ S~

19, Insecurlty . A

21. Dependence upon public assistance. -

* . v .

INTRODUCTION TO SPECIAL VOCATIONAL NEEDS STUDENTS. -

Characteristics _that point up persons w1th,spec1al economic
-needs . ..

N

1, Econdmically‘illiterate ‘ : : '

2. - Heads of families lack adeqnate employable skills

o~

3. Opportunjities’ do not exist for employment .of- more
. adequate skllls . : -

o

Unable to cope with fiechanization N
Environment dqes not prpmote'sKill‘develcpment.

Qg choices .' o b
First to lose job ‘ o , . ° -

Dependent upon seasonal work

4

5

6. Few, if any jo

7

8 A : .
) : i -

9. ‘ .

Irregular emplOyment

"10. Reluctance to accept respon51bllit1es assoc1ated with |

advanceme%t i / o .
.ll;‘ Limited 1nterest in steady empléyment . . (
12. Reluétance of employer to- hlr\\\\ _— /‘“\Ak;
13. 'Work exPerlences are more expendable . w
Yo .
14. Face a labor market of reservation YRS )
15: Face dlscrlmlnatlon. ' '-: - '.° h

16. Inadequate income . L

17. Limited Resources_

£

-

20. Poor health e : o

»
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Charactéristics that point up persons with special social
needs . - <

l:: Isolation from the mainstream of life .
2., Tendency to be forced to remain on periphery of the
community .

4
)

. Accepted as being separate and apart

3

4., Constant fear or repercussron '

5 ‘Taught values but denied legitigate means of achieving
6. Lack of exposure to minimum standards of enlightenment
) and culture .

« /f ’ /\\ . 4

act accordin y
2 N
8. Dependarce upon services offered by social agencies

9. Absence of a voice in poliey making

.
“~
»®

10. Acceptanée of status quo °.

11, Failure to exeréise the rxghts of a citizen -

<

7. Taught that geople are different ' therefore they should

’

12, Remembers only,evzls of. tHe past ,iL B

13. A belief that -the 1nd1v1dual has. no worth :ju ' "

14, Plagued by a negative self image ; h . .

15 A feeling that no one cares :, P . © )

16, Suspicious and hostile toward ma’-madejlaws u ) '

17, Lack of successfgl adutt "modeld "\ .ﬁi 7

18. Lack of participation in youth organlzation o \\\ N B

19. Change resrdence often - // - '
. ]

Characteristics that;point up persons.with gpecial physical

..

needs

¥

1. Poor general health )

2, Poor health practices 4 i P S N

«
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! ', ‘ 9‘ é%,, _ 1
. + - . . [ P { N
° . 4 - . " ‘ l. e T & -
341 Patients are often treated according to their ab111ty to
' ’ Pay - A . > - . .
3 » v * , ‘y - A‘ . X

ool b Definitions of héalth terms ate different .

-

5. Treatment of illness is not prescribed’ through medical '
’ . channels : '

o LN N

6. Poor 81ght - ® . R J—
7. . Poor hearing ‘ a . A
: ) ® - . . L . i -~
" ,8. Dental troubles S ) R
9. Under nourished o _ *ﬂ;%# > T
' ¢ - \'v_i N ’ =
) 10. Lack of -proper sleep - ‘?;'_i' ;o
’ ¢ . ; . ° 5
11. 'Loss/pf sight - hear1ng Y o .
, o ) ' ’ ' - '
* 12, Loss of limbs v - y . o
t 1 . :ﬁ' ’ 4 ’
.y ¢ " ‘G"i hid t / ¢
. IV, Characteristics that point up persons with special aCademic
) needs v

. .
S . , ' .. .
.9 . a

. Products of environments which' are ngt-conducive to ;

learning - . : D A '.j

’ . N =3

. Poor educational background

¥ -

o 9 i

"1
2

C 3., Learn at a d1fferent rate from the majority of individuals
4
5
6

. Level of I1.Q. is below 90 A . -
. . . [ . . . . . . N
5~ . Discontinued school for a good reason - 4
. - . r
. Experiences are. narrow L - .o .
‘ R 7 : ! T ,
7. ’lelted travel’ experience o’ Lo o
8. sCentinued involvement with peopIe 11ke themSeLvés
9. Diseriminated agains‘tw as ethnic groups o
- . 10. Lack exposure to m1n1mum standards of eniightenmént and
culture . e
. 11, Lack of finance L : S ‘&
- 12. Must have and see immediate progress being made tﬁ&ard.a-
' goaI : ‘ - )
v N - L] ."’ uf
Q . - r 100 ) - .~ .
ERIC - ' . - I 117 =L,
e Sy : - - . o




" A negative iﬁd@vid;;i attitude : o

..Have few successful school experienées

- . T . - '. ‘ . ) .
Plagued-by a negative self-image : ceo.
Low~leVe1 readipg ability: - . L
kimited formal vocabulary L -

qur,speech-and diction . R

Slow in intellectual performance .

’ v > - ~ N .
P

‘Poor atfendance' records . )
—_— ' . o 1,
Low intelligence scores - ' ce
.- - . e ' - ‘
\iéarns_slowly = . -
* o
. . . - / )
Lgﬁihparental interest or guidance .
- v * . . . - -
! A :
. - - 4 . ‘
- - R / \) , - . .
P Id ’ ) - -' '. -
. -t A v f
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I

e - - INTRODUCTION

2

A
The purpose of this brochure is to ass1st educators‘to

) b

develop an approach to the recruitment of students particu-

larly minorities disadvantaged and .handicapped, into the-
"field of vocational education If recruitment is to succeed,
there must be an organized approach to the- selection of these
’students. Throughout the next few pages of thlS brochure

_various recruitment strategies and methodologies w111 .be ex-
plored. It is anticipated that thlS brochure will give you au

-clearer picture of your oppoﬁtunlties/and responsibilities for

recruitment of all 1nterested students 1nto the fisld of voca-°

- ‘

» gy
-tional education.

» "
L —

T,

Who 4s a recruirer?

Ever§£ne has an image of who or what a recruiter is.. 'Thi

-
L4

- image may take a variety of forms: but one image that often.

-

. N

ctomes to mind is the military recruiter. -

-

To use the military recruiter as’an, example one mi§h/
think that these men or women- are_ recruiters by*virtue{bf the

fact that they are.in some branch of the armed, forces. This

2

-1s true, but there are other factors that enter in that ﬁake/

. them qualified for the positions they occupyj These' factors,

are: _interest, enthusiasm;-training, and concern for ‘their

L]
-«

profession, o c

-

- 10312(

i ) -
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Recruiters of vocational students should ‘have similar .

P

concerns and desires for the promotion ‘of their’ field :

L
.

.- . "To be at their ‘maximum effectiveness,.recruiters need
- , .te-be selected and trained This does not mean a “one" time

. training session--but an active-pursurt Efforts need to be
' 4 - -7

- made continually to find new ways of initiating and contacting ~

‘potential students. Students already‘enrolled in-a vocational

° ' (] ° ‘ - (] l
Program need to be involved inthe recruitment -efforts. They

<«

provide a "role" model for other'students'to identifyﬂwith“

. The training of recruiters must be organizéd and not done”
ln a haphazard manner There needs to be an rnitial induction
program that introduces the recruiter to techniques and strate-

- gles to use when working with potential students The training
B B 'l. '

school" mlght be done from disciplines whosb Job i8xworking

~ b k4

- W1th people in the helping profession’ ) "j;& o \ﬁ
Probably the most important factor in the sucoess ot ¢ ne
_ failune of the recruiting program is the quality of people ; -

. chosen to do the Job as recruitment déals, with people " So

<R
<

,select recruiﬁers with care, _ RN SN o
. . % .
& . " .

“w
° -

N & 1 What should a recruiter khow? T

. . N .
) -
Pl - . -

{ h 4 -

The following list containst?gme key suggestions'?or the
ng

w )

- - -

e , successful promotion of a‘recrul effort.

. . ° ) \

1. -Knowledge of how to communiCate with v’rious types .

P : ofpeople.’ This includes becoming familiar With ‘
foe e ‘the attitudes and concepts bf’ the disadvantaged, - -

handicapped gand minority students - o

2. knowledge of the community where you are fgcruit-
. " ing. Need-to_kfiow about the concerns and.needs; R
community structure, and leadérs who can work "’ effec-
« tive¥y with You in the rtcruiting process. | :




A g.g’.:.:‘?x » . . \. ?_ . . ey
v H ,;
o . ~ . 3. A thorough understanding of course offerlngs
= . ) . and Programs and how these educational qppor-
“ tunities ggan help an 1ndxv1dua1 develop addi- )

- tional skills. N . .

4, A.knowledge onthe'job market so ‘that this .

- . : information can be communicated to the poten-
S ~ tial student, -

5. The t?pesvof problems that prospectlve‘stu— :
" dents face 'in regard to furtherlng ‘their educa-
tionh . - B -

. .« -6. Available resources (educational and f1nanc1ei) ) i
, to help solve problems that a student mlght o ¥
encounter ¢ R . !

*

~

?x‘ IIf. What should a recrulter do . . ’ v
° > /

Thls sectlon deals w1th the : techniques a recruiter should".

o

employ for maximm return on efforts expended,

1. Find’ people for recruiting--people who can benefit

on from cont1nu1n§ their education. These individuals
. /T\\\\ might includé "dropouts," potential dropouts, and

-* } students who do not plan to continue their educa- p

* : tion. * ¢ 2. :

2. Show interest in’'them and explain how vocational
education mlght be able to help them to. prepare
themselves “for the kind of life they'want

" 3. Expose each person. to’ the vocatlonal education
» materials, . Lo ~

4. Fill out' contact cards which' list such things as '
name, address, phoneé, age, sex, .current employment,
e ’ maJor 1nterests etc.

5. Have a real commitment to continue to work with the
. student as he/she begins his/her advahced work so as
to assure him/her of a successful experience?

- . ‘mSuccess is a key fattor when a.student once enters ®
, a’ program. . . N S
. . . 3
ﬂIV Where shqulé/h recrulter gp" Ty < .
DR
o This sectlon 1lsts some“possible rebruitment sites that
~- -should be utlllze¢ by the recruiter, L )

RIC -~ w22 . '
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‘e

‘ 1, Schools--Here fecruitment must begin when a
person first enters high school, not in his =~
senior year. This apprach’ will help Jhim to’ T
. begip planning early in his high school days
g ' the curriculum needed to contintie his/her
. A'educatlon ' R
2. Homes of: prospective students--Recruiters must
L Yealize that t y are not working ‘only with the -~ *
\ . student, but wit e total family Setting.. To
: "~ many parents, advanced traindng or-an education
is not a necessity. In many cases, parents
. . have had ﬁery little advanced or spec1alized
. ' education and view a high school ‘education as
. * sufficie egt for 'their child's needs. Parents peed
. to ‘bedome a pArt of the total recruitment team
so that the child can receive encouragement and
motivation from his/her family to continue learn-
. i ing. Here the recruiter would explain the advan-
tages of advanced ﬁraiqfngygnd éducation, and oo
. provide educational.counseling. C
3. Unemployment offices--Here possible contaets with
- people who are interested in furthering develop—
ment of job skills may be made. . .
4. Places where contacts have %een.recommended by
communlty Taymen. s
. . What should a recruiter have? .. N

-t The following listed items should serve as the core for

»

d recruitment re§oufce packet that would be available to

poss%ble recrults: , . e 1
1. Materials.about the institution. This material
ggwould be lntroductory, describing the,nature of
“ the institution.
%‘ - <
. 2. Materials Fbout the college departments. Slides
might be an effective medid to use with potential
recruitees as they could have a visual plcture of
. ' the institution.
_ ._ 3% « Materials' about vocational education. Recruitees

-

need to see that vocatlonal education can prepare:
" an 1ndividual for‘many VOcatlons—-seml-profe381ona1 s
as well as profe881ona1 ‘ oo

.
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4. Information on back-up services at the institu-
tion such as coiuiseling, financial assigtance, \
: etc. . - , c .o

5. Brochures to leave with student. v -2 °

. - ' 4

. NI
JI. What should a brochure ha?é{
M \ e b

_ v

An' effective tecruiting brochure should meet the following
% : . \ 4 >

criteria: T . A\

1. The overall- appearance and - format. should attract . %A
ediate attention and interest. ‘A caption, :
picture or- design might He used that would focus -
on the main theme. . N '
2. The brdchure should be limited in length and
directly to the point. It should convince the
reader of the importance and necessity of further
. . education to develop addltlonal skills.

'3. When pOSSlble use actual pictures to illustrate .
) . the point. . This helps” the readers td identify “ oo
‘ ) with people in the fleld . .

4, - Relate 1deas on vocational education to the world :
of work. " .

5. The body d% the brochure should be ‘easy to read
* and w1th1n the abilities of thé audience being

. . recrulted

T "

- 6. The cost of printing the brochure should be taken

/ : . into conSLderatlon ) ‘ )

/ 7. One part.of the.brochure mignt include a "form" o -
*=7ﬁ§ . where the student can write for more addltional
* 1nformat10n : .

. t . B .
VII. How should a recruiter*follow-up? .

' Follow-up commurication and contdet with potential recruitees

-, is necessary. Below are listed some®ideas that might be developed
e s . . - ' .
and used: y

»

.= 1. Newsletters ’ . | ‘

2. Career days on campus

. -~
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Informational materials were secured from the following
. .companies and: organizations. Their inclusion was meant to
.‘ broaden the exposure.of\wor;kshop partioipants. .
. . . | o, .

New York; New York 10010-

' I'People at Woik--50 Profiles of Men and Womengwith MS" ~

The President's Committee on Employment of the Handlcapped
. Washlngton DC «20210
*"The Heart Patient at Work"

B ] "Help Open the Doors" ' . .

y . *'Removing Barrlers from the Pathways of the Handlcapped"
7
"So You're G01ng to Hire the- Mentally Retarded"
"Work and Epilepsy" : '
"Yes, 'fou Can Get‘A Job" . 2 r\ . .
', ' "Youth Cogmittee, %e President’ s Commlttee on Employment of
_the Handlcapped .
o . "'An Inv1tation to those Youths who Aren t Afrald to
' Get Involved" .
q‘ ' W. T. Grant Comoany, ‘1515 Broadway, Times Square, Ndw York,
y New 'York 10036 ‘
— . ~ .
"85% Rated Good &o Excellent" .
; -1 ”

The National Multlple Sclerosis Soc1ety, 257 Park Avenue South b
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. " READING REFERENCE LIST o

Adult Basic’'Education Series.' Engleﬁood Cliffs, NJ:. Pren-
tice Hall. ’

“

Alcorn, Dewaine. ‘'The Belatlonshlp between the Attitudes

of College. Students Toward Meptally Retarded Children
and Ggrtain Other Characteristics of College" Unpub-
lished Doctoral: Dlssertatlon Colorado State College,
Greeley, l963 /
Amos, lellam E The Nature of Dlsadvantaged Youth , Coun- *
. seling the- Dlsadvaﬂtaged Youth Englewood CllffS NJ: .
Prentlce Hall. , . L v

@

Anderson, Laurel E.. Helping the Adoleghent with the Hiddeh
5. Handicap. Fearon Publishers/ Lear Siegler, inc., 1970.

Banathy, Bela H. Instructional Systems”. Palo Alto, Cali-
., fornia* Fearon Publishers, 1968. ‘

\J

-

Barr, A. S. ‘Characteristie Differences in the Teachlng ‘
* Performance of Good and Poor Teaéherg’of the Social L
’ Studies. Bloomingten, Illinois: PuBiic School Publlsh-

ing’ Company T ..

. . ) ;‘\
Baxter, M. G. and others. Teachlng of Amerlcan Hlstg;x in ngh
Schools. Indiana- University Fress.

h ¢
]

Benyon, Sheila D. “Intensive Programmlng for Slow Learners. .\
. Columbus, Ohio: Charles™E. Merrills 1968. ¢

1

.

»'Briekman,~William and Stanley Lehref Education and tle Many i

Faces of the Disadvantaged John Wlley and Son, Inc.

~

Brophy, William and Sophie D. Aberle The Indlan American's
" Unfinished Business. Norman, Oklahoma University of
Oklahoma ‘Press, I o ) N

Cahan,_Edgar S. (ed.) Our Brother's Keeper: The Indian in

White America. Washington, PC: New Community Press,
. 1969. ( . - - ot

Carter' Thomas P, Mex{can Americans in School A History
of Educational Neglect.  Princeton, N.J. College En-
trance Exam Board. ; . R

<

Cole, Natalie R. The Arts in the Classroom. New York: & -
John Day. - 4 '
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Conroy, Pat. Thé Water is Wide. Boston,:Mass: Houghton
Mifflin Company;-l968 o : :

Cobb Price and Wllllam Greér, 'Blaek Rage. New York:
Bantam Books, ‘1968. ‘ ’ LT .

-

&y

Craig,.Eleanor. . P.S. You're Not'Listening. Siénet:*

Decker, Sunny. <An Eﬁptz Spoon. New York: Harper & Roh,
' 1969. . » .

-Deloria, Jr. Vine. We Talk, We Iisten. New York: MacMillan,
1970. - . O .

Drelkers Rudolph Pszphology in the Classroom " New York:
Harper.& Row, 1988. —_ A o

Education for the Urban Dlsadvantaged "From Preschool to

’ Employment.” Committee for Economic Development~—
447 Madison Avenue, New York New York 10022. ~

Efron, Rofalyn E.,-and H n Y. Efron. M'Measurement for
Attitudes Toward thifgetarded and- an Application with
Eddcators" American® Journal on Mental Deficienqy,aVoL 72,
N6. 1, July-1976. -

! .

Esbensen Thornwald. Working with Ind1v1duallzed Instruction
' >1Palo Alto, Califrnia: Fearon Publishers, 1968.

Evahs and Walker. New Trends in the Teaching of Engllsh in
Secondary Schools Rand McNally Education Series.

Fantini, Maro'E. The Disadvantaged: . Challenge to Egucatioh.

I New York: rper- & Row, 1968. y : - . )
_ Fenton, Edwin. ) The New Social Studles New Yorki Holt, Rine- -
B hart and Winston. - g~

’, ’

Finkelstien, M, and J. . Sandifer and:E S. Wright, Mlnorlties
' USA._. New York: Globe-Book Company

= Frampton Merle E. and others Forgotten Childrei%ﬁs Bostq ﬁ
. : Mass Porter Sargent. N ' .
A . ~
Fraziar, Alexander and others. Educatlng the Chlldren'ofothe |
Poor. Washington, DC: Association for Supervision and <
Dev lopment of Currlculum S, o ¢

Fromm, Erich. The Revolution of Hope .New York: Banton Books/
. Harper & Row,. 1963. '

- ! A

Frost Joe The Dlsadvantaged Child: Issues & Innovations.
o Bo?ton: Houghton Mifflin, 1966. :

C =% ’ \/

) 1 ‘ ’ " oo
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v

Eage Handbook' of ReSearch on Teachlng, "A PrOJect of the
American Educational Research Assoélatlon ""“Rand '
McNally. . ’

. by ’ T *

Glasser Robert.. "Varlably in D1sc0very Learning,' Learn- . »

ing by Discovery: A Critical Appraisal. Chlcago
Rand McNally. ‘ . '

‘Greer, William H., and Price M. Cobb. Black Rage. New York:

Bantam Books/ Basic.Baoks, 1968.

-Hamlin, Ruth afd others. Schools for Youngngsadvantaged

Children. New York: Teachers College, Press, 1967,

Glasser, Willram. Schools Wlthout Hallure New ‘York: Harper
& Row. ’ 2 . 2

\
-

Hamacheck, Don E. Motlvatlon in Teaching and Learning. - .
Publlshed by National Education Association of Classroom . -
Teachers, 1201 - 16th Street, NW, Washlngton DC.,

\

‘4 Hart, Jane and Beverly Jones. Where s Hanna: A Handbook for

Parents and Teachers. Hart 1968

~

. Heiss, Edward D., Ellworth Oburn, and Charles Hoffman Modern

-~

Science Teaching. MacMillan and Company, New Yor}.

, Henderson, George and Robert F, Bibens. Teachers should Care. '
New York 1970.

Henderson George America's Other Children: Public School
Outslde Suburbia. Norman Oklaﬁoma Univetsity of
Oklahoma Press, 1971: . -,

'Henley, Arthur. ‘' Demon in my View.'VNew York: Trident Press, -.

1966. o
. ‘-\ ! -
Hickerson, Nathaniel. Education for Alienation. Englewood

Cliffs, New Jersey: Prentice Hall, 1066. . A

Hopklns Lee Bennett. Let Them Be Themseres. Néw York: ¥
Cltatlon Press. ) - ’ . .
RN -

King, John and Macet. Twenty Three Famous Negrp Ame cans
Austin Texas: Steck Vaugh Company. \\E '
New Yor

King, Martin Luther. Why We Can't Wait.
- Library, 1968.

)

*

New Amer1can~

s

Kirk, Samuel A. and Winfred D. Psthollngulstlc Learnlng Dis-
abilities Diagnosis and Remediation. University of Illinois
Press. A v

.
. Y he
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Kohl, 1Hugert€' 36 Chlldren New York: New American Library,
96 ' g

Kazol Jonathon Death at an Early Ag_ Boston, Mass.. Houghton
Mr/flln Company . . © - .o R .

Kroth Jerome. A Programmed Primer 1n Learnlng Disabilities.
Charles C.” Thomas, 1971

) ’ ) N

Krumbqltz,’John D. Changing Chlldren s Behav1or Prenqice o

Hall, Inc., 1972

Labov, William. The Study of Non Standard Engllsh) National
' Counc1l of Teachers. . ] . .
Lewensteln Teachlng Social'Studies in Junior and Senior High
Schools. Rand McNally. ‘ K,VJ ¢

'Leypoldt, Marth M.‘ Forty Ways to Teach in Groups. Valley -

-Forge, Pennsylvanla Judson Press,

- Mager, Robert F. and Kenheth Beack. .Developing Vocational -

Instxuction. California- Fearon Publishers, 1967.

Noor,‘Gertrude Teachlng “the Dlsadvantaged National Education .
Association for Classroom Teachers, 1201 - 16th Street, NW, -
Washington, D& . . , \, .

5 "]

Passaw, Harry A., (ed.). Reaching the Dlsadvaﬁbaged Learner.
New York: Teachers College Press, Columbla Unlver81ty

Po}ﬁackﬁ Exrwid and Julius Menacker Spanlsh Speaking Students -
\ and Guidance. Bostoh, Massachusettes ‘Houghton Mifflin.
' N

13130

-

¥

Postman and Weingarthér, Teachlng as A Subver81ve Act1v1ty ¢
. New York: Delacocte Press, N . ¥
] - . B
"~Read, Herbert E.. Education Through Art. Revised Ed., New
York: Pan heon Books. .
Riessmen; Frapk. The Culturally Deprlved Chlld New York;
Harper & Row;~1962. ) \ . +
Serrln, Mangdel P. The Mexican'Ameficans: An Aﬁ%kening,Minority.
- Beverly HlllS California. . | ) , ‘
- Shulman and Kelsler Tra1n1ng by Disc very , ‘
‘ Slegel,,Ernest‘ Specjal E&!%atlon in t\ﬁ/ﬁegnlar Classroom
©+  New York; Jogn an Company )
’ S{lberman, Charles E. CrlSlS in the:Classroom New York:
John .Day Company..
g T .t % _ T, o, ' <,
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Steiner, Stan. The New Indiads. New York; Delta, 1963+
Taba Hllder and Elklngs Teachi_g Strategles far’the cult
turally Dlsadvantaged Chlcago _Rand McNally. ..
Thomas, P1r1 Down these Mean Streets New York: 'Signet .
' Books/ New American Library, 1967. - C .
S

Tiedt Sidney W. Teaching the Dlsadvantaged Chlld New York:

C e f’ . Oxford Unlvers1ty Press, 1968. ']7 »

- \

Valett, Robert E. Prggramming,Learnigg Disabilities. Fearon
'~ ' Publishers. - ~ - : .

Vaz, 3§;und W. (ed.) Middlé-Class Juvenile' Delinquency. New ]
rk: Harper and Row, 1967,  ~ ..

-

Wagner, Nathanlel N. and Marsha J. Haug ‘Chicanos-$ocial )
and Psychological Perspectlves « St. Louis: C, V, Mosbyc_,
Company, 1971, ' ) :

Wax, Murray. L. (ed. ) Indlan Amerlcans Englewood Cliffs,
New Jersey~ 1971.

i

_/ﬂgounle William J Instructional Approaches to Slow Learning.
New York: Teachers College Press Columbla Unlvers1ty

3

Webster, Staten W. The D1sadvantaged Learner ‘®nowing, °,
Understandlng, Educating. ‘Chandlér‘Publlshlng -Co. ;

White, F. William., Tactics for Teachlng the: Dlsadvantagid; -
New York: McGraw Hill, 1971I. . . B

v

Wihgo, G.=M. Methods of Teaching. Encyclopedla of Educatlonal
Research, 3rd Ed., New York: Machllan Company.
. \ /
Yonemura Margaret., ‘Developlng Language Programs for Young !
Dlsadvantaged Children. Columbia Unlver31ty Teachers

College Press. < P ,
o < _
PERIODICALS ‘“-. - (’

. 7’
Amerlcan Vocatlonal Journal "Youth w1th Spec1al Needs "

November 1967, - _ /
American Vocational Journal. "Disadvantaged Youth Rural

~ Poverty and,the Urban.Crisis," September 1968.

American‘Vocationaf Journal. '"THe Disadvantaged and the

Handicapped.™ Apr11*I970 )
American Vocatlonal Journal ”Manpower Development/ Vo- ed -

for the Disadvantaged." September-1970, T,
- .

i , | . " - }111310‘ | fﬂ , " ‘ »




American Vocational Journal’ "Reaching Out to Studénts with
Special Needs.™ November, 1972, : : o

~ -

» ’ .

* ARTICLES. o

bontemporéry Education, "Identification and Developmeht of
o Talent Potential Among the Disadvantaged.'". Vol 42,
# January 1971, pp. 122-125. ° l ‘

-

. ¢
-

The Mathematiéé Teacher, "TheiHidden Potential of-Low Achievers."
» October 1966. T, , .

" The Mathematics Teacher, "Mathematics for .the Below-Average
Achiever in. High School." March 1967 " ’
McCalls, "Five ,Crazy Kids-and a Crazy Teacher-" Craig, Eleanor.
- Septembpr 1972, pp. 129-136.. ’




- - 0
SR AN e
RS R . .
- *»
.
- E o4
.
. . .
. E Y
. . .
. .
R .
B
.-
B .l
H v ot N ‘
. < NN
« - M
*
R .
¢
R .
“ »
. .
. 13
.
.
. . .
f LI ’
B
. ~
N
.
v
. ¢ . .
) ‘ s
- -
- -~ .
. ’
1 *
. .
’ . NN ¢ -
a
. v @"" ‘
F .
. 4
. PR \ .
. R
ae ., . .
.
e %
.
s -
.
3 awp 4
.
- B ! .
N L -
LN — »
. . Ps .. ‘
LR 3 v v
LI -
- '
» ,
. ’
RY - P
< -
.
. ’ -
. .
L]
-
2 .
. , . .
P s .
o . -
. . A) -
. . .
.
. . R
. '
T _ .
- . L
3‘-9 . L}
.
-
.
. h . o
- 5
. / .
. N .
. ¥
e
.
< )
.-
. -
. i .
. l‘
o : o~
.

ERIC |

Aruitoxt provided by Eic: .

N r
- . i ) i
. ¢ . ot ’
o~ . :
» '»‘ .Q ' ‘
] * ¥ . !
. ) ¥ . * - - ’
T :
@ - A
‘ . ° ‘
5 Appendix C / )
Slide-Tape Narration
. A "
. s, R . N
\ h -~
— - - . . . .
% - 3 ' i .
- ’ . . ‘ PO -
N oo .
o . ) u
- : N
. L v
N +
. a 0 -
4
VN = -
r g
N 133 .

.
.
.
Al
" - .
1 ]
‘A
™
-
, «
.
. » .
.
a e
,
b A -
[ ] v
-
.
.
, -
,
b >
.
, .
’
. . N
. .
. -
o - P
. .
.
‘ <
< N




. .
- - [
- - i ’y
; .
‘
. .

Slots 1, 2 & 3:
Black slide,
title 'slide &

A1

J

A '

Slot k:

FLAG .

1lotwji:‘

GOVERNMENT FOR
THE PEOPLE

¢ Slot 6: o
RN DRAWING OF 2§PPLE

Slot T: »

DRAWING OF
* PEOPLE FROM
OTHER COUNTRIES

S

¢
e

;j’ Siot .8:
_ PERSON ON
A MAP

o

: [
. Slot 9:

N MAXIMUM POTENTIAL

£Slot 10:

PERSON IN
‘cap AND GOWV

Slot 11:

OPEN DOOR

Iy : .7

ERIC " »

Note to Facilitator:

”  PEOPLE." L e N . S

EDUCATION. AND THE INDIVIDUAL Co

Slide Show Script -
This slide-tape show begins with 30 seconds of metronome
at 72 beats per minute. This means there are 36 beats to
be divided among the initial black slide, thie-title slide,
and the government grant credit slide. You may want to us
up about beats on the black slide, leaving 12 beats for

credit slide ‘e., the-title slide, and 18 beats for -the credit slide.

>
) - . @ -
s - . .
. « . -

A ]

- EARLY TWQ/HUNﬂR“D YEARS AGO, MANKIND'S GREATEST EXPERIMENT-

‘ IN GOVERNVENT WAS BEGUN HERE IN AMERICA! A GOVERNMENT BASED
\_UPON A CONCEPT SO. UNIQYE THAT TO THIS DAY THERE IS STILL NO

, OTHER GOVERNMENT EXACTLY LIKE IT. "

-
-

UNIQUE CONCEPT IS SO SIMPLE IT CAN BE STATED IN FOUR
WORDS, YET SO SUBTLE THAT OTHER NATIONS SEEKING TO COPY
THE SUCCESS OF OUR EXPERIMENT CONSISTENTLY FAIL TO UNDERSTAND
THE 1MPORTANCE OF:THESE FOUR woRDs .. "GQVERNMENT'FOR THE

@ - -

-1,

THE FUNCTION OV“OUR GOVERNMENT IS TO SERVE ITS ?FOPLE v
ALL OF '1TS PEOPLE. +ALL OF THE TIME

. * v . - I a ¥y

IT WOULD SEEM TO BE AN OBVIOUS CONCEPT, AND YET TO ,THES

" DAY THE UNITED STATES IS ONE°OF A SMALL MINORITY OF

COUNTRIES WHERE THIS CQNCEPT IS-PRACTICED. A MAJORITY oF
THE PEOPLE,IN TH® WORLD STILL LIVE IN COUNTRIES WHERE IT
IS THE FUNCTION OF THE PEOPLE TO SERVE THE STATE. . .

HERE IN.  AMERICA, IT IS STILL THE FUNCTION OF THE STATE TO
SERVE THE PEOPLE. EACH INDIVIDUAL PERSON. THIS® CONCERN
" FOR THE IMPORTANCE OF THE INDIVIDUAL IS ONE OF THE REASONS

OUR EXPERTMENT IN COVERNMENT HAS CONTINUED T0 BE 4 SUCCESS.
CONCERN FOR THE INDIVIDUAL IS DEMONSTRATED IN MANY WAYS,

BUT NONE IS MORE IMPORTANT THAN ENSURING'THAT ALL INDIVIDUAL:;
BE GIVEN AN OPPORTUNITY TO REACH THEIR MAXIMUM POTENTIAL.

°) .
IN THE UNITED STATES EDUCATION IS THE SINGLE MOST
. IMPORTANT FUNCTION OF GOVERNMENT,,PROVIDING THIS w

OPPORTUNITY OF ENRICHMENT ?0 INDIVIDUALS. , ‘;

IF WE ARE TO MAINTAIN OUR -UNIQUE SYSTEM OF GOVERNMTNT

WE MgST BE CAREFUL TO KEEP THE DOORS OF EDUCATION OPEN 70
ALL OF OUR PEOPLE.  ALL OF US, RO MATTER WHAT OUR BACK-
GRthD,'OUR PHYS ICAL OR MENTAL ABILITIES, OUR RACE OR )
RELIGION. ALL OF THE PEOPLE. ALL OF US T

i’ . ; ‘ v 4
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Slide Show Script .
Page 2

-

Slot 12:

INDIVIDUAL
GROWTH®

}Slgt 13
.  LOMAR CLIENT .
“WORKING; WITH
V-BELT
Slot. 1k:
LOMAR CLIENT
WITH PEPSI CASE
Slot 15:

HANDS HAMMERING

. Slot 16¥

~ PEACHER

EXPECTATION _
. .

Slot 17:
DRAVING OF
STUDENT -

Sl;:t 18:

LIGAT BULE ~_

-

Slot 19:

S

*

MAKINGJfHANGE

Slot 20:
THREAD ,SLICER

,Slot 21:
_ LOMAR CLIENT WITH

- * o, . > N
EACH OF Ug, VUST BE GIVEN AN OPPORTUNITY- TO REACH QUR

MAXIMUM POTENTIAL| AS-WE ENSURE EACH INDEVIDUAL*'S

_MAXTIMCY POTENTIAL GROWTH, WE ALSO ENSURE THE CONTINUED

PQSITIVE GROWTH AND DEVELOPMENT OF OUR,SOCIETY

¢

.

A Y

WE MUST STOP CLASSIFYING HANDICAPPED AND" DISADVKNTAGED

~ BY WHAT THEY LACK, AND INSTEAD SEE THEM AS INDIVIDUALS,
.NOTING WHAT Th..jf\ARE CAPABLE-OF ACHIE¥ING.

¢ : . ¢ <
. ﬁv T, . - "

FOR THOSE @Fﬂbs NOT USED TO DEALING WITH HANDICAPPVD -

OR DISADVANTAGED, OUR BIGGEST PROBLEM 'LIES WITH HOW WE
PERCEIVE THEM. FOW WE SEE THEM. WHAT WE EXPECT FROM THEM.

R
~ -

@

WE ‘MUST GET RID'OF OUR PAST PRECONCEIVED STEREOTYPES.
WE MUST SEEZ THEM AS INDIVIDUALS. WE MUST CONCENTRATE
0N THEIR CAPABILITIES, NOT THEIR LACK OF CAPABILITIES.

\

IN THE PAST DECADE, SEVERAL STUDIES HAVE PROVEN THE
IMPORTANCE OF TEAGHER EXPECTATION. IN OTHER WORDS, IT
HAS BEEN FAIRLY WELL ESTABLISHED THAT ,STUDENTS DD ABOUT
AS WELL AS THEIR.TEACHERS EXPECT THEM TO. -

£

[ ) L4

° . - - - ¥

™ . .
THEREFORE, WE AS EDUCATORS MUST BE VERY CAREFUL WITH OUR

EXPECTATIONS. WE MUST TRY TO SEE EACH OF OUR STUDENTS
AS INDIVIDUALS. WE MHST TRY TO CONCENTRATE ON THEIR
POSITIVE ABILITIES >

’ Y
5 *
°

LET'S EXAMINE SQME COMMON CONCEI'TTONS AN‘D SEE. IF, WE CAN
SHED SQME NEW LIGHT, ON THEM. FIRST, SOME'PEORLE FEEL -

" THAT AS OUR TECHNOLOCY "ADVANCES THERE WILL BE.FEWER AND

FEWER JOBS FOR HANDICAPPED ENDIVIDUAI:S TO FIL -
- . K
. A@) . .
THISvIS SIMPLY NO UE. PIRST OF ALL, HANDICAPPED
PEQPLE CAN HANDLE MUCH MORE DIFFICULW JOBS THAN PEOPLE

IN THE PAST BELTEVED POSSIBLE Ly R

- > -,

¢ .THIS IFCLUDES HANDLING“BOTH COMPLICATED AS WELL AS-

DANGEROUS MACHINES . ) .

”
bt N -

™~ -
Bl - ®
hd . -

(THIS SLIDE: IS ACCOMPANTIED BY 10 SECONDS‘OF",SILEMCE_;.)
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Sl1 de Show Script
d , Parfe 3

o N

slot 22:  °

‘CAFITERTIA WORKER

o

Sldt“?3:d
+ SUCCESSFUL"#’
) - PROGRAMS .
. *~
- @
~Slot 2h£ .

§ , CRIMINAL BEHAVIOR
* )

v . . w

~ STt 25:
- —LOMAR CLIENT
DOING® NEEDLEWO RK

< ~
_—

Siot 26: N
LOMAR CLIENT °
- WITH FISH 4%
‘ Slo§ 2F: ;
- N ’
« TEACHER
iy P g

-

: Slot 28:% .
' . STUDENTS

.. Boslot 290,
-+ success = °

LEARNING-—-ABILITY.

TO LEARN

siot 30: .

TEACHER”.

—~

. Slot 31T

a4

CATEGORIES OF

. DISADVANTAGED GROUPS: THE EGEEDMICALLY DISADVANTAGED THOSE Wl ARE
T, ., DISADVANTAGED DUE» TO SOCIOECONOMIC FACTORS; AND T E
g - ACADEMICALLY DISADVANTAGED ' . . T
. . ‘ l L v . ¥
Sl M3e |

\__EQ/BE GAINED FROM WORKIN

’ . « )
i }KHEN DEALING WITH STUDENTS WHO HAVE LEARMING DISABILITIES

%
.

-@

"SECOND, AS'WE GET MORE LEISURE TIME
" INCREASING SEMAID FOR SERVICE JOBS,
BE FILLED BY HANDICAPPED.

S . | Al ve ¢

THERE IS AN . .
"MANY OF WHICH-CAN

.

RIGHT NOW, THE PRIMARY CHALLENGE IS TO CREATE.SUCCESSFUL S0
PROGRANEQT@R HAHDTCAPPED STUDENTS. IT IS MORE A LACK OF
r"‘?AINI’\G THAN A LACK OF JOBS THAT IS KEEPING HANDICAPPED R
INDIVIDUALS OUT OF ‘THE.JOB MARKVT '

o v

. -

‘ANOTHER MIscoACEP":IO\x ABOUT HANDICAPPED, ESPECIALLY
- THOSE WITH MENTAL IMPAIRMENTS,.IS TFAT THEY ARE CRIMINAL,
OR AT LEAST MORE SUSCEPTIBLE TO CRIMINAL BEHAVIOR.
= ‘ e .
— t - LY .
D AGAIN, PHIS IS STMPLY NOT TRUE. THEIR LIVES ARE MUCH .
THE SAME AS OTHERS. THEY HAVE-THE SAME NEEDS, DESIRES
AND ' INTERESTS. . . °° i

-
-~

- S - r
THEY KNOW.FRUSTRATIONS-AND FAILUREY, BUT-THEY ALSO KNOW
FULFILLMENT AND SUCCESS. A HANDICAPPED P?HSON CAaN
LIVE JUST AS HAPPY A LIFE AS A NORMAL fERSONw— -

-

. C .
v v - i . N

\

ALTHOUGH THERE ARE LITERALLY HUNDREDS OF MISCONCEPTIONS

ABOUT HANDICAPPED, DISADVANTAGED, AND MINORITY STUDENTS THAT '
WE SHOULD RE-EXAMINE, WE'LL LOOK AT JUST ONE LAST MISCONCEP—
TION. THAT IS THAT THERE IS LITTLE INTELLECTUAL uTIMULATION

H dANDIOQPPED LEARNERS.
i LI )

“THAT THERE IS LITTLE OR NO FEELING OF SUCCESS IN |
DEALING WITH SUCH STUDENTS. _ .o

- . ;“\ N g . ' - F ’ -' ¢
- T ] ’ - . !
' THIS‘ISﬂMOT TRUE., SUCCESS CANNOT BE MEASUHED BY HOW
MUCH A STUDENE\KNQWS, BUT RAT HOW MUCH. HE HAS LEARNED .
COMPARED,TO HOW MUFH HE IS CAPABLE OF LEARNING. . R

p o . _

-
. .

%

OR OTHER HANDICAPS AFFECTING THEIR ABILITY¥ TO LEARN, WE
.MUST LEARN TO RECOGNIZE THEIR CAPABILITIES AND SET .
REALESTIC GOALS AT WHICH THEY CAN SUCCEED N ‘ .

o

NOW LET'S LOOK AT SOME COMMON CATEGORIES USUALLY USID IN -
WORKING WITH HANDICAPPED AND DISADVANTAGED STUDENTS.
DISADVANTAGED .STUDENTS ABE USUALLY DIVIDED INTO TIHREE

L4 -
» S e
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Slot ‘32

" CATEGORIES OF
ACADEMICALLY
DISADVANTAGED

©  Slot 33

NINE: CLASSES OF
HANDICAPPED

. \

.

Slot 3b:

‘. VOCATTONAL
. AMENDMENTS
OF 1968

*OR ANY OTHER HEALTH-IMPAIRMENT; AND FINALLY THOSE WHO AEE

t

ACADEMICAL@Y DISADVANTAGED STUDENTS CAN FURTHER BE IDENTIFIED
AS THOSE HAVING A LANGUAGE DEFICIENCY; THOSE HAVING- A READING
OR WRITING DEFICIENCY; THOSE HAVING A COMPUTATIONAL DEFICIENCY;
OR THOSE HAVING GENERAL EDUCATIONAL DEFICIENCIES.

<~HANDICAPPED STUDENTS/ CAN USUALLY BE IDENTIFIED AS BEING IN
ONE OF NINE CLASSES: THOSE WHO HAVE A°LEARNING DISABILITY;
THOSE WHO ARE MENTALLY IMPAIRED THOSE WHO HAVE.SERIEUS
EMOTIONAL DISTURBANCE; THOSE WHO ARE ORTHOPEDICALLY HANDI-
CAPPED OR CRIPPLED; THOSE WHO ARE VISUALLY HANDICAPPED;
THOSE WHO HAVE A HEARING IMPAIRMENT, A SPEECH IMPAIRMENT,

GENERALLY CLASSIFIED AS BEING MULTIHANDICAPPED..:* '

TO BE CLASSIFIED AS HANDICAPPED, AN INDIVIDUAL SHOULD FUL-
FILL ONE OF THE FOLLOWING CONDITIONS: HE OR SHE SHOULD
.MEET THE CRITERIA FOR CLASSIFICATION AS HANDICAPPED AS \ /
ESTABLISHED BY THE STATE DEPARTMENT OF EDUCATION FOR THE
CATEGORIES INCLUDED IN THE DEFINITION'IN THE VOCATIONAL - .
EDUCATIONAL AMENDMENTS OF 1968; BE DTAGNOSED AND CLASSIFIED

BY A QUALIFIED PROFESSIONAL PERSON; OR BE UNABLE, B“CAUSE

Slot 35:

DRAWING OF PERSON

EXCLUDED FROM
GROUP

;gélot 36 :'

) ‘.~ SPECTAL

VOCATIONA%ﬂNEEDS.

o & 24
N A v 4 wd

’ Slot 37: -

5 PURPOSES OF
o SVN PEOGRAM

. P 4
- %" silot 38:.

PROGRAM

3.CHARACTERISTICS
OF SUCCESSFUL SVN -

A

OF THEIR HANDICAPPED CONDITION—TO—SUCCEED—IN—¥QCATIONAﬁ
PROGRAMS DESIGNED FOR PERSONS WITHOUT SUCH HANDICAPS. »

{

TO BE CLASSIFIED AS DISADVANTAGED, AN INDIVIDUAL SHOULD
FULFIGL ONE OF THE FOLLOWING, CONDITIONS: BE EXCLUDED FR:rM

A REGULAR VOCATIONAL PROGRAM BECAUSE OF THE EFFECTS OF A
DISADVANTAGED; OR SHOW EVIDENCE OF "BEING UNABLE TO SUCCEED

IN A-REGULAR VOCATIONAL PROGRAM BECAUSE OF THE EFFECTS oF

A DISADVANTAGE. g ‘.

s T . ' L c:*‘\
STUDENTS HAVING BEEN CLASSIFIED AS DISADVANTAGED SHOULD BE
INCLUDED 'IN A SPECIAL V ATMNEEDS PROGRAM. SUCH A-

PROGRAM ENCOURAGES \THE UM DEVELOPMENT OF EACH INDIVIDUAL

BY DEVELOPING POSITIVE ATTITUDES AND CONCEPTS IN EACH ENDIVIDUA; .

R

IN PARTICULAR, SPECIAL VOCATIONAL NEEDS PROGRAMS SHOULD:.
DEVELOP A REALIZATION OF THE IMPORTANCE OF EDUCATION AND
TRAINING; DEVELOP A POSITIVE CONCEPT OF THEIR OWN“VALUE;
PREPARE EACH INDIVIDUAL WITH SALEAELE SKILLS DEVELOP THE
SELF-CONFIDENCE'NECESSARY TO TAKE ADVANTAGE OF EMPLOYMENT
OPRORTUNITIES *AS WELL AS DEVELOP A POSITIVE ATTITUDE TOWARD
THE WORLD OF WORK IN GENERAL. . , ' . 35
- At . . .

Y

TO BE CONSIDEQED SUCCES’U'L SPECIAL VOCATIONAL NEEDS PROGRAM:;
MUST DEMONSTRATE THAT-THEY: PREPARE STUDENTS WITH NECESSARY
SKILLS FOR EMPLOYMENT, -AS WELL AS .DEVELOP NECESSARY ATTITUDEY
TOWARD EDUCATION, TRAINING, AND ENPLOYMENT ., THEY MUST ALSQ
BE OF RFAL HELP TO THE PEOPLE,ENROLLED IN SUCH PROGRAMS 1IN *

MAKING REALISTIC AND:USEFUL OCCUPATIONAL CHOICES. s

. v
. - .111,37 | .
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Slo{ 39:

- DRAWING OF PERSON
STANDING OUT IN A
CROWD OF PEOPLE

-

Slot Lo:

PERSON IN
_WHEELCHAIR

N

Slot Ll:

v

WHEELCHAIR ON
ROAD TO SCHOOL °

Slot b2:

CLOSED DOOR

Slot U43:

* 200 MORE YEARS

.~

~

* Note to Facilitatoru

SLIDE SAME
AS COPY,
NO SOUND

-

SPECIAI VOCATICNAL NEEDS PROGRAMS(ARE NOT DISCIPLINE
ORIENTED AYD ARZ NOT CONTAINED IN ANY SPECIFIC AREA
SPECIAL VOCATICIAL NEFDS IS A CONCEPT, A METHOD THAT SHOULD
AFFECT ALL VOCATIONAL EDUCATION. THE CONCEPT IS A SIMPLE
ONE: WE MUST LOOK AT EACH STUDENT AS AN INDIVIPUAL WITH
INDIVIRUAL NEEDS. BECAUSE STUDENTS HAVE SPECIAL NEEDS, WE
MUST NOT EXCLUDE THEM, BUT HELP THEM REACH THEIR MAXTMUM
DEVEL({ ~ENT. N

-
-

THE HISTORY OF EXCLUDING PEOPLE WHO ARE "DIFFERENT" FROM

THE MAINSTREAM OF SOCIETY IS AS OLD AS THE HISTORY OF MAN.

SOMETIMES PEOPLE HAVE BEEN EXCLUDED BECAUSE,OF RACE, SOME-
TIMES REL1GION, AILMOST ALWAYS IF THEY *ARE HANDECA?PEB

THE REASON FOR THEIR EXCLUSION IS UNIMPORTANT.. WHAT I3

IMPORTANT IS THAT IT CANNOT HAPPEN HERE IN AMERICA IF WE

ARE TO CONTINUE OUR SUCCESSFUL EXPERIMENT IN GOVERIMENT.

7
[

THIS EXCLUSION FROM SOCIET¥ AIMOST ALWAYS BEGINS WITH
EXCLUSION FROM EDUCATIONAL OPPORTUNITIES. HANDICAPPED
PEOPLE ESPECIALLY HAVE TRAVELED A VERY LONG AND DIFFICULT
ROAD, MOSTLY ALONE, TO CONVINCE THE REST OF US THAT THEY
ARE WORTH EDUCATING--WORTH BEING GIVEN. AN OPPORTUNITY TO
DEVELOP THEIR MAXTMUM POTENTIAL. '

o

. VERY OFTEN AT THE END OF SUCH A METAPHORICAL JOURNEY,

HANDICAPPED AND DISADVANTAGED PEOPLE HAVE FOUND THE
EDUCATIONAL COMMUNITY HAS CLOSED THE DOOR IN THEIR FACE.

IF WVE ARE TO BE TRUE TO OUR PROMISE-~IF WE TRULY WANT OUR
GRAND EXPERIMENT TO CONTINUE ANOTHER TWO HUNDRED YEARS--.
WE AS EDUCATORS MUST MAKE SURE OUR MINDS AS WELL Ao OUR
DOORS ARE OPEN TQ EVERYONE.

v -

Following Slot #L13, there are 23 additiomal slides which
should ‘be cqanaea approximately every 10 seeonds in order
to end with the mus;c behind the slides’, which takes 220
seconds. The song is "Long and Winding Road "

FURTHER INFORMATION ou SPECIAL VOCATIONAL NEEDS PROGRAMS
MAY BE OBTAINED FROM: \ .
GARY MEERS, DIRECTOR .
SPECTAL VOCATIONAL NEEDS TEACHER - EDUCATION
VOCATIQNAL-TPCHNICAL EDUCATION
UNIVERSITY OF NEBRASKA-LINCOLN
105 BANCROFT HALL !
LINCOLN, NEBRASKA 68588

-

;
,
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Friday:

11:00

12:00

9:00 o

Five SQuaie Game

Poverty in Nebraska--Slide-tape

‘ Céffee and Rolls

"~ SPECIAL VOCATIONAL NEEDS WORKSHOP SCHEDULE .

&

1

Registration
Project Overview , .

Sllde tape--Educatlon and the !
Ind1v1dual

"Workshop Goals -

AttiQude Scale ) .

Coffee and Rolls

-

Gaining an Understanding of People
Through Sight

Annie Williams' Simulation

> .
.

Film: 'Peege" and Riscussion

Lunch

-5

>

Exploring Human Differences

Dinner

AN

Cu\@ural Avareness Discussion .

L] .
,
N
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.
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B> .
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. . 9:00 » Coffee and Rolls )
- _"Handicap Simulation
- Hearing and Sight Impairmerits
" o, PR ' b o, .
. Community Resource Utilization
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\ ~ a ‘ . "
B 11:00  Workshop Summary .
N ) e
v Attitude Scale )
Workshop Evaluation
- . ' \
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